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Abstract }}

Globalization has provided many challenging opportunities for improving ourselves. Teachers have
an important role to play in making education relevant to the needs of the emerging modem society.
Higher education enables individuals to expand their knowledge and skills, clearly express their
thoughts both orally and in writing, grasp abstract concepts and theories, and increase their
understanding of the world and their community. It has also been shown to improve an individual's
quality of life. Thus it always leads to the better upliftment of oneself. Quality education has the key
concern with the higher education. One has to be updated about the education which they are
pursuing to regenerate the world.

Keywords: higher Education, quality of education
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Introduction:

Higher education is tertiary education leading to award of an academic degree. Higher
education, also called post-secondary education, third-level or tertiary education, is an
optional final stage of formal learning that occurs after completion of secondary
education.The idea of Higher Education is a crucial thread in the fabric of this nation, woven
through our culture, beliefs and politics. To stay competitive and expand the current
education horizon, different types of institutions, evolve and prioritize differently to ensure
the best education quality to targeted students. However, today Higher Education is facing
more challenges and critiques than at any other point in history. Indeed, when encountering
the unavoidable struggle between pleasing students and following government regulations,
colleges start to rouse from their academic wish-fulfilment fantasies and realize that the idea
of Higher Education does not swab away the realism of this materialistic world. Higher
education cannot simply satisfy everyone. Three distinctive educational models, Public
universities, non-profit private universities and for-profit universities, demonstrate the
complex dynamic among schools, government and students. Although the three educational
models share different education philosophy and serve multiple objectives, they all have the
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same purpose in the end. To help one realize his or her unique potential in order to manage
the diversity of expectations and challenges one would face in the society. As we know, each
educational model strives to provide the best education to its students with the resources it. In
today’s Indian society, marked by a vast variety of socio-cultural and linguistic diversities,
ideologies and opinions; the significance of higher education is eyed in contrary fashion by
different people. However, one indispensable question that tickles our mind is what is higher
in higher education. Professors and students will definitely acknowledge the fact, that it is not
just about the higher level of educational structure in the country and there certainly exists
greater dimensions. Surely, today's rat race for grabbing high-profile employments, at the
hasty conclusion of one's higher education cannot be the true connotation of the value of
education. Hence, it requires assertion that there appears to be, if not endless, at least a few
problems with the Indian higher education system, which require pulling right. In terms of
level, higher education includes college and university teaching-learning towards which
students' progress to attain higher educational qualification. Higher education imparts in-
depth knowledge and understanding so as to advance the students to new frontiers of
knowledge in different walks of life (subject domains). It is about knowing more and more
about less and less. It develops the students' ability to question and seek truth and makes
him/her competent to critique on contemporary Issues. It broadens the intellectual powers of
the individual within a narrow specialization, but also gives him/her a wider perspective of
the world around.
Objectives of work:

1. To study the impact of quality improvement on higher Education.

2. Toavail its possibility to acquire the satisfactory overlook of higher Education.

3. To know proper attitudes towards quality of Higher Education in India.
Concept of Higher Education:
According to Ronald Barnett (1992), there are four predominant concepts of higher
education.
Higher education as the production of qualified human resources: In this view, higher
education is eyed as a process in which the students are counted as "products™ absorbed in the
labour market. Thus, higher education becomes input to the growth and development of

business and industry.
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Higher education as training for a research career: Higher education, in this light, is seen as
the preparation for qualified scientists and researchers who would develop the frontiers of
knowledge ad infinitum! Quality within this viewpoint is more about research publications
and transmission of the academic rigour to quality research.
Higher Education as the efficient management of teaching provision: Imparting knowledge,
as it is opined by many, forms the core of educational institutions. Thus, higher education
institutions focus on efficient management of teaching learning provisions by improving the
quality of teaching and hence, enabling a higher completion rate among the students.
Higher education as a matter of extending life-chances: In this observation, higher education
is but, an opportunity to participate in the development process of the individual through a
flexible, continuing mode of education. Remarkably, all the above concepts of higher
education are not exclusive; rather they are integrated and give an overall picture of what is
higher in higher education. If we consider the activities of various colleges and universities,
we will realize that teaching, research and extension form the three main functions of higher
education. Thus, a well-developed and equitable system of higher education that upholds
quality learning as a consequence of both teaching and research is a key ingredient of success
in the emerging knowledge economy.
Role of Higher Education

In India Two observations require declaration at the outset of any statement on higher
education in India. Firstly, higher education plays a key role in the realization of India's
extraordinary potential and aspirations for economic and technological advancement.
Secondly, this potential and its connotations for individual advancement call for an
extraordinary demand of higher education among India's youth. Obviously, these two
reflections are relevant for a host of other countries. However, bearing in mind both the sheer
size of the country and the nature of its development potential, they become exceptionally
powerful forces for determining the social, economic, and political dynamics of higher
education in India. Higher education is by and large, recognized to embrace teaching,
research and extension. If we critically analyse the assortment of concepts pertaining to
higher education, we can note the various roles personated by higher education in our society.
Higher education is the fount or feeder system in all walks of life and therefore supplies the

much-needed human resources in management, planning, design, teaching and research. It is
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essentially the gateway to multifaceted development and prosperity in the country. Scientific
and technological advancement and economic evolution of a country are as dependant on the
higher education system as they are on the working class. Whatever development of
indigenous technology and capabilities in agriculture, food security and other industrial areas,
we have achieved over the years. Needless to mention, higher education also provides
prospects for life-long learning, allowing people to upgrade their knowledge and skills from
time to time centred on their societal needs. In this regard, it will be beneficial for us to
discuss the roles to be played by the higher education institutions in the modern society:

 To strive for and foster new knowledge, to engross vigorously and audaciously in the
pursuit of verity, and to interpret timeworn knowledge and beliefs in the light of new needs
and discoveries;

* To furnish the right kind of leadership in all vocations, to recognize gifted youth and work
up their potential to the fullest by cultivating physical fitness, developing the powers of the
mind and instilling in them the right interests, attitudes, moral and intellectual values;

» To present the society-competent men and women trained in agriculture, arts, medicine,
science and technology and several other professions, who will also be refined beings,
imbibed with a sense of social objective;

* To strive to elevate quality and social justice, and to reduce social and cultural disparities
through diffusion of education, and

* To foster in the teachers and students and by virtue of them in the society by and large-the
attitudes and values needed for developing the 'good life' in individuals and society.

How can a self-person contribute to improve the Higher Education?

New technologies to get learners up to speed

Communication is the most important factor in improving the higher education efficiency and
productivity. Without communication a student and teacher relationship will be hampered
and student will not gain freedom. Easy accessibility to the teachers through discussion
forum, chat, messages and social media will equip students to effectively communicate and

share information with peers.
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Transforming the Curriculum

For infusing dynamism, the curriculum needs to be progressive. Students need to be offered
the choice of opting for multiple courses in the 1st year, with an ability to choose whatever
they wish after the 1st year or semester. The spirit of the syllabus should revolve around
projects and not exams. There needs to be innovation to avoid stagnation.

Interactive learning and teaching

The next generation educational institutions should incorporate new curriculum design and
delivery. Using digital technologies will push the boundaries of education. Teachers and
instructors should adapt to the changing needs and make classroom sessions more interactive
with easy access to knowledge.

Digital classroom ensure students access the tests & assignments

Teachers can upload assignments, tests, quizzes and questionnaire online. Students can access
and submit the assignments for review. Teachers can assign grades and give comments to
help students improve in some other area. Make available the results with students and
parents via instant email notifications and SMS alerts. It gives a lot of confidence to provide
interactive digital content

Going mobile means access to a lot of data from anywhere, anytime

Today’s students are highly tech-savvy. Prepare students for a successful life in the
contemporary society with mobile app. Give digital access to news, eBooks, textbooks,
magazines, journals, etc. from anywhere on the campus and beyond.

Instead of dogmatic, transform the curriculum into something dynamic

The syllabus or curriculum for Indian students in higher education is obsolete in a majority of
cases. The topics are dogmatic and stale and try to teach things that have already been
implemented worldwide. For infusing dynamism, the curriculum needs to be progressive.
Students need to be offered the choice of opting for multiple courses in the 1st year, with an
ability to choose whatever they wish after the 1st year or semester. The spirit of the syllabus
should revolve around projects and not exams. There needs to be innovation to avoid
stagnation. Exams must exist to measure; however, they need to be complimented with
innovative ideas, such as 50% for final exams and 50% for projects. The projects need to be
judged by independent faculty members rather than the faculty in place. Students must also

be given the ability to switch to other streams according to their preferences or after
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justification of basic criteria.For this to take shape; we need young, dynamic faculty members
who are part of the academic syllabus boards.
Convert Private Institutes into Profit-making Ones Rather than Non-Profit
Convert this might sound ridiculous; however, after careful thinking, this is a good idea. It is
a known fact that private colleges are revenue-generating institutes, mostly run as large
corporate organizations. The solution lies in removing the tag of “non-profit” and making
them competitive. Let private colleges compete with each other in an open manner rather
than slugging it out under the carpet. We must realize that education, too, is a form of
business, and the more we pretend to ignore it, the higher the incidences of corruption. If
institutes are treating education as a business to improve the overall standards, then it is a
good sign. This is how world-class institutes in the West operate, and we should follow their
footsteps. The ideal way forward is to make private institutes driven by profit as well as
taxable. This would increase the capital and ensure transparency in the admission process.
References:
Higher Education in India-An overlook.
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NEP 2019: TECHNOLOGY IN EDUCATION

Asmita Binay Yadav (Pg. 7-10)
Assistant Professor, Pratibha College of Education

)|
Abstract J

The Digital India Campaign is transforming the entire nation into a digitally empowered society.
Obijective of this campaign is to come out with ideas and practical solutions for creating opportunity
for all the citizens to harness modern technology. Each and every citizen must be empowered enough
to have an access to digital knowledge, information and services. Quality education will play a
critical role in this transformation, and technology itself will play an important role in the
improvement of educational processes and outcomes. Thus, the relationship between technology and
education at all levels is very important. And hence use of technology in education should be our
prime focus.

Scholarly Research Journal's is licensed Based on a work at www.srjis.com

Introduction

The NPE 1986/92 was formulated just before the Internet revolution and, since then we have
been almost fatally slow in the adoption of technology to improve the quality of education, as
well as in using it to improve governance and planning and management of education. The
National Policy of Education 1986/92 emphasizes that "In order to avoid structural dualism,
modern educational technology should reach out to the most distant areas and most deprived
sections of beneficiaries simultaneously with the areas of comparative affluence and ready
availability”. This approach favors the use of broadcast methods, with their inherent
advantages of greater reach, convenience of management and cost-effectiveness, over the
non- broadcast methods largely oriented to individual learning. Because it is not possible to
broadcast programmes for every class through Radio and TV, coordinated with their teaching
schedule, these media can be utilized effectively only far enrichment of the learning process,
and to transmit course material for distance education. Educational Technology cells were
also established in 21 States/UTs in a phased manner and a Centre of Educational
Technology was set up in the National Council of Educational Research and Training
(NCERT) to stimulate the use of television and other instructional media. School radio
broadcasts have been in vogue for more than 40 years. AIR's Educational Programme-

Production units, set up in 44 of the network's 88 stations, produce radio programmes for

Pratibha College of Education, Chinchwad, Pune Page 7


http://www.srjis.com/srjis_new/www.srjis.com
http://www.srjis.com/srjis_new/www.srjis.com

Scholarly Research Journal for Interdisciplinary Studies,
Online ISSN 2278-8808, SJIF 2019 = 6.380, www.srjis.com
PEER REVIEWED & REFERRED JOURNAL, NOV-DEC, 2019, VOL- 7/56

primary and secondary schools, which are presently broadcast by 74 stations. General
enrichment programmes of 15-20 minutes duration are relayed 3-5 school days per week for
primary school children. Programmes for secondary school students are broadcast for 15-20
minutes on all school days. AIR stations at Delhi, Jalandhar, Hyderabad and all stations in
Tamilnadu also broadcast programmes 5-7 days a week, in support of the correspondence
courses conducted by Universities. 3-4 adult education programmes are broadcast per week
by 14 AIR radio stations.

NEP 2019 also emphasizes on educational technology to improve quality of education
at all level. Following are the approaches mentioned in NEP 2019 for the induction of
technologies in eduction.

Approach to the induction of technology
Global evidence suggests that the effects of technology on classroom processes and
educational outcomes, particularly for very young children, are modest and mixed with
multiple sociological and psychological side-effects. However, many other uses of
technology, including in teaching, learning and assessment for older children, have
tremendous transformative potential. Therefore, a positive yet cautious approach to the
induction of technology at scale will be adopted, to ensure that the limited funds available
and energies devoted to educational technology are deployed in an optimal manner.

1. Qualified support for educational technology with teachers playing a central role:

2. Technology use and integration in educational settings

3. Centres of Excellence in Educational Technology

4. General guidelines for technology-based interventions
Teacher preparation and continuous professional development
A very large effort towards the CPD of teachers will be needed if the implementation of this
Policy is to succeed. Many online learning experiments do not work very well for first-time
student learners who really need a classroom environment that provides opportunities for peer
learning, as well as mentoring and guidance from faculty. However, this is not true for
existing faculty who are mature enough to be able to make the most of online courses. Most
faculty
members will require up gradation of their subject knowledge, which can just as well be done

through online education. With regard to school teacher preparation through the four-year
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integrated B.Ed. programme, the considerations are similar to all undergraduate programmes.
Online, open and distance education, can both be used, but extremely judiciously. Teachers
will also need to be prepared to use education technology in classrooms.

1. Teacher preparation in the use of educational technology

2. Use of educational technology for continuous teacher professional development

3. Specific technology related policy actions
Improving teaching, learning and evaluation processes
The Internet is a veritable treasure house of text, audio and video that can be used for
educational purposes. Availability of an adequate number of access devices (rapidly
becoming smart phones or iPads and equivalents) and controlled access (for safety purposes)
to the Internet can empower teachers as well as students to make use of these resources and
even contribute to creating more. They can engage in many forms of active learning, using
the available material to do projects, engage in self as well as group learning methods that
can completely transform the delivery of education from the present ‘chalk and- talk’ models
prevalent in most classrooms in India today.
1) Integrating educational technology into the school curriculum
2) Developing educational software
3) Video viewing equipment
4) Advanced online courses
5) Support for appropriate information and communication technology usage
6) Specific technology related policy actions
7) Content repositories in Indian languages for educational content
8) Machine translation of content uploaded into any content repository
9) Publishing software for educational material
10) Online assessments
Streamlining educational planning and management
Arguably, the most important benefits from ICT are in the area of governance and
management, where ICT tools can help with data-gathering and analysis, and record-keeping.
ICT can also help in mainstreaming education by providing relatively simple and inexpensive
solutions to problems that have plagued the sector for a long time, such as the problem of

fake degrees among others.
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1. National Repository of Educational Data

2. Technology for improving governance and administration

3. Specific technology related policy actions
Enhancing educational access
Appropriate use of ICT can help ensure that no student is left behind, by helping to reach
students in remote areas, women, CWSN, students who have dropped out of schools, adults,
and many others looking for lifelong education. However, it is critical that educational
content for these purposes is developed keeping the specific requirements in mind. Access to
technology in remote areas:

1. High quality specialized content to be made available in open educational repositories

2. Maintaining content quality:

3. Development of tools for automated language translation of educational content

4. Specific technology related policy actions.
Conclusion:
The 21st century is the century of science and technology. It is, therefore, impossible to live
without the influence of science and technology in the contemporary world. The change in
scientific and technological advancement of a country are the reason behind the success of
any country. Education in general and higher education in particular will have to play key
role in the promotion and development of human resources. Education is the process of
bringing desirable change in to the behavior of human beings. Hence education and

technology goes hand in hand.
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HIGHER EDUCATION AND QUALITY CONCERNS

Deepali N. Kadu (Pg. 11-14)
Pratibha College of Education

Objectives:

1. Todiscuss future education through new education policy 2019.

2. To discuss how textbooks, play a critical role in the transformation of education.

Target group: Primary and secondary school teachers, principals, teacher educators,

researchers, curriculum developers,

{[ Abstract

The vision says “The National Education Policy 2019 envisions an India-centred education system
that contributes directly to transforming our nation sustainably into an equitable and vibrant
knowledge society, by providing high quality education to all.”

This made me to think how one can implement this. Sooner or later this policy is going to be
implemented. Since in our society, textbooks are always considered as a guide to the teaching and
learning of curriculum, it can be for a particular subject or any language.They are the primary
source of knowledge and wisdom. Textbook is a book used as a standard work for the study of a
particular subject. It is a framework or guide that helps us to organise learning. From textbook what
one learns i.e. content, how one learns (process), outcomes in the form of knowledge,understanding,
skill attitudes, appreciation and values. Where possible, teachers will also have choices in the
textbooks they employ- from among a set of textbooks that contain the requisite national and local
material — so that they may teach in a manner that is best suited to their own desired teaching styles
and to the needs of the students and communities. States will prepare their own curricula (which may
be based on the NCERT Curriculum Framework) and prepare textbooks (which may be based on the
NCERT textbook materials) having state flavour. The availability of suchtextbooks in all regional
languages must be top priority, so that all students have access to high quality learning. Following
the shrinking of the curriculum content in each subject to its core. NCERT textbooks will be revised to
first contain only the essential core material in each subject, keeping in mind a constructivist,
discovery based, analysis based, engaging, and enjoyable style of learning in accordance with the
revised NCF.

Scholarly Research Journal's is licensed Based on a work at www.srjis.com
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Introduction:

Textbook is a book used as a standard work for the study of particular subject. It is a
framework or guide that helps us to organise learning. The formal or informal content and
process by which students gain knowledge and understanding, develop skills, and alter
attitudes, appreciations and values under the auspices of that school. From textbook what one
learns i.e. content, how one learns(process), outcomes in the forms of knowledge,
understanding, skill attitude’s, appreciations and values.

The reduction in, and increased flexibility of, school curriculum content- and the renewed
emphasis on constructivist rather than rote learning- must be accompanied by parallel
changes in school textbooks. All textbooks shall aim to contain the essential core material
(together with discussion, analysis, examples, and applications) deemed important on a
national level, but at the same time contain any desired nuances and supplementary material
in accordance with local contexts and needs. Where possible, teachers will also have choices
in the textbooks they employ- from among a set of textbooks that contain the requisite
national and local material — so that they may teach in a manner that is best suited to their
own desired styles and to the needs of the students and communities.The aim will be to
provide such quality textbooks at the lowest possible cost- namely, the cost of
production/printing — in order to remove the burdens of textbook prices of the students and
on the education system. This may be accomplished by using high quality textbook materials
developed by NCERT in conjunction with the SCERTSs; additional textbook materials would
be funded by public private partnerships and crowdsourcing that incentivise experts to write
such at-cost-priced high-quality textbooks. States will prepare their own curricula (which
may be based on the NCERT Curriculum Framework) and prepare textbooks (which may be
based on the NCERT textbook materials) having state flavour. The availability of such
textbooks in all regional languages must be top priority, so that all students have access to
high quality learning.

NEP 4.8

Since we all are aware about shrinking of the curriculum content in each subject to its core,
NCERT textbooks will be revised to contain only essential core material in each subject,
keeping in mind a constructivist discovery based, analysis based, engaging and enjoyable

style of learning.
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Preparation of textbooks at the state level:
In order to have a national curriculum which is allowing local variations, (language must be
considered) the SCERTS in each state will be encouraged to prepare textbooks that contain:
1. NCERT core material
2. Any NCERT supplementary material of interest to the state; and
3. Any other material and edits prepared by SCERT or local districts that add local
relevance and flavour as needed or desired. The insight will still be to have textbooks
that contain a far less content (compared to present content). Textbooks will be
written in a more constructivist, analysis- based and enjoyable style giving importance
to 21% century skills.
Thus, textbooks will aim to contain only correct, relevant material; when unproven
hypothesis or guesses are included, it will be explicitly stated.
SCERT may simply adopt NCERT textbook material, if NCERT does not include certain
materials relevant to the local context, will be added up by SCERT.
For example:
1. NCERT core material in music includes classical traditional songs, schools in
Maharashtra state can include abhangas, lavani music and local music traditions.
2. If NCERT makes compulsory om chanting in schools, local schools can also
include atharvashirsh chanting (may be during ganesh festival).
So, this also implies that with the new flexibility in the school curriculum, NCERT/SCERT
textbooks and teaching -learning materials will be developed for additional subjects as well,
e.g. computer science, Music, and literature. These textbooks will have amalgamation of
national and Indian flavour, as well as local flavour wherever possible.
To achieve this innovative textbook development, in all states and in all regional languages,
both public and private schemes will be developed to give incentives or prizes to authors for
excellent content (basically textbooks), for given subjects, levels, and regional languages.
Such textbooks will be made available to teachers at lowest cost, i.e., at the cost of printing.
CONCLUSION
This new education policy will bring oneness among textbooks in all schools (CBSE).

Also, it will avoid too many private publications.
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Nevertheless, NCERT and private publications can come together to bring about one, single
publication (which will also be blend of core NCERT and regional, local touch and flavour).
Better engagement of the private sector.

This will play a critical role in educational transformation.

Also, various private publications can also come together with NCERT/SCERT to bring
about the teaching-learning materials with a national and Indian flavour, as well as local
flavour wherever desirable.
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FOUNDATIONL LITERACY AND NUMERACY IN PRE-PRIMARY FOR BETTER
FUTURE OF REST OF THE POLICY

Dr. Pornima Ganesh Kadam (Pg. 15-22)
Principal, Pratibha College of Education

{[ Abstract

The vision of National Education Policy 2019 says ‘The National Education Policy 2019 envisions
an India centred education system that contributes directly to transforming our nation sustainably
into an equitable and vibrant knowledge society, by providing high quality education to all.’

‘Our highest priority must be to achieve universal foundational literacy and numeracy in primary
school and beyond by 2025. The rest of the Policy will be largely irrelevant for such a large portion
of our students if this most basic learning (reading, writing, and arithmetic at the foundational level)
is not first achieved.’

As rightly mentioned in above lines from the Education policy draft of 2019, one of the unique feature
of National Education Policy 2019 is emphasis on pre-primary education, which is foundation of all
education.

This paper is an attempt to study previous provisions for preprimary education and the provisions
made and suggestions given for universalization of Pre-Primary Education.

Scholarly Research Journal's is licensed Based on a work at www.srjis.com

INTRODUCATION:

New National Education Policy 2019 gives prime importance to pre-primary education and

care. The policy aims to universalize the pre-primary education by 2025 and provide
foundational literacy/numeracy for all by 2025.

Following are the provisions made eventually after independence in the constitution and in
education policies

Article 45 of the constitution provides provision of free and compulsory education —
“The state shall Endeavour to provide within a period of ten years from the commencement
of this constitution, for free and compulsory education for all children till theycomplete the
age of fourteen.”

The Constitution (Eighty-sixth Amendment) Act, 2002 inserted Article 21-A in the
Constitution of India to provide free and compulsory education of all children in the age
group of six to fourteen years as a Fundamental Right in such a manner as the State may, by
law, determine. The Right of Children to Free and Compulsory Education (RTE) Act, 2009,
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which represents the consequential legislation envisaged under Article 21-A, means that
every child has a right to full time elementary education of satisfactory and equitable quality
in a formal school which satisfies certain essential norms and standards.

Policy Initiatives for Pre-School Education in India Provision of early childhood care and
education, especially for the most vulnerable and disadvantaged children, is one of the six
Education for All (EFA) goals. Although there is no numerical target for reaching the target
group within a fixed time-frame, governments have been urged to expand access, improve
quality and ensure equity in Early Childhood Care and Education (ECCE) services. Like
elsewhere, the importance of pre-primary schooling has long been recognized by educational
policy and programmes in India and it has also been a constitutional commitment as a part of
the directive principle of the constitution. The National policy on Education 1986 (GOl,
1986) and its Plan of Action, (Gol, 1992) have placed immense importance on pre-school
education. However, it has not been considered a fundamental right, nor it is being fully
managed by the educational departments at national or state level although it is partially
supported by the ongoing flagship educational programmeSarvaSikshaAbhiyan (SSA) which
includes a major component of ECCE. While the Ministry of Human Resource Development
in India is responsible for elementary education, the Ministry of Women and Child
Development deals with pre-primary education. The Government of India launched the
Integrated Child Development Services (ICDS) scheme in 1975. The Department of Women
and Child Development has been implementing the scheme which seeks to provide health
care facilities, supplementary nutritional support and to improve children’s communication
and cognitive skills as a preparation for entry into primary school. Initially the programme
started as a project in some states but presently it covers many rural and tribal areas along
with some urban pockets targeting mainly underprivileged children. The SSA envisages
providing preschool education

National Education Policy 2019 has taken forward the agenda of previous policy the
discussion about it is as follows.

‘In the decades since Independence, we have been preoccupied largely with issues of access
and equity, and have unfortunately dropped the baton with regard to quality of education. The
implementation of the two previous education policies is still incomplete. The unfinished
agenda of the National Policy on Education 1986, Modified in 1992 (NPE 1986/92) is
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appropriately dealt with in this Policy. A major development since the formulation of the
NPE 1986/92 has been the establishment of Constitutional and legal underpinnings for
achieving universal elementary education. The Constitution (Eighty-sixth Amendment) Act,
2002 that inserted Article 21-A in the Constitution of India Preamble 27 envisages free and
compulsory education for all children in the age group of six to fourteen years as a
Fundamental Right. The Right of Children to Free and Compulsory Education Act, 2009
(RTE Act) which came into force in April 2010, entitles every child of the age of six to
fourteen years to the right to free and compulsory education in a neighborhood school till the
completion of elementary education. However, despite progress in some aspects, a mind-
numbing uniformity prevails in the education system today, one in which students are not
nurtured for their individual potential, in complete antithesis to our ancient traditions. There
have been many important developments since the formulation of the NPE 1986/92 that have
made it imperative to formulate a new Policy at this time. The NPE 1986/92 was formulated
just before the Internet revolution and, while recognizing the potential of technology, could
not foresee the radical changes of the past few decades. Since then we have been almost
fatally slow in the adoption of technology to improve the quality of education, as well as in
using it to improve governance and planning and management of education. Young learners
today belong to a generation that is born and raised in technology-rich environments. They
will use technologies that haven’t been invented so far and enter jobs that don’t exist at
present. Globalization and the demands of a knowledge economy and a knowledge society
call for emphasis on the need for acquisition of new skills by learners on a regular basis, for
them to ‘learn how to learn’ and become lifelong learners. The narrow time lag between the
generation of new knowledge and its application, especially in the fields of science and
technology, necessitate the periodic renewal of school and higher education curricula to
maintain their relevance to the changing societal and personal needs of learners, and the
emerging national development goals. The demographic dividend that India is fortunate to
have is expected to last for only a little over 20 years. Therefore, it is essential that children
and youth in the country are equipped with the knowledge, skills, attitudes and values as well
as employable skills that would enable them to contribute to India’s social, economic, and

political transformation.’
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EARLY CHILDHOOD EDUCATION AND CARE:

Taking above mentioned characteristics of present generation following provisions were
made exclusively for quality early childhood care and Education

The main objective is ‘Every child in the age range of 3-6 years has access to free, safe, high
quality, developmentally appropriate care and education by 2025.’

A recent “Early Childhood Education Impact” study (2017) undertaken by Ambedkar
University, Delhi, showed that a significant proportion of children in India who completed
pre-primary education, public or private, did not have the needed school readiness
competencies when they joined primary school.

Framework

The Policy therefore focuses on developing an excellent curricular and pedagogical
framework for early childhood education by NCERT in accordance with the above
guidelines, which would be delivered through a significantly expanded and strengthened
system of early childhood educational institutions, consisting of Anganwadis, pre-primary
schools/sections co-located with existing primary schools, and stand-alone pre-schools, all of
which will employ workers/teachers specially trained in the curriculum and pedagogy of
ECCE.

The Framework will consist of two parts:

a. The first part will be a framework of guidelines for 0-3 year olds - intended for parents as
well as Anganwadi teachers/workers - for appropriate cognitive stimulation of infants and
young children in this age range. The guidelines would include how to make simple low-cost
learning aids (such as baby rattles using a plastic bottle and colorful hard candy; simple
melodic and percussion instruments that can be hit with sticks; hats and boats made from
folding newspaper; etc.); these could form craft exercises for children in Anganwadis, and
also be distributed to parents in the community.

b. The second part will be an educational framework for 3-8 year olds (Foundational Stage) -
intended for parents as well as for Anganwadis, preprimary schools, and Grades 1 and 2 -
consisting of a flexible, multilevel, play-based, activity-based, and discovery-based system of
learning that aims to teach young children alphabets, numbers, basic communication in the
local language/mother tongue and other languages, colors, shapes, sounds, movement, games,

elements of drawing, painting, music, and the local arts, as well as various socio-emotional
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skills such as curiosity, patience, teamwork, cooperation, interaction, and empathy required
for school-preparedness. The framework would also include suggestions regarding exercises,
puzzles, coloring books, connect-the-dots drawings, stories, rhymes, songs, games, etc. that
would help in developing children in the Foundational Stage in a holistic way.
Significant expansion and strengthening of facilities for early childhood education:
Universal access to quality early childhood education is perhaps the best investment that
India can make for our children’s and our nation’s future. This can be done by:

e Strengthening and expansion of the Anganwadi system

e Co-locating Angawadis with primary schools

e Co-locating pre-schools with primary schools where possible

e Building stand-alone pre-schools
Access for children aged 3 - 8 years to a flexible, multifaceted, multilevel, play based and
activity-based education is of utmost importance.
Design of learning-friendly environments: Anganwadis, pre-schools, and primary schools
will all have high quality physical infrastructure that is conducive to learning. A committee of
cognitive scientists, early childhood education experts, artists, and architects will be formed
in each State (or locality) to design spaces, within the funding allocations, that are truly
inviting and inspiring places to spend time and learn. The physical environments for early
childhood education will be welcoming and stimulating, with accessible infrastructure,
drinking water, and toilets; they will be safe, clean, and brightly lit. Classrooms will allow
flexible seating arrangements; learning materials will be safe, stimulating, developmentally
appropriate, low cost, and preferably created using environmentally-friendly and locally-
sourced materials. While the teacher/educator will be involved in the selection and
development of learning materials, children could also participate. Some examples of
learning materials are picture cards, puzzles, dominoes, picture story books, blocks, simple
musical instruments, number towers and rods, puppets, materials for arts and crafts, and
coloring books. Posters, graphics, and art containing alphabets, words, numbers, shapes,
colors, etc. will be placed on walls at the eye levels of children for high quality stimulation
and engagement.
Professionalization of high quality educators for early childhood education: State

Governments will prepare cadres of professionally qualified educators for early childhood
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education, through stage-specific professional training, mentoring mechanisms, and career
mapping. Necessary facilities will also be created for the initial professional preparation of
these educators and their Continuous Professional Development (CPD). Current Anganwadi
workers and educators handling the pre-school education component of the ICDS will be
given the opportunity to participate in a 6-month special training programme to enable them
to carry out effective early childhood teaching-learning practices.

Instituting an effective and quality regulatory system for ECCE: An effective quality
regulation or accreditation system for ECCE will be instituted as recommended in the
National ECCE Policy (2013). This regulatory system will cover all pre-school education -
private, public, and philanthropic - in order to ensure compliance with essential quality
standards. Early Childhood Care and Education the Foundation of Learning 53.

Generating demand from stakeholders for early childhood education: In order to
generate demand for ECCE, all stakeholders, including policy makers, parents, teachers, and
community members must be well-informed on how a young child’s needs are so different
from what formal education provides, and why fulfilling these needs is so important for a
child’s lifelong learning and development. Large-scale advocacy through public service
messages and media campaigns, direct communication between pre-primary education
programmes and parents, and wide-scale dissemination of simple methods and materials to
enable parents to actively support their children’s early learning needs will be prioritized and
proactively supported.

Extension of the RTE Act to include early childhood education: Given the necessity and
importance of developmentally-appropriate learning during a child’s most critical phase of
brain development, the availability of free and compulsory quality pre-primary education for
all 3-6 year olds will be included as an integral part of the RTE Act (see P8.4.1). Here, by
‘compulsory’, it is meant that it will be obligatory for the public system to provide
appropriate and quality educational infrastructure, facilities, and educators to all children in
the age group 3-6 years, with a special emphasis on reaching the most socio-economically
disadvantaged children through ECCE services.
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FOUNDATIONAL LITERACY AND NUMERACY IN ECCE

The main objective of NEP 2019 is By 2025, every student in Grade 5 and beyond has
achieved foundational literacy and numeracy.’

Foundational literacy and numeracy means the ability to read and write, and to perform basic
operations withnumbers, is a necessary foundation and indispensable prerequisite for
allfuture school and lifelong learning.

But current education system has following learning crisis which hinders the education in
India:

Major cause of the current learning crisis is a

Lack of school-preparedness,i.e., the background early childhood care and learning
(including pre-literacyand pre-numeracy) that is required for a child to engage in more formal
gradeschool education. The problem most acutely afflicts first-generation learners,and
children who have not had access to pre-primary education; it hence affectslarge numbers of
children from disadvantaged socio-economic backgrounds.

Schooling in the early years also lays too little curricular emphasis onfoundational
literacy and numeracy and, in general, on the reading, writing,and speaking of languages
and on mathematical ideas and thinking. Indeed,the curriculum in early grades moves very
quickly towards rote learning andmore mechanical academic skills, while not giving
foundational material itsproper due. The principle must be that: if students are given a solid
foundationin reading, writing, speaking, counting, arithmetic, mathematical and
logicalthinking, problem-solving, and in being creative, then all other future lifelonglearning
will become that much easier, faster, more enjoyable, and moreindividualized; all curriculum
and pedagogy in early grade school must bedesigned with this principle in mind.

Teacher capacity also plays a central role in the attainment of foundationalskills. Currently,
few teachers have had the opportunity to be trained in amultilevel, play-based, student-
centered style of learning that, according toextensive ECCE research (see P1.5), is so
important for students in early gradeschool, particularly in Grades 1 and 2. Children naturally
learn at differentlevels and paces during their early school years; however, because the
currentsystem assumes from the very beginning a common level and pace forall, many
students start to fall behind almost immediately.A further factor in the crisis in many areas

relates to Increased focus in school on foundational literacy and numeracy:
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Theschool and classroom curriculum and schedules for Grades 1-5 will be redesignedto focus

on foundational literacy and numeracy, and to build a lovefor reading and mathematics

among students. Ilustratively, initiatives inthis direction would include:

a)

b)

d)

9)

Dedicated mathematics and reading hours every day for Grades 1, 2 and3, and an
additional writing hour for Grades 4 and 5. The hours betweenbreakfast and lunch
may be the most effective time periods for thesesubjects.

Designated “language weeks” and “mathematics weeks” during theschool year, where
children will participate in a variety of activities andprojects around languages and
mathematics.

Regular “language melas” and “mathematics melas”, where children canparticipate
and demonstrate their abilities in both of these subjects;this could become a
community event involving parents, teachers,community members, and neighbouring
schools.

Weekly language and mathematics-focused school assemblies;celebrations of writers’
and mathematicians’ anniversaries throughlanguage- and mathematics-related
activities.

Activities around the library, such as story-telling, theatre,group reading, writing, and
display of original writings and other art bychildren.

Weekly fun puzzle-solving sessions that naturally inculcate logical andmathematical
thinking.

Regular activities that explore connections between “classroommathematics” and

“real-life mathematics.”
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{{ Abstract }}

The main focus is on ' reaching the unreached ' for ensuring complete coverage of education. Indian
constitution directs the state to provide free and compulsory education for all children up to the age
of 14 years. The present paper focuses and analyses various policies and programmes on ECCE in
India and also tries to evaluate these.

Keywords: Early Childhood care and Education ( ECCE ) , Concept of ECE , Programmes and
initiatives of ECCE.
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Introduction :

The existence of the ECCE is found in India as a kindergarten and nurseries were first
established in the nineteenth century on the basis of Frobel, Pestalozzi and Montessori
models. The major distinction between " Kindergarten and Nursery " is that the previous is
for educational purpose and the letter is to provide care. However, the development of ECCE
was slow with some expansion occurring during world war - 11.

The growing urbanization and increase in material employment outside the home emerged
the issue of childcare which needs to be addressed. This finally laid the seeds for the
introduction of the concept of organized preschool education.

Concept of ECCE :

There are various was to conceptualize ECCE. The 1991 report of the finding of the 1988
survey states that ECCE refers to programs intended to provide care and education for
children from their birth until the age of Six or Seven years. It is organized by government
ministries or agencies concerned with education, development, care and welfare of children
upto 6 age.

In India , the notion of ECCE is also found its place in the policy framework of the national
policy on Education - 1986 . In this document ECCE was defined as an integrated and

holistic concept of care and education of children between 0 to 6 years from socially
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disadvantaged groups. ECCE focuses only on pre - school education ( e. g. - nurseries,
kindergarten, preparatory school, pre- primary. )
In fact ECCE is divided into two stages - ( I ) service for children under age three are viewed
as the responsibility of parents and policy. Where it exists. ( 11 ) services for children aged 3
to 6 are responsibility of education sector.
Policy framework :
There are several provisions in the constitution of India in terms of fundamental right and
directive principle of state policy that has been used to promote ECCE services in the
country. After passing the Right to Education Act ( RTE - 2009 ) by the government, which
made elementary education a fundamental right .
1. National Nutrition Policy - 1993
2. National Policy on Empowerment of Women - 2001
3. National Plan of Action For Children - 2005
4. National Curriculum Framework - 2005
5. Convention on Right of the Child - 1992
6. RTE - 2009
7. Integrated Child Development Services ( ICDS) - 1975
8. UNESCO - 2006
9. Balwadi and Anganwadi
Programmes and Initiatives of ECCE :
The history of ECCE in India dates back to the 1980. When kindergartens were first started in
the country. In India has been found in the latter half of the nineteenth century. When
Gujubhai Badeka and Tarbai Modak among others became the pioneers of this movement in
the country.

¢ Learning - Quality and Equity

s There is no Detention policy of RTE , Which includes assessment but excludes the

pass - fail binary.

% Integrated child Development Programme ( ICDS )
% ECCE under DPEP ( District Primary Education Programme )
s SSA ( Serva Shiksha Abhiyan )
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Conclusion :

All Innovative initiatives , including policies and programmes have demonstrated some good
practices in ECCE especially through strengthening co- ordination with the all programmes
of education .

ECCE activities renamed scattered , concentrated in schools . It is also found that the factors
leading to the neglect of ECCE developments include historical and cultural realities.
However, the Government of India NPE- 2019 has continuously been renewing its
commitment to making the programme universally available in order to achieve equality of
opportunity for all Indian children.
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{{ Abstract }}

The advent of a broader concept of education including within its fold the total personality of the
teacher - pupil and aiming at his/ her all-round development, the functions and responsibilities of the
teacher have increased with the time. In the broader sense ‘teacher education’ refers to the total of
educative experience which contribute to the preparation of a person for a teaching position in
schools, but the term is more commonly employed to designate the programme of courses and other
experiences offered by an educational institute for the announced purpose of preparing persons for
teaching and other educational service and for contributing to their growth in competency for such
service.The nature of education is what economists call a ‘quasi-public good’. In otherwords, the
benefits of education accrue not only to the individuals who are educated, but more broadly to society
as a whole. There is shift from teacher training to teacher education with the time to time change in
the societal demand and globalization.

Keywords: Teacher Training / Education, New Education Policy 2019, Commissions of the Education
system in India
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1. Introduction:

Indian education system has prolonged history from the ancient, medieval till towards
the modern period and also has heritage of the different educational commissions of pre
independent era to post independence era with the New education policy 2019.

So India has History of the Teacher Training / Education
When we think why education has very important place in the world that depict the following
lines

At the entrance gate of a university in South Africa the following message was posted

for contemplation:

*"Destroying any nation does not require the use of atomic bombs or the use of long range
missiles. It only requires lowering the quality of education and allowing cheating in the

examinations by the students."*
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Patients die at the hands of such doctors.

Buildings collapse at the hands of such engineers.

Money is lost at the hands of such economists & accountants.
Humanity dies at the hands of such religious scholars.

Justice is lost at the hands of such judges.

The collapse of education is the collapse of the nation."*

By - Omobolaji Gaji

2. Teacher Education

Teacher education' refers to the total of educative experience which contribute to the
preparation of a person for a teaching position in schools, but the term is more commonly
employed to designate the programme of courses and other experiences offered by an
educational institute for the announced purpose of preparing persons for teaching and other
educational service and for contributing to their growth in competency for such service. Such
teacher education programmes are offered in teacher's colleges and normal schools and in
colleges and universities. (Good, 1952)
3. Ancient Education system
3.1 Vedic period

The period of the Gurukul education system was B.C. 5000 years. This was
the period also known as vedic era and in this period 10-12 years primary education was
given then after the next education was given in the educational center. Such as Takshshila
University and its subject taught in Sanskruit language
Arts & Literature — All vedas , Philosophy, Grammar, Astrology

Science & Vocational Education- Ayurveda, vocational education and war techniques

The king of the state or guru tests the candidate and appoints the teacher (Guru) for
the teaching profession in the ashram or in the kingdom.
3.2  Buddhist period

The period of the near about B.C. 600 century, the language was used Pali.

The subjects were philosophy, grammar, music, professional development. The educational

centers were Nalanda, Vallabhi, Vikramshila University.
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For the teaching profession the candidate must be possessed all subject knowledge
and devoted to the whole life in teaching, lived in Monk, or in viharas
4 Educations in India during Medieval Period

This period was 1206 to 1526 century; the language was Pharsi, Urdu. The Muslim
kings impact found on that education system like Muktab, Mdarasa. More focus on religious
education and other subjects like arithmetic, grammar, vocational education. All rights of the
appointof the teacher had king and the authority with theMoulvi, scholarly person who has
knowledge of the education.

5 Modern period

European missionaries took lead by starting schools first and teacher training
institutions later. The Danish Mission under the inspiring leadership of Zienbalg and his
colleagues opened an institution for the training of teachers at Tranquebar in 1716, and
opened two charity schools in 1717, one for the Portuguese and the other for Tamil children.

Mr. Campbell, Collector of Bellary, in his minute dated 17" August 1823,
commended this system. Such schools for training teachers were established earlier in
Calcutta and Bombay.In 1829 the Native Education Society of Bombay started a training
class for primary teachers. In 1847, Bombay started a normal school in the Elphinstone
Institution, and in 1849, Calcutta too had a normal school. Normal schools were also started
in Poona. Agra, Meerut and Benarasbetween 1850-1857. Mass education gained momentum
with the recommendations of Wood's Despatch, 1854.

Indian Education Commission of 1882 was appointed by Hunter. The Hunter
Commission, known as the Indian Education Commission, It laid at rest some of the
controversies on the teacher training programme, and recommended the establishment of
normal schools, whether government or aided, to provide for the local requirements of all
primary schools.

In 1886, the Madras Normal School was raised to the status of a college and was affiliated to
the Madras University. It was removed to Saidapet in 1887. A training college was
established at Rajahmundry in 1894. It then consisted of the Licentiate course (L.T.).

A secondary training college was found in Bombay in 1906 and prepared secondary teachers

for its own diploma known as the Secondary Teachers Certificate Diploma (S.T.C.D) until
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it was affiliated to the University of Bombay in 1922, for teaching courses leading to the B.T.
Degree.

In 1917, The recommendations of the Saddler Commission had a salutary effect on the
teacher-training programme in India. The Hartog Committee further carried on the work
initiated by the Saddler Commission.

Working on the recommendations of the Saddler Commission, 13 out of 18
Universities set up faculties of education. The Lady Irwin College was established in New
Delhi. Andhra University started a new Degree the B.Ed, in 1932. Bombay launched a
post-graduate degree the M.Ed, in 1936.

In 1935, the Central Advisory Board of Education (CABE) was revised.

Mahatma Gandhi started basic Education in 1937, leading to the training of teachers
for basic schools.

In 1941, the VidyaBhawan Teacher's College was started in Rajasthan and the Tilak
College of Education in Poona. Bombay,which took the lead in starting a Doctorate Degree
in Education the same year.

In 1948, the Central Institute of Education was established in Delhi, and the
Government Training College at Allahabad was developed into the Central Pedagogical
Institute.

The University Education Commission (1948-49)

After independence the University Education Commission was constituted under the
Chairmanship of Dr. S. Radhakrishnan. The Commission submitted its report in 1949. The
Commission observed that there was no difference in the theory courses offered in the
various teacher-training colleges, but much difference was observed in the practices
followed.

The Secondary Education Commission (1952-53)

One of the important events of the decade was the Report of the Secondary Education
Commission. It analysed the problems of teachers and the training programme in great depth.

It found that two types of teacher training institutions existed: (a) Primary (Basic)

Teacher Training (b) Secondary Teacher Training Institutions.
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The Indian Education Commission (1964-66)
In 1964 an Educational Commission was set up by the Government of India under the
Chairmanship of Dr. D.S. Kothari to advise on the educational development.

An M.A. degree in education has been introduced in some universities such as
Aligarh, Kurukshetra, Kanpur, and some others. Some universities have introduced summer
schools and correspondence courses to meet the backlog of untrained teachers and some
States have set up State Boards of Teacher Education.

The National Policy on Education (1968)

Incorporating the recommendations of Kothari Commission, the Indian Parliament
adapted the National Policy on Education in 1967. The NPE 1968 included the following
suggestions as far as education of teachers is concerned.

1. More focus on research
2. Quality education
The National Policy on Education (1986)

The Government of India announced a New Educational Policy in 1985. Accordingly
National Policy on Education was produced in the year 1986. It made the following
recommendations on Teacher Education.

1. The new knowledge, skills and favourable attitudes should be developed among
teachers to meet the present needs.

2. Orientation of teachers should be a continuous process of teacher education.

3. Like SCERT at State level, the district level body may be established and it may be called
as the District Institute of Education and Training (DIET).

The setting up of the N.C.E.R.T on lstSeptember 1961 is an outstanding land-mark
in the history of education in the post-independence period. Several institute and bureaus
working under the Ministry of Education were merged in to it. There were the Central
Institute of Education, Central Bureau of Text-Book Research, Central Bureau of
Educational and Vocational Guidance and National Institute of Basic Education.

Presently, it comprises the National Institute of Education, New Delhi, four Regional
Colleges of Education, one each at Ajmer, Bhopal, Bhubaneshwar and Mysore, and Field

Advisors units in State capitals or main educational centres of various states.
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The Ministry of Education, Government of India, established in May 1973, the
National Council for Teacher Education, usually termed as the NCTE, for maintaining
the standards in teacher education in the country.

The unfinished agenda of the National Policy on Education 1986, Modified in 1992 (NPE
1986/92) is appropriately dealt with in this Policy. A major development since the
formulation of the NPE 1986/92 has been the establishment of Constitutional and legal
underpinnings

for achieving universal elementary education. The Constitution (Eighty-sixth Amendment)
Act, 2002 that inserted Article 21-A in the Constitution of India envisages free and
compulsory education for all children in the age group of six to fourteen years as a
Fundamental Right. The Right of Children to Free and Compulsory Education Act, 2009
(RTE Act) which came into force in April 2010, entitles every child of the age of six to
fourteen years to the right to free and compulsory education in a neighbourhood school till
the completion of elementary education.

The direction of the global education development agenda is reflected in the sustainable
development goal 4 (SDG4) of the 2030 Agenda for Sustainable Development. SDG4 seeks
to “ensure inclusive and equitable quality education and promote lifelong learning
opportunities for all” by 2030.

Concept of Teacher in NEP 2019

Ensure that all students at all levels of school education are taught by passionate, motivated,
highly qualified, professionally trained, and well equipped teachers.

Teacher education

Teacher education requires multidisciplinary inputs and a marriageof high-quality content
with pedagogy that can only be truly attained if teacher preparation is conducted within
composite institutions offering multidisciplinary academic programmes and environments.
As a consequence, programmes of teacher preparation at all levels must be conducted within
large multidisciplinary universities or colleges in order to be maximally effective. Teacher
education in multidisciplinary colleges or universities would ensure that teacher education
benefits from interaction with other areas of higher education, and that student-teachers
develop in liberal spaces with access to a full range of academic resources, including

libraries, internet, and extra-curricular activities. Teachers-in-training would thereby be able
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to interact with peers from other disciplines and be taught by faculty in allied disciplines of
education such as psychology, child development, and social sciences - making them that
much stronger as teachers when they graduate. Multidisciplinary settings will also ensure that
the disciplinary components of integrated programmes will be offered by experts from the
relevant departments. In terms of areas for further reform within the education component of
the B.Ed. programme, multilevel, discussion-based, and constructivist learning, and a
concentration on foundational literacy/numeracy, inclusive pedagogy and evaluation,
knowledge of India and its traditions, and the development in students of 21st century skills
such as problem-solving, critical and creative thinking, ethical and moral reasoning, and
communication and discussion abilities, are among the key areas of the curriculum for
teacher preparation that will be reformed and revitalised.

National Education Policy 2019

Ensuring that university B.Ed. programmesare affiliated with a variety of nearby schools at
various levels - in which potential teachers may student teach in order to hone the above
skills and obtain practical teaching experience - will complete the well-rounded education
and training of B.Ed. candidates that will be needed to produce outstanding teachers. While
such four-year Integrated B.Ed. programmes are being developed at multidisciplinary
universities, every effort will be made to shut down the practice of corrupt and substandard
teacher education institutions that sell degrees with little actual education; the purpose of this
important initiative will be to bring, as quickly as possible, the needed integrity and thus
quality into the teacher education system. By 2030, the goal will be to have all B.Ed.
programmes moved into multidisciplinary colleges universities. The actions that will be
required in the higher education system for this shift of teacher education will be described in
more detail in below are described the basic changes in the approach for teacher education
that will be adopted in order to ensure passionate, motivated, well-qualified, and holistically
well-trained teachers in our schools.

Teacher education for all levels willtake place within the university / higher education system
as a stage-specific, 4-year integrated Bachelor of Education (B.Ed.) programme that

combines highqualitycontent, pedagogy, and practical training.
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Moving teacher education into the University system; the four-year integrated
B.Ed. programme:

Teacher education for all levels - Foundational, Preparatory, Middle, and Secondary -
will take place within the university/higher education system as a stage-specific, four-year
integrated B.Ed. programme, combining content, pedagogy, and practical training. The four-
year integrated B.Ed. programme of pre-service teacher preparation for different tracks will
be offered at the university level as a dual-degree (in education together with any desired
specialised subject) undergraduate programme of study, and will thus include both
disciplinary as well as teacher preparation courses. Every B.Ed. programme will be affiliated
with 10-15 local schools where studentteacheinternships would take place. Each student in a
B.Ed. programme will go through a period of student teaching at one of these schools where
she/ he would be placed with a mentoring teacher - first observing the mentor’s class, then
teaching students in the mentor’s classroom with feedback from the mentor, and also carrying
out remedial work or other teaching-related tasks under the mentor’s guidance. The different
tracks that teachers will be prepared for in a B.Ed. programmewill include:

a. Foundational and Preparatory school generalist teachers;

b. Subject teachers for Middle and Secondary school;

c. Special education teachers;

d. Art teachers (including visual and performing arts);

e. Teachers for vocational education; and

f. Physical education teachers. The four-year degree will be on par with other undergraduate
degrees and students with a four-year integrated B.Ed. will be eligible to move on to a
Master’s degree programme in either the disciplinary stream or the pedagogic stream.

The two-year B.Ed. programme for lateral entry into teaching:

The twoyearB.Ed. degree will be offered to Bachelor’s degree holders in various
disciplines for the preparation of teachers for various levels of schooling, e.g. as subject
teachers for Middle and Secondary education, and will again include a strong practical
training component in schools. Offering a two year B.Ed. programme, in addition to the four-
year integrated B.Ed., will enable entry into the profession of teaching for people who are at

later stages in their careers, and will help to attract diverse talent into the profession.
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The two-year programme will continue to be offered at institutions such as Colleges of
Teacher Education (CTEs), Regional Institutes of Education (RIEs), and other locations till
such time as the four-year degree is seeded at universities, and begins graduating an adequate
number of teachers. Beyond that, the two-year degree will be retained only at
multidisciplinary institutions offering the four-year integrated B.Ed. programme. For those
students who have obtained a four-year liberal Bachelor’s degree, or for persons with other
outstanding specialised qualifications to become a subject teacher (such as a Master’s degree
in the specialised subject), the two-year B.Ed. programme could be replaced by a suitably
structured special B.Ed. programme of slightly shorter duration, as determined by the same
multidisciplinary institutions offering the four-year integrated and two-year B.Ed.
programmes.

Specialised instructors for specialised subjects:

In the case of certain specialised subjects or expertise of a local nature - including but
not limited to local traditional art, music, vocational crafts, language, poetry, literature, or
business - a well-respected local expert may be hired as a “SpecialisedInstructor” to teach in
a school or a school complex, after a short, say, 10- day orientation programme offered by the
school complex itself. The will National Education Policy 2019help to easily introduce local
arts, languages, crafts, etc. into the curriculum, support the local arts, and will also encourage
prominent persons from the community to come share their knowledge with students and
inspire them.

Closing down substandard standalone teacher education institutions:

The process of reviewing the performance of teacher education institutions, and
closing down the corrupt or substandard ones will be immediately initiated through
mandatory accreditation of all TEIs as multidisciplinary HEIs within the next 3-5 years. A
sound legal strategy to weed out poorly performing programmes and shutting them down will
be put in place by the RashtriyaShikshaAayog (RSA) in collaboration with the National
Higher Education Regulatory Authority (NHERA). Promoters of such institutions will be free

to put their infrastructure to other productive uses, such as for vocational education. See also
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Pedagogical aspects of the four-year integrated B.Ed. programme:

In addition to multidisciplinary knowledge, and specialised subject content as chosen
by the student, the pedagogical aspects of the four-year integrated B.Ed. programmewill
consist of integrated theory and practice. Teachers-in-training will learn about learning-
centred and collaborative learning strategies and they will be taught techniques to
simultaneously teach students at multiple levels. Their courses will include diversity training
- regarding how to enable underserved groups to thrive - ranging from women to socio-
economically disadvantaged
to differently-abled students. Trainees will use these teaching methods during their practice
teaching so that they gain experience in their respective classes.Projects, rubrics, portfolios,
concept maps, and mock classroom observationswill replace or significantly supplement
written tests, so that continuous assessment of higher order objectives will become the norm.
Specialist teachers: There is an urgent need for additional special educators for certain areas
of school education. Some examples of such specialist requirements include subject teaching
for various subjects
Conclusion:

The vision of India’s new education system has accordingly been crafted to ensure
that it touches the life of each and every citizen, consistent with their ability to contribute to
many growing developmental imperatives of this country on the one hand, and towards
creating a just and equitable society on the other. We have proposed the revision and
revamping of all aspects of the education structure, its regulation and governance, to create a
new system that is aligned with the aspirational goals of 21st century education.
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Abstract J

Teacher Education provides a platform to student-teachers to acquire the required knowledge, skill
and develop positive attitude, values and beliefs. And the quality of teacher produced in any
institution invariably depends on the provision of their training programme, steps taken for the
development of teacher education. The study recommended that the government should focus on the
supply of quality teachers who will be able to teach and equip our children with the opportunities they
need to optimize their potentials and contribute to the growth and development of the society and
humanity.

Keywords: Teacher Education, Teacher Quality
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Introduction:

The major significance of the teacher education is focused on the training of the
teachers with the main purpose of achieving academic outcomes. So to complete their duties
they have to enhance their skills and abilities. Teacher education is a programme that is
related to the development of teacher proficiency and competence that would enable and
empower the teacher to meet the requirements of the profession and face the challenges
therein.

Teacher education encompasses teaching skills, sound pedagogical theory and professional
skills.

Teacher Education = Teaching Skills + Pedagogical theory + Professional skills.

Teaching skills would effective classroom management skills, preparation and use of
instructional materials and communication skills. Pedagogical theory includes the
philosophical, sociological and psychological considerations that would enable the teachers
to have a sound basis for practicing the teaching skills in the classroom. The theory is stage
specific and is based on the needs and requirements that are characteristic of that stage.
Professional skills include the techniques, strategies and approaches that would help teachers

to grow in the profession and also work towards the growth of the profession. It includes soft
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skills, counseling skills, interpersonal skills, computer skills, information retrieving and
management skills and above all lifelong learning skills. An amalgamation of teaching skills,
pedagogical theory and professional skills would serve to create the right knowledge, attitude
and skills in teachers, thus promoting holistic development. Teacher is regarded as a most
important element in the educational field.
Objectives of the work:

1. To study quality concern about Teacher Education

2. To know more about the plan of development.
Concept of Teacher Education:
Teachers hold the key to meaningful education which is vital to nation building. Teachers
serve as catalysts for the intellectual, socio-economic, scientific, technological, cultural,
growth and development of any society. There is a high demand of quality and quantity
teachers in the nation’s school system. It is generally known that many schools do not have
the required number of quality and qualified teachers.
Teacher Quality Education requires teachers of high quality. Research has shown that a
highly skilled and professional teaching force does, and will continue, to make a difference.
Teachers’ knowledge, an intended outcome of pre-service training, is strongly and
consistently related to student performance. As a result, teachers are the main medium
through which students learn, especially during the foundation years. Making school an
important functional locus of efforts for improving quality requires that teachers use their
professional attitudes, energy, and motivation in combination with teaching skills in creating
quality learning. Teacher quality is the most important school — related factor influencing
student’s achievement. student
Need of Teacher Education:
The quality of a nation depends upon the quality of its citizens. The quality of its citizens
depends not exclusively, but in critical measure upon the quality of their education, the
quality of their education depends more than upon any single factor, upon the quality of their
teacher. It is common knowledge that the academic and professional standards of teachers
constitute a critical component of the essential learning conditions for achieving the
educational goals of a nation. Holistic teacher building is necessary and therefore teacher

education needed more emphasis than mere training.
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Scope of Teacher Education :
The scope of teacher education can be understood in the following ways;

e Teacher education at different levels of education

e Triangular basis of teacher education

e Aspects of teacher education Teacher
Education at different levels of Education : Teacher education reaches teachers at all levels
of education, namely Preprimary, Primary, Elementary, Secondary, Higher Secondary and
the Tertiary. The needs and requirements of students and education vary at each level. Hence
level and stage-specific teacher preparation is essential. Teacher education also helps in the
development of teaching skills in teachers of professional institutions. The teachers in
professional institutions have only the theoretical and practical knowledge of their respective
subjects. They require specialized teacher training inputs to deal with students entering their
professions.
Triangular Basis of Teacher education : Construction of the relevant knowledge base for
each stage of education requires a high degree of academic and intellectual understanding of
matter related to teacher education at each stage. This involves selection of theoretical
knowledge from disciplines cognate to education, namely, psychology, sociology and
philosophy, and converting it into forms suitable for teacher education.
Aspects of Teacher Education : Teacher education is concerned with the aspects such as,
who (Teacher Educator), whom (Student teacher), what (Content) and how (Teaching
Strategy). Teacher education is dependent upon the quality of teacher educators. The quality
of pedagogical inputs in teacher education programmes and their effective utilization for the
purpose of preparing prospective teachers depend largely on the professional competence of
teacher educators and the ways in which it is utilized for strengthening the teacher education
programme. Teacher education, thus, first deals with the preparation of effective teacher
educators.
Quiality of Teacher Education:
There is a need to increase research that documents practices reflectively and analytically-
whether it is of programs or of individual classrooms — so that it can be included in the body
of knowledge available for study to student teachers. University departments and research

institutions need to undertake such research. In addition there is a need to innovate with
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different models of teacher education. Institutional capacity and capability to innovate and
create are a pre-requisite for the pursuit of excellence. Hence in the present scenario a lot of
impetus has been given to research. Teacher education is concerned with the aspects such as,
who (Teacher Educator), whom (Student teacher), what (Content) and how (Teaching
Strategy). Teacher education is dependent upon the quality of teacher educators. The quality
of pedagogical inputs in teacher education programmes and their effective utilization for the
purpose of preparing prospective teachers depend largely on the professional competence of
teacher educators and the ways in which it is utilized for strengthening the teacher education
programme. Teacher education, thus, first deals with the preparation of effective teacher
educators.
Plan of development:
The content of the curricula should take account of the 21st century classroom. Teachers
should be trained on the state-of-the-art hard and soft ware that will become common in the
21st century classroom. Training in technology should encompass telecommunications,
satellite access, networking, the internet, videoconferencing and digital components as well
as optical technology. These technologies will permit the 21st century teacher in the 21st
century classroom feel comfortable and teach effectively and efficiently. Another scenario is
the changing pattern of world employment. There are so many professions in our modern
world and this will multiply in the 21st century. The new directions in teacher education and
training should take cognizance of this so that teachers are prepared to play multiple roles and
take their rightful positions in the teaching-learning environment to face these challenges
confidently. We can only improve the quality of education worldwide for our students if we
provide our teachers with the required skills, knowledge and experiences. One which
deserves mention is the ability of the 21st century teacher to control disruptive behaviour of
students in the classroom which makes it impossible for the teacher to work efficiently and
effectively and even in some instances puts the security of both students and teachers at risk.
Problems of such nature may multiply in magnitude in schools in the 21st century and for this
reason, teacher education and training institutions should equip teachers with knowledge and
skills in management to be able to address such problems effectively and efficiently.

Create written and other supportive materials that can reach all concerned teachers.

Provide printed, audio-visual, and online guidance to support teachers quickly and on a
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continuing basis. Actions may include the following: Insert background information and
prompts for teachers within textbooks and other teaching and learning materials Prepare
teacher guides and information packs, and make them available in hard and soft copy. Create
a website with regular updates and links to content which can be downloaded without charge,
including files that can be accessed for free using mobile phones. Encourage teachers to use
smart phones or camcorders to create and share brief videos demonstrating the use of teacher
prompts and other discussion starters. Make use of other networking opportunities, including
social media such as a dedicated Facebook page, Twitter account, or Instagram, as
appropriate. Include teacher prompts (guidance, questions for discussion, and other
suggestions) in textbooks. Teachers need specialized skills to help their students cultivate
empathy and respect for others, responsible citizenship, preparedness for disasters, and
resilience in the face of hardship. One requirement is that they are able to stimulate genuine
discussion among the students regarding their personal thinking and feelings on a topic. As
noted in Booklet 6, including prompts (guidance, questions for discussion, and suggestions)
in textbooks is a reliable way to help teachers to facilitate such discussion. Prompts in
textbooks and other education materials can be especially helpful for behavioural and values
content. They can help teachers who are unfamiliar with the new subject matter to see which
points to emphasize. Encourage teachers who are unfamiliar with facilitating class discussion
to ask students to share their personal views.
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{[ Abstract

A study on prolonged public disagreement & heated discussions regarding impact of Teacher’s
Qualifications on Teacher’s Teaching Quality. Researches proved that teachers are the most vital
support to design the lifeline of student’s careers, yet there are few complexities to draft the simplicity
of features of an effective teacher. The first part of the research contains a detailed analysis of the
required qualifications for being a teaching staff and why and how the UGC has made some
certificates and degrees obligatory for being a teaching staff. It synthesizes the changes made on the
teaching staff's professional development and issues around the themes. The review focuses on to
check whether the various policies adopted by regulatory bodies for teacher education, hiring,
licensing would really make any impact on qualification capacity that teachers carry. This paper
works on the measures of quality teaching such as experience, practical exposure, etc. The paper
concludes by remarking various loopholes and their explications; it concludes that the effectiveness of
the profession has been degraded due to various amendments and changes brought in to the teaching.
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Introduction

Teaching is often deemed an easy-enough job. The common judgment is that you need to
know your subject, understand the lesson plan, and make it interesting for kids. This is simply
not enough. One requires a blend of essential attributes like patience, confidence, liking for
and an understanding of children/ students to pursue a teaching profession. Teachers must
also have the capacity to adapt with ease, be friendly and helpful, possess the skill to interact
well, to initiate a desire in their students' minds even in the case of most tedious subjects

An important question constantly faced by governments across the world is how they should
increase the quality of their teaching force. One way to increase teacher quality is through a
teacher certification program to guarantee that teachers have satisfactory competencies
required for teaching. Indeed, skilled teachers then should be rewarded with a proper raise in
salary. The likely effect of a certification program that is accompanied by an increase in
salary for in-service teachers is enigmatic. There are a number of possibly opposing effects.
On the positive side, paying teachers more will likely develop student learning by guiding

teachers’ effort as suggested by efficiency wage theory (Shapiro and Stiglitz 1984) and
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increasing teacher recognition (Hendricks 2014). In addition to that, as accredited teachers
must have at minimum a bachelor’s degree and have to pass the overall certification process
which may mean a higher human capital, students mirrored to certified teachers thus
potentially have better performances. The likely effect of a certification program that is
followed by an increase in salary for in-service teachers is ambiguous.
Effects of reservation on Indian teaching degradation
The Indian Education system which consisted of the Gurukul Style of education was
appreciated globally and was considered the best in the world. But if we relate that old
system of education to the modern standards of the education system in India, it can easily be
concluded that the quality of education in India has deteriorated significantly. a lot of
students in the general category don’t get the same opportunity. Sometimes, it may cause a
loss of incredible talent. On the other hand, some of the students who get all sorts of facilities
because of this reservation don’t become able to contend with the global standard. A student
can do higher studies because of the quota system whereas another student doesn’t get that
opportunity for the same reason. Therefore, by this reservation system, one part of the society
becomes well educated whereas another part becomes exploited.
An overview of the teacher’s qualifications.
Teaching is a great career or volunteering option, especially in a country like India where
education is the basic necessity for growth and modernization. The demand is high for
qualified instructors at all levels. The teaching profession is a highly-specialized field and
requires comprehensive training to gain expertise in the field. For some reason, teaching is
considered simple and easy to do. There are some myths and incorrect generalizations that
exist about the teaching career.
It is commonly believed that anyone can teach, provided he has some knowledge for the
subject. Nothing could be farther from the truth. Knowledge is just one thing that a teacher
should have among other things.
Requirements of teachers qualification in India at various levels:-
1. Primary:- To teach primary school, one will need a minimum of a Diploma
(D.Ted.).The D.Ted. programs are generally two years. To enter a D.Ted., one needs
to have passed the 12th standard (graduated from senior secondary school) with the

minimum qualification.
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2. Secondary:- To teach secondary school, you’ll need a minimum of a Bachelor’s
(B.Ed.). A Master’s (M.Ed.) is usually only required for specialized subjects or
promotions. B.Ed and M.Ed. programs are usually one year. One is required to have a
Bachelor’s of Arts or Sciences (B.A. or B.S.) to enroll in a B.Ed. course. Having a
B.Ed. is a prerequisite for getting an M.Ed.

Along with these, Teacher recruitment in India at the primary and secondary levels is tied to
state and national eligibility testing. You must pass the Central Teacher Eligibility Test
(CTET) to qualify to teach in a government-owned school and some private institutions. The
National Council for Teacher Education (NCTE) offers preparatory curriculums for the exam
and determines the minimum eligibility requirements for each year

1. Higher education:- India’s University Grants Commission sets guidance for higher
education, including essential eligibility for university professors. Incoming assistant
professors will need at least a Master’s Degree or equivalent in a relevant subject from an
accredited Indian or foreign university. Your application will be stronger if you have a
Doctoral Degree+. One is not able to advance through promotion from an assistant to an
associate professor without getting a Ph.D. Besides having a degree, one will need to submit
transcripts that prove your marks or grades are above average. Indian universities will judge
one's record according to the evaluation standards set by your degree-granting university. will
need to pass a qualifying exam in order to teach at an Indian university. One can either take
the University Grants Commission’s National Eligibility Test (NET) or one of the UGC’s
approved equivalent exams, such as the SLET/SET (the State Eligibility Test for the relevant
region in which the university is located).

Problems in Indian teaching qualifications

The great development of teacher education institutions during the last decade reflects the
teacher education scenario of today. An increase in the no. of schools and enrolment as a
result of countrywide primary education programs like Operation Blackboard, District
Primary Education Programme, Sarva Shiksha Abhiyan and Universalization of Elementary
Education, has resulted in increased demands for the teachers. This produced a great demand
and increase of teacher education institutions but the quality parameters were neglected in the
process. As a result, poor quality, lack of responsibility, and lack of desired qualities and

dedication are seen among the newly produced protegé teachers.
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1.

Poor Integration of skills:- Certain skills as life skills, techno-pedagogic skills, info-
savvy skills, emotional skills, human developmental skills, and spiritual skills need to
be blended into the teacher education programs. There should be a concurrent focus
on creative thinking, critical thinking, self, and social management skills. The present
teacher education system of the country fails to blend these skills within learners.
Small-time period for teacher's training In India:- This period is one year after
graduation and finally the effective 6 to 7 working months in a session was less than
needed to develop a healthy attitude, values, and multidirectional interest. To
surmount this problem, NCTE has extended this period to 2 years from 2015. There
are some positive and negative impacts of this step but the final result has to come
yet. But controversies are still there. A recent survey (possible rollback) of NCTE by
inviting suggestions about the duration, before the completion of the first batch, is a
strange and unusual step.

The problem of selection:- Selection process for teacher education programs includes
some defects which result in deterioration of the quality of teachers. Better selection
processes and the use of an appropriate method are needed to improve the quality of
proposed teachers and in turn their training. Including steps like the test of General
Knowledge, school subjects, language, intelligence, aptitude, interest, and attitude by
suitable methods coupled with an interview of candidates will be a good move.
Incomplete competency development of teachers:- The present training program does
not provide proper opportunities for protegé teachers to develop their competency as
these training programs are not well concerned with the actual problems of schools.
So a close link between the routine work of a school teacher and the program of
teacher training college is a must. The suggestion of increasing the internship period
of school is a good step in the direction.

Improper and inadequate practice teaching:- Generally practice teaching is not taken
seriously and professionally by protegé teachers, particularly in many private teacher
training institutes and there is a lack of sense of duty, and they remain irresponsible,
aimless, and indifferent to children, which are hurdles in the development of

pedagogical skills.
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6.

10.

Inappropriate methods of teaching:- In India teacher instructors are neutral towards
adopting innovative methods and experimentation in their teaching. Their familiarity
with modern class-room technologies and effective ICT techniques is poor.
Incomplete supervision and feedback:- The supervision coupled with proper feedback
is useful for improving the practice teaching and instructional activity of the pupil
teachers. Feedback and support help them in developing the confidence to face the
classroom. Guidance for planning lessons, learning to organize contents, and
developing other classroom skills are its parts but in reality, the lesson plans are
checked superficially and no meaningful discussion is made by the subject method
masters.

A mismatch in demand and supply:- Teacher education has become supply-driven,
instead of demand-driven. The state education departments have no plans and
accurate data for the proper superintendence of their institutions. There is a sizable
gap between the demand and supply of teachers. This has created the problems of
unemployment and underemployment.

Insufficient co-curricular activities:- In present courses mostly the focus is on
completing the syllabus and no place is there for well planned co-curricular activities
like NCC, NSS, educational visits, etc., particularly in private institutions.

Lack of feedback system- A perfect feedback system from institutions, staff, faculty,
and stakeholders regarding courses and implementation is required at every stage of
change and planning. The recently 2-year curriculum of B. Ed. is started by NCTE
countrywide, which was recommended time and again in various policy papers and
reports. Surprisingly even before completion of the first batch and outcome of results,
NCTE has invited suggestions about the duration of course as 1 year or 2 years, which
may be a probable rollback. Good planning coupled with proper feedback is required

for these types of steps

Solutions to overcome the challenges

1.

Encouragement to quality research teacher education European Commission rightly
stated that "Developing reflective and critical competencies are key objectives for
teachers who need to adapt to an evolving curriculum and to changing techniques and

social environments. These are key to new education practices where creativity and
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innovation are combined with the objective analysis of rigor and assessment of
outcomes, i.e. the intended qualities of training through research.” Teachers and
teacher educators need to be equipped with inquiry-oriented practice. Research
develops the capacity, motivation, confidence, and opportunity in teachers

2. Improving the quality of teacher instructors and engaging Quality teachers and
improving their quality with continuing education efforts is needed in the present
scenario. According to the European Commission “Teacher educators are crucial
players for maintaining - and improving — the high quality of the teaching workforce.
They can have a significant impact on the quality of teaching and learning in our
schools.” Teacher educators must be experienced and well qualified with language
proficiency. A teacher needs to be a lifelong learner, similarly, teacher educator needs
to be lifelong learners. Teacher educators lifelong learning can be facilitated by
continuously updating their knowledge and utilizing the newly acquired knowledge in
improving skills of imparting training, Professional development courses, refresher
courses, short term courses, and faculty development programs, workshops, seminars,
and conferences are useful for this purpose. MOOCs courses and some other online
learning courses are other options

3. Including some innovative steps- Some innovative steps in teacher education include-
Master of Education technology (computer applications) program by SNDT
University Mumbai, M. Tech. (Education technology) the course of Kurukshetra
University, the establishment of University of teacher education Chennai (2008),
Early faculty induction program by QIP- All India Council for Technical Education,
IGNOU Institute of professional competence advancement of teachers (IIPCAT
2009), Indian Institute of teacher education, (Gujarat bill 4, 2010).

4. Proper monitoring of private institutions- National Knowledge Commission has
suggested that- ,,Teacher education institutions should be put under strict control of
this regulatory body for the selection of teacher, students, and provisions of good
infrastructure, etc. and Institutions working should be examined from time to time and
strict action should be taken if they fail to come up to expected level.” It is required to
stop these types of institutes to become degree producing factories, on the other hand,

regulate the smooth operating of government and other institutions.
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5. Development and enrichment of life skills:- Teacher education programs should
enable the teachers to develop life skills among pupil teachers. Life skills are essential
for personal development and growth of learners. These skills enable man to deal with
life“s difficulties and adversities more effectively. These skills include (a) Thinking
Skills (b) Self Awareness, Problem Solving, Creative Thinking, Decision making and
Critical thinking (b) Social Skills — Interpersonal relations, effective communication
and empathy (c) Emotional Skills — Stress Management.

Conclusion

Strategies for developing high-quality teachers vary from one nation to another. Efforts get
boosted when a nation assures entry of talented individuals to the teaching profession.
Quality teachers are the key factor for sustainable global development and their training,
recruitment, retention, status and working conditions are among global preferences today. In
fact, teachers are the single most prominent and powerful force for equity, access, and quality
in education. Recent national policy pointers like the National program Framework 2005,
NCF for Teacher Education 2009, and Right to Education Act 2009 featured on remodeling
India®s elementary and educational activity system. Since no education system can improve
without the quality of its teachers, rigorous efforts will be needed to bring substantial
reforms. In recent years, it is seen that large no. of prospective teachers appearing for the
central/ state teacher eligibility test (CTET/ State TET) fail to express even the most basic
knowledge base expected from a teacher, it shows that there are some basic problems with
the system which should be taken care of. If, we make a Google search for “problems of
teacher education” it provides 1,30,00,000 results in 0.48 seconds showing that the
importance of the topic worldwide As demand for teachers has increased in recent years and
led to an explosion in the number of Teacher Education Institutions and courses at various
levels, this has not been coupled with a reform in infrastructure, faculty expertise, learning
resources or quality at policy and practical levels. To fill this gap we have to do a lot and the
central government, statutory bodies like NCTE, UGC, NCERT, NUEPA, Institutes of
Advanced Studies in Education (IASEs) of the Universities, Central Universities, premier
institutions of education and policy planners with other stakeholders have to play a major role

in this process of reform..
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ENVISIONING THE KALEIDOSCOPE OF FUTURE EDUCATION

Usha Ramesh (Pg. 49-56)

{{ Abstract }}

The economic success of a state is directly determined by their education system. India has the third
largest education system in the world after USA and China. Post-independence, India has been
progressing slowly in the field of higher education. The intent of this paper is to talk about higher
education and quality concerns in India via the terms of the new education policy 2019. India has
been trying to reform its higher education for more than half a century but it has not created any
significant change. While the colleges and universities have expanded to serve the aspirations of the
middle class, the infrastructures, the opportunities for research is minimal. While the Indian Institute
of Technology and Indian Institute of Management provide quality education post-secondary, the 821
universities (Central, State, Deemed & Private Universities) which serve more than 40 lakh students
suffers from deteriorating standards, unrest and inadequate resources. Even within the traditional
universities and colleges, some interesting reforms in curriculum have been successful in limited
areas. This research paper will try to analyse the problems in Indian higher education system along
with the initiatives launched by the government and try to build a case for change in higher education
system in India.

While there have many challenges, there are also an equal number of opportunities available to make
the current system into a much better system that will serve the students.

Scholarly Research Journal's is licensed Based on a work at www.srjis.com

Indian Higher Education System

Introduction

Higher education means different things to different people. If we talk about higher education
in terms of level, it means to gain higher educational qualification by the teaching-learning
process in the higher educational institutes such as colleges and universities. Moreover,
higher education imparts knowledge, develops the student’s ability and also give him/her a
wider perspective of the world around. Higher education becomes input to the growth and
development of industry and also seen as an opportunity to participate in the development

process of the individual through a flexible education mode.
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Early Years

The foundation of modern higher education in India was laid by the British colonial regime in
the mid-19th century.The first three universities in India were established at Bombay (now
Mumbai), Calcutta (now Kolkata) and Madras (now Chennai) in 1857.(Jayaram, 2006)

Post 1980s

As a lasting imprint of the British legacy, the growth of higher education until about 1980
was largely confined to courses in languages and the humanities, apart from a few institutions
set up for professional education. Noticeable amongst these are the Indian Institutes of
Technology (I1Ts) and Regional Engineering Colleges (later renamed asNational Institutes of
Technology) for engineering education and the Indian Institutes of Management (1IMs) for
management education.(Agarwal, 2007)

The establishment of these high-quality institutions — particularly the 1ITs — is often
considered as a masterstroke by many people. The Institutes of Technology were set up with
a package of foreign assistance (from the USA, the UK, the then USSR and the Federal
Republic of Germany), which not only included funding for equipment but also foreign guest
faculty and the training of Indian faculty abroad on a large-scale. In the early 1960s, the two
Institutes of Management were set up on the same pattern in collaboration with the Sloan
School of Management (MIT) and the Harvard Business School.The role of guest faculty in
these institutions helped in introducing not only new curriculum but a whole new academic
culture in Indian higher education.

Unfortunately, that academic culture remained confined to this select group of institutions
and did not spread to the rest of the system. Although the number of 1ITs has now increased
from five to seven and I1Ms from two to six, in terms of overall enrolment, they continue to
be small players in the Indian higher education system. Alumni of I1Ts and IIMs have done
well both in India and abroad. Entry to these institutions is very competitive. These are some
of the most selective higher education institutions in the world and are ranked highly by peers
in their respective fields. Although a small number of students get the opportunity to study at
these elite institutions, severalhundred thousand students undertake intense preparations in an
attempt to gain admission into them. This has, in itself, given rise to a huge coaching industry

but the end result is improved learning outcomes for a large section of the population.
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Although higher education in India expanded steadily over the years and now has a large
base, the number of quality institutions has remained small. In the rest of the system the
standards are extremely heterogeneous, with a large number of sub-standard and non-viable
institutions.

Higher Education in India

Next to China and United States India has the third largest higher education system in the
world in terms of size and its diversity and largest in the world in terms of number of
educational institutions. After independence Indian higher education attained a massive
growth. In the Indian system, higher (tertiary) education starts after the 10+2 (i.e. ten years of
primary and secondary education followed by two years of senior secondary education).
Framework of higher education in India is very complex. It includes various type of
institutions like universities, colleges, institutes of national importance, polytechnics etc.
Universities are also of different types like central universities which are formed by
government of India, by an act of parliament which are responsible for arranging and
distributing resources required by University GrantsCommission (UGC), State universities,
Deemed universities (aided and unaided) and Private universities. India has a federal set-up
and the Indian Constitution places education as aconcurrent responsibility of both the centre
and state. While the centre co-ordinates and fixes standards in higher and technical education,
school education is the responsibility of state.

Under the department of higher education there are several regulatory bodies and research
councils which are responsible for the higher education in India.(Sharma & Sharma, 2015)
Regulatory Bodies:

University Grant Commission (UGC)

All India Council for Technical Education (AICTE)

Council of Architecture (COA)

Research Councils:

Indian Council of Historical Research (ICHR)

Indian Council of Social Sciences Research (ICSSR)

Indian Council of Philosophical Research (ICPR)

National Council of Rural Institute (NCRI)

Project of History of Indian Science Philosophy and Culture (PHISPC)
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Occupational trends

Post liberalization, privatization & globalization period witnessed the growth in enrolment in
higher education institutions, with increased offering in courses in subjects having a market-
demand. e.g. Engineering and technology, medicine, teacher education at the undergraduate
level, computer applications and management at the postgraduate level. Over 80 per cent of
all enrolments in professional courses was in the private sector. This shows that the
emergence of private higher education brought in a much-desired occupational focus to the
growth of higher education in the country and brought in dynamism to the hitherto moribund
higher education system.

Enrolment trends

The growing aspirations of people have resulted in a huge private demand from students and
their families. Yet there is major disillusion when graduates find that higher education has not
provided them with the skills and competence to earn their own livelihood or enable them to
find employment due to tight labour market conditions. Under these circumstances, the issue
of enrolment expansion has to be examined in the context of the occupational structure of the
country’s economy.

In fact, service economies of the developed nations have a greater demand for graduates than
a largely agrarian economy like that of India. Thus, countries with a more highly skilled
workforce tend to have more students enrolled in higher education. Usually the gross
enrolment ratios (GERs) are twice the share of skilled labour in thetotal workforce across a
range of countries.

India has reached a gross enrolment ratio (GER) of 26.3% of people going into higher
education and is close to achieving a target of 32% by 2020. While the country is on the way
to massification of higher education, important questions on the quality of institutions and the
employment of graduates remain, according to a report by the United States-based think tank
Brookings institution.

GER is the proportion of 16- to 23-year-olds enrolled in higher education. However, India
will see a bottleneck in achieving massification without increased funding for students

access.
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Higher education expansion

With 51,649 colleges and universities, the Indian higher education system is one of the
largest in the world. From 2001 to 2016, India added 26.9 million students to higher
education. With 35.7 million students currently enrolled, India is second only to China’s 41.8
million.

India has seen a massive expansion in the higher education sector — an almost four-fold
increase in enrolments and institutions since 2001. The increase was primarily driven by
privately-owned institutions since the 1990s, although the private sector has not expanded
sufficiently at postgraduate level, noted the report.

The frenetic growth has continued in the last five years with more than 6,000 institutions and
six million students being added to the higher education system from 2011-12 to 2016-17.
Although lower than the global average of 36.7% GER, at 26.3% India compares favourably
with other lower middle-income countries with an average GER of 23.5%, the report notes.
For upper middle-income countries such as China, which has already undergone higher
education massification, GER is closer to 50%.

GER growth hampered by student finances

GER is often linked to income levels and jobs in the economy. Service economies in
developed countries tend to have a greater demand for higher education, the report notes. It
adds that for India, further growth in higher education participation could be hampered by
lack of financing for students from low-income families.

As India rapidly expands its higher education sector, the question of affordability will
become more urgent. Universal access to higher education involves bringing every student
into the system. At present, funds dedicated to financial support are inadequate and have seen
a significant decline in the last two decades.

Another factor is that it may not be possible for the government to suddenly increase the
number of scholarships, but it can make credit more accessible and at preferential terms for
the economically backward

In India, households will continue to be the primary funder of higher education studies. So
long as gains from higher education remain high.However - between loans and scholarships,
less than 10% of enrolled students have access to financial support. And this does not even

include students who cannot afford to enroll in higher education.
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Regional experience

The Brookings Report(Ravi & Gupta, 2019)observed that in the cases of China and South
Korea, the transition from a mass to a universal higher education system was not possible
without increased financial support.

Between 1996 and 2001, India and China had similar GERs. However, in the next five years,
China doubled its enrolment rate from 9.76% to 20%, while India’s increased merely 2%,
said the report, attributing China’s dramatic GER rise to increased higher education funding
in the last two decades.

With limited funding, very few students receive financial support from the government. For
instance, the needs-based National Scholarship Scheme has an annual target of 82,000
students (or 0.2% of enrolments in 2016-17).

Private higher education institutions, which now account for three-fourths of all enrolments,
in general charge higher fees than government institutions. In the case of technical
programmes, their fees can be almost 10 times higher.

A snapshot of the tuition fees to prepare for courses in engineering and technical education
suggests that households are willing to pay large amounts to access these degrees.

Return on investment —-Employment

Recent estimates suggest that the rate of return for higher education in India is between 12%
and 15%, higher than in many developed countries, and will serve to increase demand for
higher education, the report noted.

With high rates of return, governments can justify shifting the financing of higher education
to households. Such households will not rely on scholarships but are likely to rely on credit.
To meet this demand, the government should at least look to improve access to student loans
But employment is not what it should be!

India Skills Report 2018 finds that employability across disciplines is just 45%, with
engineering and pharmacy graduates the most employable while those from general three-
year programmes are the least employable. In the last five years, the India Skills Report has
found an increase in employability of more than 10%.

Employability surveys measure skills required in the workplace. In addition to a lack of

technical skills, in many cases these tests have found poor communication and language skills
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among recent graduates. To address the skills gap in fresh hires, many companies invest in
lengthy training programmes.

Postgraduate and research enrolment is low

Postgraduate enrolments have more than doubled since 2009-10, according to the report.
Nonetheless, undergraduate enrolments account for close to 80% of all enrolments in India.
With around four million students enrolled, postgraduate programmes are a distant second at
11%. General programmes and those with high chances of employment are the most popular.
Research degrees account for a very small proportion of enrolments.

Although the number of Ph.D. enrolments has doubled in the last five years, its share in total
enrolment has actually fallen. “With the exception of a few elite institutions, most
universities in India do not have research centres or departments,” the report noted.

Only 34.9% of all universities run postgraduate programmes and just 2.5% run PhD
programmes, with Indian students increasingly pursuing postgraduate studies abroad.

India has proportionately about 18% the number of researchers China has, 5% that of the
United States and 3% that of South Korea. India has 216.2 researchers per one million
inhabitants against 1,200 in China, 4,300 in the US and 7,100 in South Korea, according to
the report. A high density of researchers has a direct correlation with the quality of education
in a country and how it benefits industries and thus the economy.

Most research in India actually happens in stand-alone research institutions, outside of the
university system. According to 2016 estimates, some 278,383 Indian students were pursuing
tertiary education in other countries, almost double the number from 2005-06.

Indian students studying abroad accounted for 1% of India’s total enrolment. However, a
clear majority of Indian students abroad are studying at the postgraduate level.

Overseas Indian students accounted for almost 7% of postgraduate enrolment in India,
despite the fact that higher education in many of the top destination countries is far more
expensive than in India, the report notes.

Lack of research culture

Between 2011-12 and 2017-18 there has been a more than a 60% increase in the number of
PhDs awarded. However, the number of academic papers published from 2014-18 is much
lower than that for 2004-08 and 2009-13.
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The lack of a performance culture, segregation of research and development institutions and
low morale among academics have ensured that even the country’s top universities remain
largely teaching focussed with limited research and doctoral education

Further, Indian universities place a stronger premium on teaching rather than research; a
significant portion of faculty’s time is devoted exclusively to teaching due to high workload.
The severe shortage in teaching staff along with hiring of ad hoc and part-time faculty
members has skewed priorities among faculty members.
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CHANGES IN TEACHER EDUCATION SCENARIO IN INDIA

Dr. Leena H Patil (Pg. 57-60)
SMBAM B.Ed College, Balewadi, Pune

{[ Abstract

Teachers have an important role to play towards society. Teaching is concerned within the process of
behavioural changes to help students in channelize their innate capacities, Teacher education refers
to the policies & procedures designed to equip prospective teachers with the knowledge, attitudes,
behaviours & skills they require to perform their tasks efficiently in classroom, schools & wider
community. Improvement of teacher Education can help to improve all education system.

Teacher Education: - Teaching Skills + Pedagogical Skills + Professional Skills

This Paper is an attempt by the researcher to study different policies related to teacher education
system in India.

Keywords:- Education, Teacher Education, Policies Changes.
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+  Scenario of Teacher Education ( 1948 to 2019)

In India teacher education has always been recognised as one of the most crucial means

of social and national development. This view has been reflected by several commissions and
committees. The Government of India set up many commissions and committees time to time
for addressing different issues of general education as well as teacher education.

1. University Education Commission ( 1948 — 49) :-

Itcritically examined the existing courses in teacher training programmes & recommended
that teacher education developments should be remodelled.More time is to be given to school
practice, & teacher training should be replaced with teacher education.

2. Secondary Education Commission (1952 —53) : -

It suggested that during one year of training, graduates teachers should betrained in methods
of teaching in at least 2 Subjects.

3. Pires Committee ( 1956) :-

Useful aspect should be given more weightage than the theory portion in teacher training -
Principle of education & school Organisation, Education Psychology & Health education.

Methods of teaching two school subjects.
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4. Education commission / Kothari Commission (1964 — 66):-
Qualitative improvements in education at all levels of teacher education to meet the
requirement of the national education system. They remove the isolation of teacher training.
5. National Policy Statement on Education (1968) :-
Quality of education & its contribution to national development here role of the teacher is the
most important. The policy made recommendations regarding the service condition of
teachers, academic freedom of teachers & in service education.
6. National Commission on Teachers | ( For School Teachers) 1983 — 85:-
Future recommended that the selection of trainee should be made thru combination of
objective tests, rating scales, Group discussion & Personal Interviews. Professional
preparation with
I. Study of education as a discipline including educational psychology, sociology &
Educational philosophy.
ii. Practice teaching & its content cum methodology &
lii. Learning a variety of skills related to the role of teacher including educational
technology.
7. The National Policy of Education (NPE) was introduced in 1986 :-
i. The new knowledge, skills, & favourable attitudes should be developed among
teachers to meet the present needs.
ii. Orientation of teachers should be a continuous process of teacher education.
iii. Like SCERT at state level, the district level body may be established as DIET.
8. Acharya Ramamurti Committee (1990) : -
Observed that an internship model for teacher training should be adoptable because the
internship model is firmly based on the primary value of actual field experience in a realistic
situation on development of teaching skills by practice over a period of time.
9. Yashpal Committee (1993) :-
B.Ed Programme should offer the possibility of specialization in secondary or elementary or
nursery education. The duration of the programme should either be one year after graduation

or four years after higher secondary.
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10. NCF (2000) :-
For School education made recommendations about curriculum, schools, exams & many
more. It states teacher quality in an out come of several factors (teacher’s status,
remuneration & work and professional education).
11. National Knowledge commission (2007) :-
Suggested that there should be adequate monitoring of the teacher education programmes by
private institutes, the state level training system along with DIETS should be revamped.
12. NCFTE — National curriculum framework for teacher education (2010):-
From NCFTE possibilities of two kinds of initial teacher education programmes emerge.

i. 2 years second bachelor’s degree for initial teacher preparation at the elementary &

secondary school levels.

ii. 4 year integrated first bachelor’s model for both the levels.
+ Revolution changes in Teacher Education system by National Education policy

2019.
Teacher education sector performing vital role in India, according to J S Verma commission
majority of teaching institute are not even attempting serious teacher education but essentially
selling degree on price, so its urgent need to order to raise standards restore integrity,
credibility, efficacy and high quality teacher education.
To overcome this scenario need to give prestige to teaching professional. All teacher
education institute will be held accountable to adherence to the basic criteria for approval of
their programmes. By 2023 India should have to develop only educational professionally
competent teachers.
Teacher education requires multi-disciplinary inputs, high quality content and pedagogy,
B.Ed programmes should run thru collaboration with other department like psychology,
philosophy, sociology etc.
All Independent TEIS will be required to convert to multi-disciplinary institution by 2030,
since they will have to offer 4 years integrated B.Ed programme which will become minimal
degree qualification for school teachers.
The 4 year’s integrated B.Ed will be a dual major liberal Bachelor’s degree in education as

well as a specialized subject and wish to pursue teaching scholarship for meritorious students
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will be established for the purpose of attracting outstanding candidates to both the 4 years &
2 years B.Ed programmes.

Conclusion: -

Quality teachers are the key factors for sustainable global developments and their training
recruitment, retention, status and working condition are among global priorities today. Rather
than finding faults let’s try to meet the gaps between our policies and programmes, vision &
mission.

This review indicates that above committees & policies are leads to strengthen for our future
education systems, by which teacher education will be Rise into the higher levels.

IF YOU EDUCATE ONE BOY, YOU EDUCATE ONE INDIVIDUALS. IF YOU
EDUCATE ONE GIRL, YOU EDUCATE THE WHOLE FAMILY & IF YOU EDUCATE
ONE TEACHER IT WILL EDUCATE WHOLE COMMUNITY ...............

With a new era, hope our new education system will change definitely......
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THE ROLE OF HIGHER EDUCATION (HE) is
B To determine the shape of social, economic, political and industrial development of a
Nation.
B To enable students to attain excellence in knowledge.
B To flourish intellectual and moral leadership of the community at large.

If we want to fulfill this role of the HE we have to think from the bottom of the
education system because all quality gaps are not immerged directly in HE. Some of them are
surpassed, carried forward, crippled in from primary, secondary and higher secondary
education and also there are in born quality gaps in HE due to global demand for HE.
Basically | wish to classify the quality gaps in two broad classes:

1. Administrative quality gaps and 2. Academic quality gaps
ADMINISTRATIVE QUALITY GAPS:

A lot has been done by the managements, industries, companies, many 1SO certificate
agencies, NAAC, etc. on this aspect. | also remember that | have read one research paper of a
cross-sectional study carried out at Hormozgan University of Medical Sciences Bandar
Abbas, Iran in 2007, written by Shahram Zare. In this study, a total of 300 students were
selected randomly and asked to complete a questionnaire that was designed according to
SERVQUAL Scale (SERVICE QUALITY).

Parasuraman, Zeithmal and Berry constructed a multi-item scale measuring perceived
service quality. This scale is PZB’s SERVQUAL. The SERVQUAL instrument represents a
multi-item scale that can be used for measuring perceptions (P) and expectations(E) of
service quality as perceived by consumers. This scale assesses customers'(student’s)

perceptions and expectations of service quality along five dimensions:
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1. Tangibles - the appearance of the school physical facilities, equipment, personal, and
communication materials),

2. Reliability - the school's ability to perform the promised services dependably and
accurately,

3. Responsiveness - the school's willingness to help students and provide prompt
service),

4. Assurance - the knowledge and courtesy of school office staff/faculty and their ability
to convey trust and confidence and

5. Empathy - the school office staff's and faculty's ability to provide a caring and
individualized attention to students).

The difference between perceptions (P) and expectations (E), (P-E = Q) represents
the measure of service quality (Q). Where Q is negative, a service gap exists. However,
where Q is positive, students' perceptions are greater than their expectations.

The results indicated that in all five SERVQUAL dimensions, there were negative
quality gaps. The least and the most negative quality gap means were in the reliability and
responsiveness dimensions respectively.

The negative quality gaps in all of the five SERVQUAL dimensions and their items
indicate that in order to improve educational services quality, some measures need to be
taken. The greatest negative quality gap was in the responsiveness dimension. This dimension
indicates the school's willingness to help students and provide prompt services; it also reflects
the sensibility and cautions to students' demands, questions and complaints. The greatest
negative quality gap in this dimension and its items indicates that supervisors are not
accessible when students need them, students don't have easy access to the administrator to
express their viewpoints and suggestions regarding the curriculum, students' viewpoints and
suggestions are not considered in curriculum, little attention is paid to introducing suitable
references to students for reading, and the supervisor's counseling hours are not aptly and
properly specified.

Negative quality gaps in other dimensions indicate that responsibilities have not been
fulfilled well to meet students' expectations. Given the viewpoints of most students and the
negative quality gap in each of the five SERVQUAL dimensions, the following educational
workshops are suggested in order to reduce these gaps:
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1 "How to communicate with students”,

2 "Increasing staff skills", and "effective communication of faculty members and
students".

3 On the other hand, supervisors should have a schedule for counseling the students

and students should be informed of it.
4 Also the administrators should plan working hours of faculty members so that

they have enough time for counseling,

5 Faculty members should be accessible outside of class to answer students'
questions,
6 Students should have easy access to the administrator to express their viewpoints

and suggestions concerning the curriculum and educational problems, and finally
students' viewpoints and suggestions should be considered in curriculum.
7 The negative quality gap in service dimensions can be used as a guideline for
planning and allocation of resources.
ACADEMIC QUALITY GAPS:
I would like to give more stress on Academic quality gaps which are mostly concerned with
Teaching, learning and research and also includes extension activities.
During the Independence Day address to the nation last year, Hon'ble Prime Minister
Dr. Manmohan Singh mentioned that India needs to ensure far greater availability of
educational opportunities at the higher education level so that we have not just a literate
youth but a skilled youth, with skills which can fetch gainful employment. However, he
expressed concern about the fact that as a country endowed with huge human resources, we
cannot let the imminent shortage of skilled employees be a constraint to India's development.
As countries like India race to embrace the next phase of growth and become more
globally competitive, it is technology that will provide the advantage. Every country today is
vying for a place in the global economy and the network can give them the edge they need.
Given India's 1.1 billion population it may be difficult to imagine how we can face a shortage
of talent. However, with literacy at 52 percent, high poverty levels (319 Million live below
USD 1 per day), India's wide rural-urban divide, and the quality of education available, the
paucity of talent is indeed becoming a cause for worry. In particular, this demand-supply gap

is already being felt by India's burgeoning IT industry and fears of the gap widening in the
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future are being examined carefully. In fact, according to NASSCOM, each year over 3
million graduates and post-graduates are added to the Indian workforce. However, of these
only 25 percent of technical graduates and 10-15 percent of other graduates are considered
employable by the rapidly growing IT and ITES segments. Hence, what we have today is a
growing skills gap reflecting the slim availability of high-quality college education in India
and the galloping pace of the country's service-driven economy, which is growing faster than
most countries in the world.

In this demand-supply gap scenario, a look at the Indian education system will reveal
that the number of technical schools in India, including engineering colleges, has actually
more than trebled in the last decade, according to the AICTE. Part of the skills gap problem
is that only a small percentage of India's youth pursue higher education. No more than 7 per
cent of Indians aged 18-25 go to college, according to official statistics. Even a more
fundamental level of education is proving difficult with nearly 40 per cent of people over the
age of 15 being illiterate.

Looking at Northern India alone, studies reveal there are a significant number of
engineering institutes. However, problems associated with a dearth of skilled teachers,
funding, language, outdated syllabi, etc are commonly faced by educational institutions.
Furthermore, today there is a situation wherein the best and most selective universities
generate too few graduates and new private colleges are producing graduates of uneven
quality leading to an imbalance.

Hence, we see that it is becoming more and more difficult to create a robust and
continuous pipeline of talent. The university systems of only a few countries would be able to
keep up with such demand and India is certainly having trouble.

As businesses propose to double and treble their workforces and Indian companies
strive to maintain their position in the global marketplace, it has become imperative to
prepare and plan for a world-class, competent, talented and innovative workforce. It is
estimated that India would require a workforce of 5,00,000 capable IT professionals in the IT
and IT-enabled services sectors according to the recent Economist survey. However, over the
past fifteen years, India has produced 1.6 million professionals and faces the uphill task of
producing another 0.8 million in the next two years.

Many of the IT MNC's, viz, Cisco, Intel, Microsoft, Infosys & Wipro have alliances
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with academic institutions on specific initiatives covering skills based ICT education, faculty
upgradation, internships, curriculum workshops, research incubation, etc. aggregating the
architects of the new global economy. For instance, institutions like Shaheed Rajguru
College of Applied Science in New Delhi, Chitkara College of Engineering, Chandigarh,
Banasthali Vidyapith Women's University have tie ups with Cisco, Red Hat, etc.

The time is ripe for us all now to reboot the India education system by various
programmes, joint initiatives and other measure by individuals, the government, industry and
academia. Such activities have the potential to play an important part in plugging the talent
gap in the years to come. Training individuals for the jobs of the future and allowing them to
visualise what it possible today will not only make a difference in their lives but will enrich

our communities now and for years to come.

How to improve or bridge quality gaps in India’s higher education and research?

It’s a well established fact that India is going downhill in science education and research,
despite of relative huge increase in funding and being the major technical manpower supplier
for IT and global research community, successfully undertaking Moon mission and so on. |
am wondering how we can regain our lost glory and improve on that so far our science
education and research is concerned. | am mentioning some remedies below that came to my
mind.

1. Reduce spending of public money on higher education and research for non-performing
institutes and universities. Only teaching (without any productive research in form of quality
publications or usable patents) does not justify huge spending by some so-called “elite”
institutes/universities. All institutes/universities should be graded and judged as per their
performance and public monetary support should depend on that. (UGC has started this but
not with much cooperation from universities and so-called elite institutes and with very
limited success so far).

2. Introduce strict accountability of public money for any research in any institute or
university. And any research finding (mainly related to novel service or product) using public
money must be mentioned in an open source (e.g unrestricted web site(s) for public access).
If hundreds of corers of rupees are spent on “developing Bt- crop for insect resistance”, then

public have the right to know what is the outcome from that huge spending of tax payers’
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money. And if needed, a farmer or other researcher(s) should be able to access that
information and more importantly the materials developed in such projects, as claimed by the
researcher/institute.

3. Private institutes and universities must follow a minimum standard to give degrees and
public-private partnership must be encouraged.

4. Start “tenure track” system in Indian institutes/universities.

5. Increase spending substantially on primary and high school education (Both qualitative and
quantitative). Increase the salaries of teachers at least at par with university lecturers and put
stringent quality control while recruiting the teachers and introduce accountability among
them. We must increase substantially the number of primary schools and quality of those and
improve on physical infrastructures like school buildings, a minimum standard of school
laboratory and library, a decent play ground, some internet connected computers in libraries
etc.

6. Change the education system from the primary level (reduce work load, put more
importance on physical activities, encourage original thinking etc). There should not be any
form of evaluation (exam or so) till age 10 years (i.e till class 4 level). Subsequently the exam
patterns should change and put more emphasis on original thinking and problem solving
rather than emphasizing database-quiz type format. Basic education should be in mother
tongue but English also should be compulsory from class 1.

7. Provide increased opportunities for students in rural and -urban India (in form of

transparent information dissemination, transparent selection for fellowship/scholarships and
recruitments).

8. For the long run: Provide quality primary and high school education free for all.

9. The school and college students should to be graded as Initial learners, Moderate learners
and Advanced learners on the basis of their performance in entrance tests/appropriate
examinations and schools and colleges be established or graded separately for each class of
learners.

10. all teaching institutes be managed with scientific attitude, rational thinking and shall do
the pious profession of education for the cause of human being and humanity.

We have an obligation to give something back to our country which will have a long term
impact on the whole society. These are few of my thoughts. Let’s start a vibrant discussion
and let us know your opinion in this matter in next two days of the national conference on

quality gaps in higher education.
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MULTILINGUAL APPROACH IN TEACHING
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{{ Abstract

India is a country with rich cultural heritage along with abundant wealth of languages.Increasing
globalization and the demand for English literacy hasto a great extent reduced our urge to learn
different languages. Several studies have shown that the child is most receptive to language in the age
of 2-8 years. Inculcating the use of a multilingual approach in teaching could be most useful for
elementary education. This paper discusses the use of multilingual approach by teachers in the
classroom and the techniques that can be used to do it.

Keywords: multilingual, teaching, innovation

Scholarly Research Journal's is licensed Based on a work at www.srjis.com

Introduction:

Pietikdinen (2010) explains that how much or how little a particular language is used in a
society is often based on a language hierarchy created by the society. This means that a
certain language holds a higher position in the classroom or society, and other languages may
follow it according to importance and use. At the top of the hierarchy, seen as the most
important language, is the mother tongue of the majority of the society. The second tier
consists of languages that are beneficial for doing business, or international languages such as
English, French, or German. These are followed by languages that are historically or
geographically significant, and at the bottom of the hierarchy are often minority languages,
because they are viewed as less useful. This societal view of languages impacts the
population’s respect for the certain individual languages [1]. An important aspect while
looking at the languages is the curriculum and educational policy. Draft of National education
policy 2019, under curriculum and pedagogy mentions the education through local language
or mother tongue[2] as the early teaching language to enhance the learning experience in
students. India is a country of vast cultural heritage and according to the latest census in 2011
recognizes 121 languages. It is hence expected that the learners be considered multilingual
irrespective of their mother tongue and medium of study.
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Research Methodology:

This is a conceptual paper based on literature survey and author research. Secondary data
is collected from abstracts, journal, thesis, blogs and articles with the help of internet,
magazines published by different organization and institutes.

Review of Literature

As Dufva et al. (2011) suggest, each learner has a unique linguistic repertoire, which does not
need to match the unique repertoire one has in their mother tongue. These repertoires can be
different, according to usage. Why then, must we teach students to translate literally from one
language to the other? Students aren’t taught translations when they are learning English as a
Second Language in a country where the majority speaks English, they are taught the words
or utterances in context. Considering language from a multilingual point of view would
release the expectation that students will one day learn ‘a language’, and be done learning it
[3]....They also argue on the functionalism in language teaching and teaching
‘multilingualism’, rather than teaching and viewing English as a single, simplistic
monolingual language. Drawing inspiration from Mihail Bakhtin, they offer this concept of
multilingualism as an alternative for monological views on language. They assert that people
are never monolingual to begin with, but multilingual, because their use of language changes
over time and depending on their situation. The authors argue that languages should not be
viewed as separate entities, or as national languages that usually stop at the border of a
country, and that they should not have a grammar, or an “abstract, decontextual set of
(grammatical) rules”[3]

Having multilingual students and students from different linguistic backgrounds in an English
class could provide a teacher with a unique opportunity to draw from and explore a diverse
set of languages, instead of limiting the teacher and the students by having to create and
provide separate materials for the multilingual students.[4]

A multilingual pedagogy is alearner-centred approach that aims to develop students’
language awareness and languagelearning awareness across the languages that students know
(Neuner, 2004). [5]

The teachers believed that their own multilingualism had been beneficial to their

language learning, but they did not come to the same conclusion regarding their students.The

teachers believed that this difference could be explained by differences in awareness:the
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teachers were aware of how to use their previous knowledge in further languagelearning,
whereas their learners may not be equally aware...... [6].The L3 [third language] teachers in
the study had never collaborated with teachers of other languages.When asked about the
topics on which they might collaborate, most teachers suggestedworking together on
grammar and grammar terminology; only a few teachers mentionedother topics. This lack of
collaboration has several likely explanations. First, in relation tothe beliefs discussed above,
language teachers may view the learning of the variouslanguages so differently that they may
see little value in using a cross-curricularapproach; second, time constraints make
collaboration difficult; and third, all languageteachers (L1, L2 and L3) must recognise the
benefits of collaboration for it to occur.A central aim of multilingual pedagogy is to
increasethe efficiency of language learning, but if teachers lack the time tocollaborate or lack
the recognition that a multilingual pedagogy may be more efficient,then these teachers will —
not surprisingly — be resistant to implementing yet anotherapproach. Furthermore, teachers
clearly need sufficient training in a newapproach before they can see how such an approach
can enhance their students’ learning. Language teacher education plays a key role in training
future teachers to implement amultilingual pedagogy. To date, education for language
teachers seems to devote aninsufficient amount of time to enhancing language teachers’
multilingual awareness andpractices.[6]

Book sharing also supports oral language andemergent literacy. Emergent literacy skills—
developmentalprecursors to literacy—include growth of receptivevocabulary and narrative
skills, concepts and knowledge,articulation, phonological awareness, print concepts
andawareness, and early forms of writing such as scribbles and drawings (Whitehurst &
Lonigan, 1998). [7]

Interactive reading mirrorsstructural features of classroom lessons and thereforeequips
children with interactive strategies for classroom participation (Sinclair & Coulthard,
1975).[8]

Fluent multilingualism—for example, where youth are proficient in English and their heritage
language—is associated with high academic achievement and positive personality adjustment
(Portes & Rumbaut, 2001.[9]

Many authorshave speculated that individuals who have the ability to switch between two or

more languages also exhibit higher cognitive functioning and mental health status than
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English Language Learners who abandon one of theirlanguages.... Children can become
fluent in twolanguages and reap the benefits of dual-language skillsunder supportive contexts.
Research on language developmentin monolingual children offers useful lessons
formultilingual contexts: children’s language is most supportedwhen adults engage children
in responsive, positive,varied, and complex talk about objects of interestto those children,
past personal experiences, and booksthey are reading with them. Moreover, in order to
providechildren with such optimally supportive language environments,parents should speak
with their children usingthe language(s) with which they are proficient. [10]

Conclusion:

The above literature review revels that the students who are multilingual can perform well
academically as well as show enhanced cognitive skills, but only with the help of parents and
teachers. Teachers attitude towards multilingual pedagogy and the willingness to incorporate
the practices to encourage it are influential factors in the integration of multilingualism in
daily language classroom. It is effectively suggested in various studies that first, second and
third language taught in school should not be viewed as individual entities but encouraged to
implement a cross curricular approach for the ease of the subject comprehension.
Collaborative activities, book sharing, narratives and dramatization should all be included
while planning the cross curricular projects and multilingualism should not be limited to the
ability of students to translate a language but to comprehend its essence.Time management
and teacher trainings will be required to equip the teachers to use multilingual pedagogy in
every language class.
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TEACHER EDUCTION:

Usha Sakore (Pg. 72-78)
DSM Student

|
Abstract J

Although there is widespread support for inclusion at a philosophical level, there are some concerns
that the policy of inclusion is difficult to implement because teachers are not sufficiently well
prepared and supported to work in inclusive ways. Inclusion requires teachers to accept the
responsibility for creating schools in which all children can learn and feel they belong. In this task,
teachers are crucial because of the central role they play in promoting participation and reducing
underachievement, particularly with children who might be perceived as having difficulties in
learning. The paper reviews some of the barriers to the development of successful inclusive schools
and suggests that one way of overcoming these difficulties is to reconsider the roles, responsibilities
and identities of teachers. It also provides some suggestions about the role of teacher education in the
development of teachers’ skills, knowledge, attitudes and beliefs. In this context. Many initiatives and
innovations in teacher education identified in the various national studies are part of the general
reform movement in education. Transformation refers to planned change brought into widespread use
for the improvement of teacher education. It is assumed that many of those innovations and
developments have been implemented within the systems of teacher education in the countries
concerned, and have become reforms. These developments and reforms in teacher education will be
summarized and discussed in terms of the following major themes: pre-service education, teacher
recruitment, teacher induction, in-service teacher education, policy and structural changes within
teacher education, system linkage of teacher education institutions, and research on teacher
education. Following information covers most of the information which helps reform in the era of
teacher’s education.

Scholarly Research Journal's is licensed Based on a work at www.srjis.com

Objective: Ensures that all students at all level of school education are taught by passionate,

motivated and highly qualified, professionally trained and well equipped teachers.

Teachers truly shape the futures of our children - and, therefore, the future of our nation. It is
through teachers that our children are imparted with values, knowledge, empathy, creativity,
ethics, life skills, and social responsibility. Teachers thus form the very heart of the education
process, and represent an indispensable vehicle towards a progressive, just, educated, and
prosperous society.

Meaning of Teacher Education :

It is well known that the quality and extent of learner achievement are determined primarily
by teacher competence, sensitivity and teacher motivation. The National Council for Teacher
Education has defined teacher education as — A programme of education, research and

training of persons to teach from pre-primary to higher education level. Teacher education is
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a programme that is related to the development of teacher proficiency and competence that
would enable and empower the teacher to meet the requirements of the profession and face
the challenges therein. According to Goods Dictionary of Education Teacher education
means, —all the formal and non-formal activities and experiences that help to qualify a
person to assume responsibilities of a member of the educational profession or to discharge
his responsibilities more effectively.l In 1906-1956, the program of teacher preparation was
called teacher training. It prepared teachers as mechanics or technicians. It had narrower
goals with its focus being only on skill training. The perspective of teacher education was
therefore very narrow and its scope was limited. As W.H. Kilpatric put it, —Training is given
to animals and circus performers, while education is to human beings.l Teacher education
encompasses teaching skills, sound pedagogical theory and professional skills. Teacher
Education = Teaching Skills + Pedagogical theory + Professional skills.

Teaching skills would include providing training and practice in the different techniques,
approaches and strategies that would help the 3

teachers to plan and impart instruction, provide appropriate reinforcement and conduct
effective assessment. It includes effective classroom management skills, preparation and use
of instructional materials and communication skills.

The need for teacher education is felt due to the following reasons;

1) It is common knowledge that the academic and professional standards of teachers
constitute a critical component of the essential learning conditions for achieving the
educational goals of a nation. The focus of teacher preparation had to shift from training to
education if it had to make a positive influence on the quality of curriculum transaction in
classrooms and thereby pupil learning and the larger social transformation. The aspects that
need greater emphasis are;

the length of academic preparation, the level and quality of subject matter knowledge, the
repertoire of pedagogical skills that teachers possess to meet the needs of diverse learning
situations, the degree of commitment to the profession, sensitivity to contemporary issues and
problems and the level of motivation.

This is not possible if teacher preparation focused only on training. Holistic teacher building

is necessary and therefore teacher education needed more emphasis than mere training.

Pratibha College of Education, Chinchwad, Pune Page 73



Scholarly Research Journal for Interdisciplinary Studies,
Online ISSN 2278-8808, SJIF 2019 = 6.380, www.srjis.com
PEER REVIEWED & REFERRED JOURNAL, NOV-DEC, 2019, VOL- 7/56

2) Educating all children well depends not only on ensuring that teachers have the necessary
knowledge and skills to carry out their work, but also that they take responsibility for seeing
that all children reach high levels of learning and that they act accordingly.

3) People come to teacher education with beliefs, values, commitments, personalities and
moral codes from their upbringing and schooling which affect who they are as teachers and
what they are able to learn in teacher education and in teaching. Helping teacher candidates
examine critically their beliefs and values as they relate to teaching, learning and subject
matter and form a vision of good teaching to guide and inspire their learning and their work is
a central task of teacher education.

4) Teachers confront complex decisions that rely on many different kinds of knowledge and
judgement and that can involve high stakes outcomes for students future. To make good
decisions, teachers must be aware of the many ways in which student learning can unfold in
the context of development, learning differences, language and cultural influences, and
individual temperaments, interests and approaches to learningl. In addition to foundational
knowledge about the areas of learning and performance listed in the above quotation, teachers
need to know how to take the steps necessary to gather additional information that will allow
them to make more grounded judgements about what is going on and what strategies may be
helpful. More importantly, teachers need to keep what is best for the student at the centre of
their decision making.

5) Teacher education like any other educational intervention, can only work on those
professional commitments or dispositions that are susceptible to modification. While we can‘t
remake someone‘s personality, we can reshape attitudes towards the other and develop a
professional rather than a personal role orientation towards teaching as a practice.

6) Teacher performance is the most crucial input in the field of education. Whatever policies
may be laid down, in the ultimate analysis these have to be implemented by teachers as much
through their personal example as through teaching learning processes.| India has reached the
threshold of the development of new technologies which are likely to revolutionise the
classroom teaching. Unless capable and committed are teachers in service, the education
system cannot become a suitable and potential instrument of national development. The
teacher is required to acquire adequate knowledge, skills, interests and attitudes towards the

teaching profession. The teacher‘s work has become more complicated and technical in view
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of the new theories of psychology, philosophy, sociology, modern media and materials. The
teacher can be made proficient with well planned, imaginative pre-service and in-service
training programmes.

Scope of Teacher Education: The scope of teacher education can be understood in the
following ways;

Teacher education at different levels of education

Triangular basis of teacher education

Aspects of teacher education

Teacher Education at different levels of Education: Teacher education reaches teachers at
all levels of education, namely Pre-primary, Primary, Elementary, Secondary, Higher
Secondary and the Tertiary. The needs and requirements of students and education vary at
each level. Hence level and stage-specific teacher preparation is essential. Teacher education
also helps in the development of teaching skills in teachers of professional institutions. The
teachers in professional institutions have only the theoretical and practical knowledge of their
respective subjects. They require specialized teacher training inputs to deal with students
entering their professions. Teacher education also reaches special education and physical
education. Thus where there are teachers, there would be teacher education. The knowledge
base is adequately specialized and diversified across stages, in order to develop effective
processes of preparing entrant teachers for the functions which a teacher is expected to
perform at each stage. 8

Triangular Basis of Teacher education : Construction of the relevant knowledge base for
each stage of education requires a high degree of academic and intellectual understanding of
matter related to teacher education at each stage. This involves selection of theoretical
knowledge from disciplines cognate to education, namely, psychology, sociology and
philosophy, and converting it into forms suitable for teacher education. Teacher education
derives its content from the disciplines of Philosophy, Sociology and Psychology. These
disciplines provide the base for better understanding and application of Teacher education.
The Philosophical basis provides insights to the student teachers about the implications of-
the various schools of philosophy, ancient and modern philosophical thoughts, educational
thoughts of philosophical thinkers on education and its various aspects such as curriculum

construction and discipline. The Sociological basis helps the student teachers to understand
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the role of society and its dynamics in the educational system of a nation and the world at
large. It encompasses the ideals that influence national and international scenes. The
Psychological basis helps the student teachers develop insights into students® psychological
make-up. This enables the student teachers to understand their self, their students and the
learning situations such that they are able to provide meaningful and relevant learning
experiences to their students. Aspects of Teacher Education : Teacher education is
concerned with the aspects such as, who (Teacher Educator), whom (Student teacher), what
(Content) and how (Teaching Strategy). Teacher education is dependent upon the quality of
teacher educators. The quality of pedagogical inputs in teacher education programmes and
their effective utilization for the purpose of preparing prospective teachers depend largely on
the professional competence of teacher educators and the ways in which it is utilized for
strengthening the teacher education programme. Teacher education, thus, first deals with the
preparation of effective teacher educators.

Teacher education reaches out to the student teachers by providing the relevant knowledge,
attitude and skills to function effectively in their teaching profession. It serves to equip the
student teachers with the conceptual and theoretical framework within which they can
understand the intricacies of the profession. It aims at creating the necessary attitude in
student teachers towards the stakeholders of the profession, so that they approach the
challenges posed by the environment in a very positive manner. It empowers the student
teachers with the skills (teaching and soft skills) that would enable them to carry on the
functions in the most efficient and effective manner. Teacher education therefore pays
attention to its content matter.

What makes for outstanding teachers and teaching?

Experiences and studies from India and around the world show that there are a few key
qualities of teachers, teacher education, school resourcing, and school culture that enable and
ensure excellent teachers and teaching.

 Teachers must be passionate, motivated, and well qualified, and well trained in content,
pedagogy, and practice.

« It is important that teachers relate to the students whom they teach, and are invested in the

communities in which they serve.
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* To ensure that they perform well, teachers must be valued, supported, respected - happy
teachers and students make for excellent teaching and learning! In particular, the everyday
working environment of teachers and students must be safe, comfortable, and inviting.

* Teachers, and their schools, school complexes, and classrooms, must be well supplied with
the learning resources that they need for effective teaching.

* Teachers should not be overburdened, especially with non-teaching activities, or with the
teaching of subjects outside of their expertise.

* Teachers must have the autonomy to innovate and teach in the style that best suits them and
their students.

* Teachers must have robust opportunities for CPD, and access to learning the latest advances
and ideas in both pedagogy as well as subject content.

» Teachers must feel part of a vibrant professional community.

What can be done to help restore the high prestige of the profession, and to ensure high
guality teachers and teaching across the country?

The structure

of teacher education, recruitment, deployment, service conditions, professional development,
and career management must be completely overhauled in order to restore the high status of
the teaching profession, and to ensure that teachers are maximally productive and effective in
their efforts. To this end, the Policy envisages a complete overhaul of the teaching profession
in these key areas, so that the seven key issues listed above, currently affecting teaching are
fully addressed, and so that the ten above mentioned goals required for outstanding teaching
may be achieved.

The harmful practice of excessive teacher transfers will be halted with immediate effect,
to ensure that teachers can build relationships with and become invested in their
communities, and so that students have a continuity in their role models and in their
educational environments. Transfers will occur only in very special circumstances, to solve
two-body or other familyrelated

issues, for reasons of large changes in school attendance at a school, or for promotions of

outstanding teachers to leadership positions.
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To ensure that the best enter the teaching profession, the (TETs) will be strengthened
through improved test material correlated to capacities of outstanding teachers, both in terms
of content and pedagogy.

Achieving desired Pupil Teacher Ratios:

The practice of assigning teachers to individual schools based on overall student-teacher
ratios will be replaced by a much more careful assignment system based on the educational
needs of the children. Given that teachers can be shared across the school complex, this will
not cost as much as it would have to fulfill PTR ratios in each subject at the level of
individual schools. Adequate numbers of teachers will be recruited

and deployed in school complexes to ensure that all subject-teaching needs at every school in
the complex are met. Teachers in subjects such as art, music, vocational crafts, sports, and
yoga will be shared across the school complex, as will be substitute teachers, student

counsellors, and social workers.
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NEP 2019: NEW CURRICULAR AND PEDAGOGICAL STRUCTURE: ONE
ASPECT

Dr. Suvarna Pramod Gaikwad (Pg. 79-81)
Pratibha College of Education, Chinchwad, Pune.

{[ Abstract

After independence, many policies were formed in India. According to changing era, education
system needs to change. In 2019 New Education Policy draft is submitted by the committee formed
under the leadership of Dr. K. Kasturirangan. This committee deeply focused on every minute aspect
of education. In this paper, one of the important aspects of this policy, ‘Structure of Education-
5+3+3+4’ is discussed. This is the new curricular and pedagogical structure for school. Importance
is given to the needs and interests of learners at different stages of their development.
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Introduction

After the independence, India needed a change in the education system. Radhakrishnan
Commission in 1948 was appointed to report on Indian university education and this
commission suggested improvements in university education. After that, the Secondary
Education Commission i.e. Mudaliar Commission was appointed by the government of India
to make education system better for the nation. In 1964-66, Kothari Commission examined
the different aspects of education system in India and submitted report. The recommendations
given by this commission became the part of national policy on education in 1968. After that,
education policy was formed in 1986. With few changes in this policy, Action Programme
was developed in 1992. After long gap, New Education Policy is formed in 2019 for which
Dr. K. Kasturirangan was chair person. This committee suggested the detailed nature of
education at each stage including school education, higher education, technical education,
vocational courses etc. In this paper focus is on the structure of school structure.

Aims related to this aspect

* To transform curriculum and pedagogy by 2022.

* To minimize rote learning

« To encourage holistic development.
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Characteristics of policy in relation with above aspect
» Focus is on needs and interest of students.
 Structure is based on cognitive and socio-emotional development of particular stage.
« Until grade 5 medium of instruction will be mother tongue/ local language.
« Three language formula is applicable. At primary stage, student will learn
three languages. They can change medium of instruction in grade 6 or 7.

Four important stages in curricular and pedagogical structure

Sr. No. Age (Year) Name of the Stage Grade
1. 3to8 Foundational Stage Preprimary,
Grade 1 and 2
2. 8to 11l Preparatory Stage Grade 3to 5
3. 11to 14 Middle Stage Grade 6to 8
4. 14t0 18 Secondary Stage Grade 9to 12

Stage one: Foundational Stage (3 to 8 years):

Psychological basis for this stage: According to Piaget, (1896 to 1980) this is a span of pre-
operational stage. Student uses symbols, language, images and play imaginary games.
Flexible, play based, activity based, discovery based, oral activities are suggested for
students. We can use puzzles, colouring books, connect the dot drawings, stories, rhymes,
songs, games etc. At this stage, we can teach them alphabets, numbers, colours, shapes,
sounds, movements, local arts etc. Prepare activities in such a way that curiosity,
patience, teamwork, cooperation, interaction, and empathy such socio-emotional skills will
develop among your pupils.

Stage Two: Preparatory Stage (8 to 11 years):

This is a transition to a formal style of learning. According to Piaget, (1896 to 1980) this is
the concrete operational stage. Students begin to think logically and start to learn facts. From

3rd grade, basic textbooks, discovery based learning are introduced. Reading, writing,

speaking are focused. Subjects at this stage are Languages, Science,
Mathematics, Art, Physical education etc.
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Stage Three: Middle Stage (11 to 14 years):
According to Piaget, (1896 to 1980) this is the transition from concrete to abstract

thinking. From grade 6th, specialized subject teachers are suggested for higher level concept
discussions. Abstract concepts are included. Social science, humanities subjects are
included. Experiential learning, correlation between two subjects are introduced.

Stage four: Secondary Stage (14 to 18 years):

According to Piaget, (1896 to 1980) at this stage, students start to form hypothesis,
understand cause and effect relationship. There is flexibility of subject options at this

level. Students can select subjects as per their interest. Subject knowledge will be at deep

level. Some subjects will be common to all. From oth o 12t grade, each year will be
divided into two semesters. Students will study 5 to 6 subjects in each semester. Elective
courses will be included like arts, vocational subjects, physical education etc. Scope is given
to students’ interest and talent. Grades 11 and 12 will be considered as an integral part of the
secondary stage. It is the preparation for livelihood and higher education.

As per NEP 2019, Before 15t grade it is preprimary stage, grades 1-5 is the primary stage,
grades 6-8 is the upper primary stage, grades 9-10 is the secondary stage and grades 11-12 is
the higher secondary stage.

In short, if rigorous teacher training is given to would be teachers and the new policy is
implemented properly, it will definitely transform our nation into vibrant knowledge society
through high quality education to all.
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REFLECTION OF POLICY AGENDA OF NEW NATIONAL EDUCATION POLICY
2019 & VIEWS IN SUPPORTS IN FUTURE EDUCATION
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)|
Abstract J

As we talk about (New NEP 2019)New National Education Policy,2019 focusing on Quality
Education with reflection in sustainable development that meets the need of people & specially pupils
from KG to PG & onwards with three components i.e. Environment, Society & Economy.

“Edu cati on is th e future of the nation in w hich environmental, social & economic
consideration are balanced in the one roof of Improved Quality of life & it is only possible through
literate society to build a nation under foundational pillars of Access(policy is the means &
opportunity to approach & enter by accesselarating new keys),Equity(Includes key points with
balancing equity ratio of G.E.R),Quality(High quality education to all),Affordability(Policy written&
recorded for all with availability as per ability to be afforded),Accountability(Policy giving and
maintaining the facts with conditions of being accountable with responsibility in education
sector)with proper utilization of Quality Education with good In frastructure.”

Keywords: New NEP 2019, Institution, Quality Education to all, RSA, RUSA, Teachers
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Evaluation

Key highlights of the New National Educational Policy:

1. Early childhood care and education:

High-quality early childhood care and education will be provided for all children between the
ages of 3 and 6 by 2025.This will be done within institutions such as schools and
anganwadis, which would have a mandate to take care of the overall well-being of the
child— nutritional, health, and education. These institutions will also provide similar support
to families for children younger than three years of age—within their homes. The criticality
of brain development in the early years has become clear in the past few decades; this policy
will result in a massive positive multiplier effect on society.

2. Ensuring foundational literacy and numeracy:

Every student will start achieving age-appropriate foundational literacy and numeracy by
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2025. A slew of programmes and measures are articulated for this purpose. This is aimed at
the basic issue facing our education system today—of students not being able to read, write
and do elementary math.

3. Transformed curricular and pedagogical structure for school education:

The curriculum and pedagogical structures will be designed anew to be appropriate and
effective, based on children’s cognitive and socio-emotional development. The curriculum
will be integrated and flexible with equal emphasis on all subjects and fields. There will be
no separation of curricular, co-curricular or extra-curricular areas—with all in a single
category of equal importance. Vocational and academic streams will be integrated and
offered to all students. Examination systems will be radically changed to assess real
learning, make them stress-free, and aim for improvement instead of the passing of
judgments.

4. Universal access and retention in schools:

All Indians between ages 3 and 18 to be in school by 2030. The Right to Education Act will
be extended from pre-school to class XII.

5. Teachers at the Centre:

The profession of teaching, and so teachers, will be at the Centre of the education system,
focused on the student and educational aims. All schools will be fully resourced with
teachers— with working conditions for an energetic work culture. No “temporary” teachers
will be allowed; all positions will be filled with competent and qualified teachers. A
development-oriented performance management system will be put in place. The teacher
education system will be transformed, with rigorous teacher preparation through a four-year
integrated stage and subject- specific programmes offered only in multi-disciplinary
institutions.

6. New institutional architecture for higher education:

India’s current 800 universities and over 40,000 colleges will be consolidated into about
10,000-15,000 institutions of excellence to drive improvement in quality and expansion
of capacity. This architecture will have only large multi-disciplinary institutions, with
significant investment. Three types of higher education institutions will be there: Type 1
universities focused on research but also teaching all programmes, undergraduate to

doctoral; Type 2 universities focused on teaching all programmes while also
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conducting research and; 3 colleges focused on teaching undergrad programmes. All types
will grant their own degrees. There will be no system of university affiliations. 7. High-
quality liberal education:

All undergraduate education will be broad-based liberal education that integrates the rigorous
study of sciences, arts, humanities, mathematics and vocational and professional fields with
choices offered to students. Imaginative and flexible curricula will develop critical thinking,
creative abilities and other fundamental capacities. Multiple exit and entry points will be
offered, with appropriate certification after one, two, three and four years of study. There will
be a four- year undergraduate programme available in addition to three-year programmes.

8. Increase in public investment:

There will be a substantial increase in public investment to expand and vitalize public
education at all levels.

NEP,2019 Reflection and Views in supports in future education:

New National Education Policy 2019 competently written under the chairmanship of
space Scientist-administrator K.Kasturirangan,MHRD includes the establishment by an act
of parliament of a new National Education Commission(Rashtriya Shiksha Aayog) to be
chaired by the Prime Minister & to be run by executive & advisory bodies will be a
range of new Institutions i.e.National Reseach Fund,National Higher education Regulatory
Authorities in all states, Central Education Statistics Division (under NUEPA)etc.NEP 2019
envisioning Indian Centred education system that contributes directly to transforming our
nation Sustainability into an equitable & vibrant knowledge society by highly
quality education to all under RSA(Rashtriya Shiksha Aayog)which is beneficial to
remove illiteracy from the ground level through availability of quality education in their
mother tongue language. It will improve the skills like physical,mental & social
development of the pupils as well as Adult peoples who are unable or restricting themselves
to take education. And aiming to Bridge their hands to take quality education. NEP, 2019
taken a step to remove drawbacks from Past Educational Policies

NEP, 2019 is Challenging for teachers & future teachers & facilitators to connect with people
& fulfills the root gap at social level especially in minorities. So, National Integrity Value
reflecting through the Policy. Available technology not only with  ICT but also with
ICCT
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Technology in Teaching Learning process to grown up the man with self-respect along
with student support system of Higher Education to developed and to take stand for future
nation maintenance in all streams and departments. NEP,2019 envisioning the Evaluation of
the Pupils & of course support system to improve the society with quality education &
standard evaluation so it will seems reflection changes in sustainable development of the
nation. With NEP,2019

Education will reach to the root with scientific attitude, Inculcation of life skills & with core
element through the content analysis based curriculum to understand the subject not only for
self achievement but also inculcate the roles & values to build and maintain a content
essential to nature National Identity. And automatically it will improve the status of
people to get employment instead of underemployment. The demand of administration will
increase the staff with High Quality base concepts of education to build the nation is the
reason behind it. So the Concern part is about Reflection & Positive views of NEP, 2019.
Now if we say about what left out of NEP, 2019

1. As per the need to bring “unrepresented groups” into school and focus on educationally
lagging “special education zones”, it misses a critical opportunity of addressing inequalities
within the education system.

2. It misses to provide solutions to close the gap of access to quality education between
India’s rich and poor children.

3.Not specifying a common minimum standard below which schools cannot fall, creates
conditions where quality of facilities in some schools will only sink lower, widening this gap.
4. It proposes a roll back of existing mechanisms of enforcement of private schools making
parents “de-facto regulators” of private schools. Parents, and particularly poor and neo-
literate parents, cannot hold the onus of ensuring that much more powerful and resourced
schools comply with quality, safety and equity norms.

5. There is no special amendment’s mention in policy agenda for Teachers. Teacher should
get best remuneration with extra facilities including private sector recruitments as per the
point mention in agenda that Teachers are in Centered in education. Support system should
be
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provided to facing huge challenges to literate society especially for women’s. Because so
many times women teacher has to face indiciplinary of the students while teaching at school
as well as in society.

6.Framework should includes the points in support to foundational bodies in education sector
members & should include amendment’s as per teachers point of views Because to inculcate
education into the root to top opportunity requires an interest of the pupils, effective system
to support learning, including supportive organizations, resources and sound policies
Challenges in implementation:

1. Recommendation about doubling of public funding to 6% of the GDP and increasing
overall public expenditure on education to 20% from the current 10%. This is desirable but
does not appear to be feasible in the near future given that most of the additional funding has
to come from the States.

2. While establishing new institutions for Pali, Prakrit and Persian appears to be a novel
idea, shouldn’t the Central Institute of Indian Languages in Mysuru be strengthened and
perhaps even upgraded to a university with an extended mandate to take care of these
languages.

3. Expanding coverage under the RTE Act to include pre-school children is extremely
important, but should perhaps be introduced gradually, keeping in mind the quality of
infrastructure and teacher vacancies.

4. The idea of setting up the Rashtriya Shiksha Aayog under the Prime Minister and having
it serviced by the MHRD is crucial in order to integrate the approaches and programs of
multiple departments. However, it is fraught with many administrative problems and possible
turf battles. Bringing medical or agricultural or legal education under one umbrella is likely
to be met with stiff opposition. What is going to happen, for example, to the National
Medical Commission Bill, 2017?

5. The idea of regulation being brought under the National Higher Education Regulatory
Authority, standard setting under the General Education Council and funding under the
Higher Education Grants Council may require a revisit so that there is synchronization with
the current Bill for the Higher Education Commission of India.

6. The draft policy is silent on the Institutions of Eminence and agencies like the Higher
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Education Funding Agency.

7. Language issues have to be handled sensitively in view of their emotional overtones, as
witnessed recently. Protests are often made without understanding the spirit of the text.

8. It may create huge challenge in language comfort ability for the teachers as per points
mention in agenda i.e. language proficiency to teach in mother tongue. As we know English
is not our mother tounge. English Language should be included in teaching learning process
because English Proficiency also can matter in carrier point of view at global level & pupils
should able to face the competitive world. And must inculcate the capacity to work &
compete economically at global level. This drawback should be taken under quality education
without language barriers.

9. Must Include Amendments for Teacher special security in Tribal, Slum areas. At Social
Level Teacher always has huge challenges to change the mindset of people to take education
where the people and families are restricting to take education to pupils in rural areas.
Challenges will come to teach pupils as well as adults to build them into Literate society.
Because in Slum and rural areas People are unaware and not taking interest to take education
due to economically weaker section. Teacher also have to face the security problems while
inculcating the values and roles because crimes find largely in this area. So Teacher should
get extra protection and security especially in minorities, tribal & slum area.

Above Drawbacks and implementation should be taken under quality education including and
view as per all corner sides of education for sustainable development. So our nation will
definitely compete economically at global level from childhood age and young future
generation.

“Education is a word & function tool which implements know ledge in hum an being
Self-realization, Human Relationships Economic efficiency & Civic R esp on sibi lity.”

| appreciate our New Framework of NEP, 2019 and Thankful our Scientist K.Kasturirangan,
Educational Fighters, Thinkers, Motivators, MHRD staff & support system to build positive
views with logical & scientific attitude to live Indian people peacefully & improve our

education system with views in support at global level so illiteracy will come to an end.
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qrerer AR Fqerear RPemarde sifAer gexaesar suasuada e A
HHGF, SECTATH, SHIEHINTAT HRATAIT-STcer ATIX Y5 ATl HTR. 3aT. AUTTAT 6
ATREHdIe IHTISAT YTed-TRASATT FFHTT ATEAT ANSA HFAUGAR UTersh-etaw T
cafa averer fAfRaraR et wvsht gereht-syeran, Argn Rt scrgd wesmr, gauda

2T, feeling proud .. 318 FARTERIEY THT &TUTI 3TTT A1 AR FIATH. T FaATe!
RaFddiad Fled AR FET TN, FAAT NedTesT Rdd. aF FTaa: & 39edr
fAaTeRiaT JraTe IR FET AT AFFH, FlACH A@ad), AT NedTe, fangei,
ARTEee e,

Ho-faeardt fawrara werer #Af3arh 7eaT

t)  diigE Rew : dater ¥ AT sER AfUERY anfeer AfdE Frear A, “Live

interactive digital learning empowers the learners to receive for excellence, quality education

anytime and anywhere.” ¥goTald Heredr Bfdea regge, darfrew wftear T ameht
FRIATS! Frtor-ergd Rereatan aera Afzarar Az difgs e e &a. 3an
AU, HIIN.

) IR faew arera et avar [fay adiRe @, cardia Flered, Live
A, AFM-ANRYA, S0 qol 1] IAATd. AT HeHTN @15l ANNF A=A
TTeTT fABd. WER JTET= HTET-eT 813 dafFdes g 3aud AR AT gasR
AT, 36T, Farad, Faldra Cgdia, fRAfar @ live .
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3 wmafasd A gear gt a1 AR ST STEsd e HgE Shar-Hrar
o, gaadt  Fouara ST F FA? M I AT T AT FEFE, WA,
HgHdeaT AN Fw g YA FaX RaTF e Happy Parenting,School

Psychology, Child Psychology, Psychological Facts3relT %&q& el aTa F¥et Hellell
FHSIS AT HTafas faHhram Aed gid.

¥) A=fE e : Regmyar amfes wasisIomardy Psychological Whatsaap
group, UPS Education, Psychology onlineWR&E! %¥Hqs I<I@|T arqX Hgeardl Tl
FIEUATH fGeeeet F& UFAT. I AT ATTTAF FAFATRIOT AT §13eT ATHTST THAN
IC T $ YSIAHE Hed B3el ATAT 7YA91S, THAPISTVI, HATHTRS GelaT ITaT AT
HE AHAT.

)  WHTOF REE ATy gareredie woft sweant oeewd, gaigs, Rasrd,
28 JHTES, SaX Ui Wun=h AR R, e vwAFET 43T FIOr, [AFAIT T
HEHTTHTS! Aerel HSIATET AT A Test H6 AT, ST AL AT ST0T
g g F FafFds STEEeR) 83 ot IR aIsdid, AT QAT faahTH-RIATTSIhRIor
ELS

Hrerer fATSAT FAaTaw gom aRome

HHRIcHS TR :

t) FaTeaT WA, AERAS, AifgF, smafas, e e - @yay wehor Remm
Aere AR gTaHR drera). dAFae TUHTIR arEiRr Y T geeT Addedn A,
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Ararseilt AN F6T AT FRAFeT FAUHAR AV el 3T 1A, 3q.
e, wefie ardier wfdosr 3 wear 39
?) RATEFHT ATEAT IYANT : FTATSUATH AIAT AGTSeHAS BIeY, Brera? IiHar, chaa,

AT ATl ST 3HCEAT A4,

3) HEAT AT ITETA-HSTT — HHGH, SFICHINYAT AHBT Faer YrSTAol, HreledT AT
HATET FTA FATUIRRAT Fesl AL g1, 3al. Ao e, ATaoiie FSATTHA,
Hecar Gl ATl 3o, e Hraeds Afedrear T, g gga s qor-aor
Heof AFT §1A.

aerer AR @RI aRome

¢)  HANETS IIRMETE FATdT SN | WEAT ANGTS FgOTSt 0] ATl SHrar-srrarar
HaTeT 3.

) AT JHTSA FHAVE : AATeAT HBIOMET INEIET GUIR FESOT A
FIAT. HETATH Sreaol, INFeT FeT VO ATIRL rersh, et Hera e a3

HATAT RyaTa-urersiel feem s, AT wierer 7 ar$e Irclier Hla WAL ol wifest.
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3)  =guer: Were A=A Afad aTe wear Hr @o-3rsATHTSS TS golat @
Staor, #Y, AR gTerarelis gelat FEeT T 1>, N T RN fahraraw ik 37
T TG, AT Al [ASTASYUN, ThewISYON, 793, IFaEydr T dis &
e,

39

?) A9 rear Aacar sfder ferw, e e @ B o e werea
HTOHT FaTA= A0 TTBO ¢ HATEAT RATHTS IR JTe.

J)  HATAT FeTAT AT a7 3ot werer AR gt Remara amrar faas

Ul STa] F&T 301, Y AT WIEEH, ST AT ITTal SaTdT Yeded 1 HelredT 7,
et HerTewr e Tt

AR : Al darfore Ror 2019 FeA waT AAOrF arefiar seaw srwar alidy Rz
ISATHTHS TSUATHTS! Al AT A7 19T IR S

HesiE :

JHTTEITE, GIaT (?000) FRUNTIGH 4TET T 73 (ZhAT Hrgee) gor: Rgarawrers
R, afarT (v009) HTala® Fi3AeeT v cqawIAF ATl T4 HTgeet) Yot STIHz TleeraerT

GAR, Tpeel (0 ¢) FRIG ARIT Bideed glaaag: Aect afegt ywrer

Christine Green How, Julia Sonnevend and Colin Agur Educational Social Media
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John D. and Catherine T. Mac Arthur (2018)Education and social media :

Future,Prime book.
THAETS
https://www.monjunction.com, 20/01/2019
https://www.raisingchildren.net, 20/01/2019
https://www.ncbi.nih.gov, 21/01/2019
https://www.childning.org, 21/01/2019

https://www.scholargoogle.in, 21/01/2019
https://hindime.net, 10/01/2019

J: @herer AT 3 wrad 3 gRomeT |
https://www.jagranjosh.com, 12/01/2019

aa: @herer AT 7139390 |
https://www.hindi.com, 13/01/2019

&I 39FTTFH T FIN Gerer RIT HT FHTST ¥ T3 |

https://www.franchiseindia.com, 14/01/2019

Article : Roll of social media in uplifting the education industry.
https://www.indiatoday.in, 15/01/2019

Article : How digital Education is taking over India impact of social media.
https://www.prsindia.org(28/11/2019)
https://www.businessindia.in/article(28/11/2019)
https://www.innovate.mygov.in (28/11/2019)

Toward a Digital
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IR YT GRT —Q00R wfysATirer Reromer 99 3
<. oiae AT (Pg. 102-104)

B.Ed 2" Year. DSM.

" Abstract

L
BYGYHET T 7 ITIT G0 EGRTT 2098 T TGGT TEIN Boil 38
RGBT 1 U I BV FHTTAT

§) TN — 994
2) IS STIIT — 9968

3) ST GRT — 296
T TEGTATET 3TRITT Gotl. TSN Sciid 3icier J&OIE R JTaT TR Hodl. Tav
SITEITIT TS RIET0T &R 0T HYaT 20§ THIX FTctd 19001 ¥y a Widi3b1ax VT JIo7T a1
|) 79 grifiawavravicr T g 1o,
I1) 7o@7or 8T BIIGT 200§ T ST Tl TIREIT GETROTT.
Wl) w737 3t syifor faeeiyor —sirenRa 1T,
IV) e grary i,
V) R araesrgT
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T TRIET0T T6y g AT AT I AT FHTE I AT
T RARTOT GROT 208R STER dreted 3R

AT DIhe : ety RIgvm= qeare o1 fJereat=ar fdwrarear TRorear e
GO el SIT0T STaed 3R,
LG

4+3+3+3 AT SIRISITAT AT 3MTE.
R) UTE Y T Tl ( Y4 — UreifAe resl oI a S1fOT v geb g &I )
R) I Nt IR ST (v — o9 O 9 T )
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3) HeIH T < 99 (HET < 3173 94)
%) ArAAS Tl IR a¥ ( 7% o 82 )

& B VefOres TRET 3112: AT BHIvTdar Wi JvTe SIUTR ATeY.

T IS JATAIS! FHA I FIHATIND RV IGEIC AT AT W e
giIfRT 7Te (Y IR 7 ) &R 318,

2030 T | Tl RIS 00y fas Aiguft ToiiaR JHed o dorg AT
&R,
R) et ATST RTdard, Fatd = 2 — I ¢ JuTeAT SR 3T Sgwiieaqe fagamifar Jrer
R) B e, T, H~TS, HBATRH, IS, Yreil TRIT HTOT Yl ITHE Fok AT
TS

3foT wrfeey Rrepfavaram gxirg a7e.

AT Al ATeTy RIETUHET BIaT HeTqed TRSIET RATH DRI 3T 3T8.
Ser T
%) qd Ui TRTaRle Rieor favaed TRe.

) AT TSI RS HRIAUIY ST+,

1) T T TS aut=T Jerrarst defradiae.

1) grrfier SRTaRIe el Brooil g REvTaTst fig— AT srvTeasn fadm i Ho.
T I HROT FOToT,

HEAT Had d1eTq07 TRAET0T SRTuTarSdT SA1oT Ye Yreifieh emeorH e fereTaia sreard=
I

TS gd Ureifies FRTeder et Activity aR ST ST 91X <07 STaeeh 318
Q) I Tt oY fareryor SrmenfRe R,
A=A IR AR TT Goryd AU BT dhr1d.
T BTIaT —

ol &b araiiel.
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FHTSI T o BoTalel.
SATIIRATT FHBTRT el 8IS hcilel.
3) STeT YRS gfae

IR GRS TR YT H S LTS ITY e RIETvTTiTer YasT arefauare
AT STall.

R T GRUTTHR b HIGSTI~Teh ATedT Yebal ATU[A TSI DIl TR DRI
YT BT Y& AT S Tl ( ST Aadt o SIR14T ) ST ST S 4 414
STi+1eh 2T ST¥ciTer ST YagrIfieh d TSl T <dre.

S ASTTYUMIR AT — Riefomdd e cwara gabifors Rreror g
) e e

TR g1 T RIETHTHT HHIRAT X Ho- Rk A& orh egara! Riefdh
T HROGTT A13AT YATVTER 16 HTelT 3118,

AT ERUT 208 THR RIEHM AT 9 GRAleT SMTE DI Harqd brefrd
TRTETT 7. WRIER 208 F&Y SF A9 GR0T YOI 3fTel AT 4T {1 Siard fagareff —
T — RIerd a1 a1 b B0 3R

208R I YEfOTdh GV BIUR BRI JfecgHTor.

) TR faamTeT T,

1) & SRt o,

1) Srefore <t arefdor

V) e Rweor

V) wfrfér Rreror favor .
Vi) wmediier faemeat yHToT aree.

208R I G & AT ARG T AT WRIHAT SITHR SATAUIR 37T T AT
AT SATedt O HiIsaTeier Rreror AR fahry aedat.

G - TSI YEAfOTh EIROT 208R ( JIRTES)
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FEHISAST ARarETS Tfaardar

Ter. T, gefie &, i (Pg. 105-109)
@faar Fesr 3TFE TsgHeH, fFaas gor ¢ ¢ )bhong.sushil@yahoo.co.in

{[ Abstract

FEWIGFHAT GRATAIST TFH SAErS 3TE, W AT FIF AE a7 T EEEr ST
formvar=r Tl AT FRUGrEIST TF GG 3Te. SR ESATEAT FH1 FAIT UGB
G FIATEROT ITGHE G a¥ d dig Tdl 7 TR IFHard. I FET SFEIT q3A9 UL
ST SRUT 202<” AT FIEGIG FWMT AT [Raiar 3UErd SISt 318, deciedl
FHIRTAR TR FHIET TG FIUIMT 3P 316, JIgd BESR =T=T SIErEr JUard 37T
377
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Hecar=AT 93— B g3
THeuqr — 9T g3 (Three-language formula) wareear oroT foTeromeft Safera or

3. I IRd TFR al T =R 9 == e aafas 1 e, a1 JE=1 94

28 ¢ T T HAT AT,

Tyt — dfceram YT RacrosuiEr 7= JgyuTve <OT=aT 3TNl 3cod
T foardie fRTaroT TR 2 R¥¢—¥R FE HIGHINT, TSTHTOT, SUST AT 1 A=

f

BTeRE &t dl. fa= BTerg oard 9T Areafass f¥TeqoT ST 24—y 3 9y

Freom=t =T et. g PrermfiEr CABE WieR ST ATel a¥ <=l “fFryamr

%;Lﬂlfﬁllv qE FET U G3R 9UR 3aST. Tl ST 99T W T ]

HISHT AN L R&¥—&& FAYMT A Fonfaa wur=t rwiRer &ot. wwg CABE

A YEgd AT el GiEREdR A SuATd SIS, STUT g Qe HE

TEIHA=AT GHGATTE 9T I TeR T ST, R8¢ =T gRumHe
g 3TfF FH0ATT S, I 9T FATE 2 R¢&, 2R3, 2000, R00y,R0%%, &

Q02 JT IU=AT GRUNHE T HAT-aad ST I H0T HI0ATd TS
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IfEe —
2 B gET= g Hsiaa =
R AT T AT S 0T
3 “Iefta TreIfoTeR HROT 02”7 WHie AYGE WHSH HOT.
BT it Rrereft —
T AN — HAGATT fhar gefers 9 s
fogt amr — &S 9 TS ST aRdra AT fRar Susit \mr
JAra v — B v TS Ay I wrr foRar s 9T e1de,
STt U TsATTed ST IR 9T frar Susht 319w
T ST ORoT 02} Wt T gEi—
IR BT Gt fAiawan— dfeame fam o for IR o, Tl & oTfor
FET=AT AU ST A TIATST Fmer g3 5307 =re. 39 @i, € g 7T
TouT TS SId 38, qIIfY 3ATAT WA I STSeT e f, 2 a9f urga d ¢
Fuiadd =a7 gor=n AT Rvart sHar @9 dg T9d. ArFaday ag—oTaehdr
AT AT [GTHEEl GO WEaedT=l 318, Feud Gl ATl i=al &ard =
uiaed, grerfies TaIq T a9 9T TeRfacar S
BT QI AASESTauil — ATIeAT g IO ggdT™l erarar faserg ot
=T FRETSt Frrer Il qul v STHedsart s See. a9y = G
T AT AT AHSASTAr Fost ot Uifest. I T GUIIMETS! T

TO=T fITereni=m, <Oi=am Hifecar=m "9 dles AT0T  AT9eT facaregi=ar 3Tehed

ST gfiend =19 a0gTd Had Bl .
Fg 0T T5F THN TR YUl <IMATS Fidtd 9o AT @ e AT
¢ Tt vE=aT fTeeier. FAedr YHIONd JAaud ol Sse. dadd 9goi ST

AT =T a7 =T AEESt, T a8 Tsaimsd fFvmm 33 a1

FOIEET Td TSF T TSAERE TR &% Ihdid  Sqidid  Teh—aa=r
TSATHS ASAT FHTONT 9T FTeami=ar i =53 I .
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arar Rt Aget — 19T TAtER S aror fresfaom=ar el SHaar o,
T R T %o Sie. aasfaia (e e oft gafaw sedte ) e 1em
forerami=t e FST Se@ ST TATHT ATHT 10y IThd .

o ffma = wwiTs Rt — fOeareata Armm &t wr/ a = o9 e Te
v ¢ & frar wgEt fomm o7 9 9w e SuieEd ai o =T vEeddd
T IqT fasmHTeR el s Ao W fRar S 9T oo gust e ey
IS M7 HH FE 6.

o EEme FaftwueT — S faeaneff fred staoear 9 wmimefte woTearEr
T fFar @9 99T deovad =3 e, df g & M7 © A= de vIehdrd. goT
I T R T AT awins areafie a2 gde T TUe U fOey R IEaes.
qregfies ITRa faeeft WIor :— AreAfies vde T oar faearentar sar w9 2R,
faeeht amer et efavart O Iuosr Ed ST SRS, AT T TeT
fasraw ey ITo wed o Sdie. T - widel SUos &ed Co
Strdtes. faeeft 9w s fOseT 9o =T T gaa gHEyT 9He . SAEr 3e9T
<O 3FJaTeeh 0T FI0T 3T,

AT RO RrepfararEr g —

2 oYd 3T :— qauraffes o a7 2 Tdd 9Nl AHeerdt Jeudl 7 frfas

e, SATTE Hale 3T S4fed auuay S&7 dhfad & Ses. ATETST TXI=T

Ied 9da! S, AT Aad arad M7 SEF IS TR,
3 A TR— IT WU AT AT ST 3THa @a T SEe. 99
TUaT AT feramTey Srevarell Hafd GO STRTET THEYT HoT SEe. S
feareaf=n uas Tmmdfie sifuysafed emar g aafast S v, arsafaikad
YIOT &7 e SHIoarErd] IRy Hiiecdr=ar Teqg-r=ar1 HAegHIqd A oo
TAfTS e, TSAT= T 70T g Tifecar=ar fremmaed sk aiat amwi=ar (S
TSt 3TaY, Afrest, srsT, oMo 32) Wifgcar=n ft THEYT FoT TES

TRAT=AT 9T T SEG Halid T, a3 Faiq el ATM07 3Tcdd  Jiaareeh
e Uk 3Te, ATHEd Ush HiSAT YHONG ISy oo emyfaes wifeca SueTer
8. SUMHT TESAT ST Wi THEdHS! Wei= A8 foh e facarsft, gaw
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I AT M7 THE A0=AT GHHYT AT ATIT difefcas Aisaerft Ses
BIES.
TRAT AR HY — I & T ¢ =7 TE TIF fFeareff aRda e s
el AFT=AT AT Sieiell dare ¥ &% vrehdies. NCERT, SCERTS afor
Tyl Iomtes vmrfagari aler et a1 aecayel swrd=n fFamg o1 .
o STRTHHATT AR WifecdT=aT Aecar=al STl YHEST FOl.— ARArdie 949
e e ImEtT AT Y wifecar YA IMST  AYITHSHAIS Hd  faward
TET TR IMST 9T ST =T Hifecats Heced, GTEiehdr 37T AT
ied TN HaT IAUIR ATEl. WL, UIST, BRIT, STOT Wihd omor=ar =afafied
TGS ATed. ATICATST =GN STad FHOATHT ST e o A=aT TS ST
e Svfte qfeq didter e ot SEt.
T&pa @ ITega T rear fawne wiftd™ §i— STl ¢ mEY gHifess
el G&hd 9HST IMST M7 3= fIeona us Jofeus faug =uE 39T
STe®. WA=l gaX Au=ar faemmdie T I tsmraaar fAafomdte gftot
UEdT TR o AT =T Sefe Wfa W TeEd wvar=ar gfadd gee o
Tifest.
IS AR Tk Q9 gfig qEfe wi" — Thd Eg aRdde 1= InEig
AT FHed difecare a7 eed e R 3USH & See. IR SAT0T
QST vMesdie faamedf aif & T ¢ 7= HHlq HH Ul Mg 9u=r o= Juia &
Fe, A A fawey fTor SEe & a1 ame arafas o1ifor faemdis
TEde U O dd T e Tehdld.
fsrd . — TIgd 9 TR O ggifeRdr @ ORarEnr gur aga o faegreatar
U rrvarEt wt eTR. STfOT ATETads U SIefUTeR 9R0T R09] HEAE! T
AT AT 2avard ISt IR, WA oEmwE gex fawareea faega e
FAUATT TS 3ATT.
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Ted —
SLIRES 13, 1851 Rreror (Fg9 @07, a6 200L), I8 FHPH, TTF
FLGITOT &, (37eTED), AT FIeifo1a §RUT 202 % FIRT, TIFd GIrET [T

la)

IS, YR GIFR, T4 faccsl
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T AeTfOra SROT 2019 HREATST FeFaTell AT 32T Rravor yorel=h Feqer Fa it
HaTAT 3T g FRASTOT JUTT FFeT ATTAT ISSIAT AT~ T AdgAT ALeAL
AT IR FI0ATT A< ANerereT & e fRArafor

* YRR aTearaeyT faem 7 Riator ai Feestor

3R - FA 2025 9T & HeT qANTErdIeT Yedsh HelTel Ahd, FQIA, 3= gl g4,
fawraTers Tsear faem T fraTor yareT For.

37) T I, stnfe T faggereT armea gl aremad cewT Saearw
YRIAF areaaeddia Rraonardr suest Jadedr AU Agccaqor REar oy
AR IIT IS

Hgifas T T AT Faeiiedr RGIATaR Farear RAFHATe Fredid #Agccard
T Fgoral it & HeT FANIEICAT HA . FT F@ T A 316 auT wiaw RAggreaimed
QAT A IO Graffish fRAGTOT WH#AOT ATEr WIeAT gl U eATISH Forq A,
FeueTa U Ryator elRor 2019 AT IRIEAF Frearavdr far @ Raror @R
A THTOT §10T AT Ageard 3Te.

HRAT TSTUCATUR & AT HRATT FAaaaT T TS AW ITeAT FAEF Jrard
IFAHD off AT FAHIRF el 3. IMREAT T Faed HEAT A6

Pratibha College of Education, Chinchwad, Pune Page 110


http://www.srjis.com/srjis_new/www.srjis.com
http://www.srjis.com/srjis_new/www.srjis.com

Scholarly Research Journal for Interdisciplinary Studies,
Online ISSN 2278-8808, SJIF 2019 = 6.380, www.srjis.com
PEER REVIEWED & REFERRED JOURNAL, NOV-DEC, 2019, VOL- 7/56

ey RyaTorre SraTeeY #AIfeT FATOTER ofa AT, HRATT HeT 98T FHT aarear
Helr fA&Tor § qEAUTYTAS FEUT 0T ST, ARSI AT RALUTHTS A Ao
STeraTsY 0T JEToTaTS AT 3Med. T RIGTOT qger Al R0 Ty ITURed
Iraq. e areaaa Rt e ster Rraror ggeiqar @ Rrator i & S, s e,
3 for RAferaT 3t 3 oo ergrar =Tera.

AT T Tegar afa e e fowmoft arears ey war [l Sréea aaw
It AT ST FIOITHTS) UiHAT rf¥dcara amoroara Adfter. I seTeor Fevrst R
aRwe fBfree ameT qor @3 Sis@exr . a1 anelter Rats AT ATeTaTy fasyd @¥ Fiel
AT SNSTATHTSY Il ' AT V&Y TAR Fell.

e T qrereh SraraTe) TS fIUR e sqavddier ReTomard) ssarasA 7 Iredrae
ATE IT4T HREsT AFRAT Far . Fgamwed g7 d dia aAererde goar g
HTHAATCHE Scaolel SUITHTS AT T AleT & TS FAITCTAeT FATHS XF Aafores
ARTERF YaAATIT GATAY . FFAT $aear yradiada fhar At Jear smedt wid
fetor Faifas smA/ ATGHNT Rifad IS AT IRGFTAR daRe T TSRl
AT HTOTOTT A, INATHR T AFT I/ fad 3= STt Iroaqeas wufas
e fa Ftvara Iga. FOT SART PeTT ¥ TEaara Age $qeT Herdl o o
AT fagaTeate saraaTis FRred T Fedas a1 fawdt Fyot v auter weaor FrE
AoATd A5 ATHD AT FALTUNT ST HATAT SFGAAS &34 eqera vy
o e
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&7 fAard arafas FdFH T T T9ut I=a@AThd QAYaE T gHedray ggdis
I QT Foad IS

| FATAT TR AIGCAT 3T ATCHATA g1 TeqTe ] a7

WYOT T HETAT THAFRN Gfeiss qor afa IR, AT Wi FREwATET {IEaR
FIUITT VTR I WA AF g Irafes arer Rgreaftar g amar g aeame s
a1 Sl e WauATT A, ghcar afgelt & urerdt #Ed yREF st Fetoft careaTs
farery quaa s, saean afgelt weher a9 fagareatardr e afewarar Framat srerer
AT THAIRT IATH AT F0ATT A5, T AF AT Fera} gzt Rrars o<
Tofiea 30: 1 W WA AT TR AvATa AdH. FATSMAS T WHIGUF §A FeA
AATHF R AT TGO, Fel AMST W SATOT YTeThaT HEHTT T Tt FHEATH
SHATAHE FIUITH G Selter.

et seem yord

Ay fRreTocer ¥d Favradier 9d faggreatar saraaf, 3%, sTafifEa, saaads
T aifEre 3nfor frarriwse feae s$.
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" Abstract

{

The research study focuses on identifying the most essential mentoring skills for empowerment of pre-
service teachers. The survey method was used for the research. The 20 teacher-educators were
selected by incidental sampling method for filling the Opinionnaire regarding essential mentoring
skills. The Opinionnaire rating scale was prepared by the researcher. The 5 point rating scale was
used for data collection. The collected data was analyzed by using a statistical tool “percentage.”
The study implies that out of 13 Interpersonal mentoring skills, Teaching/coaching, giving
constructive feedback skills, Questioning skills, Motivating and Encouraging skills and self-
awareness skills are more essential and out of 13 Organizational mentoring skills, Planning skills,
Time management skills, Scheduling skills, Evaluation skills and Action planning skills were most
preferred skills essential for empowerment of pre-service teachers.

Keywords: Mentoring skills, Interpersonal skills, Organizational skills, Pre-Service teachers
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INTRODUCTION:
The Vision of the National Education Policy 2019 is developing an India-centered education

system that contributes directly in transforming our Nation into an equitable and vibrant
knowledge society by providing high quality education to all. The policy aims to universalize
the pre-primary education by 2025 and provide foundational literacy/numeracy for all by
2025.

In today’s era, there are biggest competitions in the world in the field of Education.
Education system in India is challenging but needs some changes as it is not enough to
prepare the students for solving the problems of the daily life. Education has to make the
students more innovative and thoughtful but the education system in India puts more
emphasis on the theoretical knowledge than the practical. The Students are under lot of stress
as they are facing lot of competitions in schools and colleges. They expect proper guidance

from the schools regarding their personal, educational, emotional and vocational problems. It
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will be difficult for the teachers to give guidance to all the students individually due to the
limited time duration of schools and more number of students in the classes.

Mentoring is defined as the one-to-one support of novice or less experienced practitioner
(mentee) by a more experienced practitioner (mentor), designed primarily to assist the
development of the mentee’s expertise and felicitate their induction into the culture of
profession( in this case, teaching). Considering the necessity of enhancing the mentoring
skills of the pre-service teachers for the benefits of the schools and students, the researcher
had decided to identify the most essential mentoring skills.

NEED AND IMPORTANCE:

There is a need of mentors rather than only teachers/guides. It is a responsibility of the
Colleges of Education, who gives training to the pre-service teachers, to enhance their
Mentoring skills along with the Microteaching skills. This may prepare the pre-service
teachers to be able to solve the academic as well as personal/emotional problems of their
students. The researcher felt the need of identifying the most essential mentoring skills for
empowerment of pre-service teachers.

STATEMENT OF PROBLEM:

The identification of most essential mentoring skills for empowerment of the pre-service
teachers.

OPERATIONAL DEFINITIONS:

1. Mentoring skills:

In research,

Mentoring skills includes the interpersonal skills and Organizational skills. The interpersonal
skills e.g. coaching/teaching, listening, questioning, reflecting, negotiating and influencing,
giving constructive feedback etc. and organizational skills e.g. planning, evaluating,
facilitating, time management etc. are some of the important mentoring skills which are
needed to be developed in the teacher trainees for making them successful mentors.

2. Pre-service teachers:

Theoretical definition

“A person, who has taught how to do a teaching job,” (Hornby, 2000)

In research,
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The students pursuing their Bachelor’s degree in Teacher Education course and are
undergoing training at English medium B.Ed. College to become secondary school teachers.
OBJECTIVES OF THE STUDY

1. To identify the essential mentoring skills for B.Ed. pre-service teachers.

2. To prepare an Opinionnaire based on sub-skills of Mentoring skills.

3. To administer the Opinionnaire on teacher-educators.

4. To analyze the collected data.

SCOPE, LIMITATIONS AND DELIMITATIONS:

Scope:

This study is applicable for teacher educators and pre-service teachers of B.Ed. Colleges.
Limitations:

The researcher has no control on psychological factors of the teacher-educators for e.g.
attention, interest etc.

Delimitations:

The sample for study was drawn from the teacher-educators working in B.Ed. colleges.
RESEARCH METHOD OF THE STUDY:

In the present research a survey method was used.

SAMPLING METHOD: Incidental sampling method was used.

Population: The population for the present study consisted of all B.Ed. teacher-educators
from Maharashtra.

Sample: 20 teacher-educators from B.Ed. Colleges, Maharashtra were selected as a sample.
TOOLS & TECHNIQUES FOR DATA COLLECTION:

1. Data collection tool: Opinionnaire rating scale prepared by the researcher

2. Statistical tool: Percentage
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METHODS AND PROCEDURES:

Review of related literature

|
v
Preparing an Opinionnaire
I
1f

Collection of data
i

Analysis of data

ANALYSIS OF DATA:

The technique adopted for data analysis was “Percentage.”

The following table shows the Mentoring Skills, Sub-skills and Responses in favor of the
sub-skills in Percentage.

Table 1: Mentoring Skills, Sub-skills and Responses in favor of the sub-skills in

Percentage
Respon Respon
cesin ces in
favour | Perc favour | Perce
Mentoring of the | ent- _ _ of the nt-
_ Mentoring skills
skills sub- age sub- age
skill (%) skill (%)
(out of (out of
20) 20)
Organizational skills Interpersonal skills
Planning 17 85 Coaching/teaching 20 100
Contracting 16 80 Listening 17 85
) Negotiating and
Recording 08 40 ) ) 14 70
influencing
Structuring Giving constructive
_ 15 75 19 95
sessions feedback
Time 17 85 Invention- 14 70
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management prescriptive,
informative
) Confrontational,
6 Scheduling 17 8 | 6 _ 14 70
catalytic
7 Evaluating 17 85 |7 Supportive 13 65
8 assessing 13 65 | 8 Questioning 19 95

- Motivating and
9 | Report writing 12 60 | 9 i 19 95
encouraging

1 Maintaining 1
_ 13 65 Self-awareness 19 95

0 Boundaries 0
1 Action 1 )

_ 17 85 Reflecting 15 75
1 planning 1
1 o 1 _
) Prioritizing 16 80 ) Non judgmental 13 65
1 I 1 L
3 Facilitating 15 75 3 Non-prejudicial 14 90

The table 1. Indicates that out of total 20 teacher educators:

1. The highest no. of teacher- educators i.e.17 out of 20 teacher educators ( 85 % ) felt that
planning skills, time management skills, scheduling, evaluation and Action planning skills
are the most essential organizational mentoring skills for empowerment of the pre-service
teachers as compared to the remaining 8 sub-skills.

2. The 20 out of 20 teacher educators i.e. 100 % of the teacher-educators felt that
teaching/coaching is the most essential interpersonal mentoring skills for empowerment of
the pre-service teachers.

3.The 19 out of 20 teacher educators ( 95 % ) felt that giving constructive feedback skills,
questioning skills, motivating and encouraging skills and self- awareness skills are the most
essential interpersonal mentoring skills for empowerment of the pre-service teachers as

compared to the remaining 8 sub-skills.
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Graphical representation:

Graph 1.The following bar graphl shows the Organizational skills and Responses in favour
of the sub-skills in percentage. The sub-skills derived from the Organizational skills are on
X-axis and the responses in favour of the sub-skills in Percentage are on Y-axis.

Graphl. Organizational skills and Responses in favors of the sub-skills in percentage

Organizational skills and Responses in favour of the
sub-skills in percentage
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é\\&o &\ ,\b\o S‘\Qoo 6‘ \\QQOQ’,\}Q%@Q ﬂ\\(\% \0%(\\0% x\(\% ’0(\% sub-skills in percentage
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Observation: from the bar graph 1 it is observed that,

1. The highest no. of teacher- educators i.e. 85 % of teacher educators felt that Planning
skills, Time management skills, Scheduling, Evaluation and Action planning skills are the
most essential organizational mentoring skills for empowerment of the pre-service teachers as
compared to the remaining 8 sub-skills.

Conclusions: from the above graph 1 it can be concluded that the Planning skills, Time
management skills, Scheduling, Evaluation and Action planning skills are most essential
interpersonal mentoring skills preferred by the teacher educators.

Graph 2. The following bar graph 2 shows the Interpersonal skills and Responses in favour
of the sub-skills in percentage. The sub-skills of Interpersonal skills are on X-axis and

Responses in favour of the sub-skills in Percentage are on Y-axis.
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Graph2. Interpersonal skills and Responses in favors of the sub-skills in percentage
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Observation: from the bar graph 2 it is observed that,

1. 100 % of the teacher-educators felt that teaching/coaching is the most essential
interpersonal mentoring skills for empowerment of the pre-service teachers.

2. 95 % of the teacher-educators felt that giving constructive feedback skills, questioning
skills, motivating and encouraging skills and self- awareness skills are the most essential
interpersonal mentoring skills for empowerment of the pre-service teachers as compared to
the remaining 8 sub-skills.

Conclusions: From the above graph 2. it can be concluded that the teaching/coaching, giving
constructive feedback skills, questioning skills, motivating and encouraging skills and self-
awareness skills are most essential interpersonal mentoring skills preferred by the teacher
educators.

FINDINGS: From the above study it is found that the Organizational and Interpersonal
Mentoring skills are essential for empowering the pre-service teachers according to the
teacher-educators.

CONCLUSION: On the basis of data analysis and interpretation, the following conclusions
were drawn:

1. Planning skills, Time management skills, Scheduling skills, Evaluation skills and Action
planning skills are the most essential Organizational mentoring skills for empowerment of the

pre-service teachers.
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2. Teaching/coaching, giving constructive feedback skills, Questioning skills, Motivating

and Encouraging skills and self- awareness skills are the most essential Interpersonal

mentoring skills for empowerment of the pre-service teachers
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HIGHER EDUCATION & QUALITY CONCERNS
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Pratibha College of Education, Pune, Savitribai Phule University, Pune, India

)|
Abstract J

Education policy 2019 has been put forward with concrete and revolutionary recommendation and
guidelines. The visionaries has studied current education situation, the history of Indian education
system and its reputation and the global trends in education. Accordingly the vision has been
prepared for young citizens & in steps it has been planned for execution by 2032 over period of 12
years. Broadly policy covers the early schooling education, higher education, technology in
education & transforming education along with appendix which covers making it happen by
financing & way forward to be followed to achieve the vision. Regarding higher education policy
states the current concerns covering 1. Lack of access, autonomy of teacher and institutions, 2.
Inadequate career management, 3. Lack of research, interference of government and 4. Political
leadership, regulatory issues etc. Further education policy puts forward the visionary remediation &
actions to overcome mentioned concerns. Policy recommends to have 1. Liberal education system, 2.
Autonomy provisions to faculty and institutions, 3. Improvements to curriculum, pedagogy,
assessment, 4. Better career management for faculties, 5. Research facilities, 6. Independent
governing bodies for institutions. 7. Better regulatory system etc. Policy for higher education clarifies
the required and future ready classification of institutions such as 1. Research Universities, 2.
Teaching universities and 3. Colleges. IT has been deeply discussed about current
structure/classification of institutes and steps to be followed to achieve the recommended
classifications for institutions. Policy states the guidelines for open and distance learning programs.
Also it recommends to take the curriculum at international level. Remarkable thing of policy is steps
towards Catalysed and energises research and innovation across the country in all academic
disciplines across all universities. A deep dive is done in policy for “Teachers education” and then
“professional education”. Overall to summarise the national education policy is exhaustive,
visionary, and ambitious. IT can be marked as milestone towards transformations in education. The
execution of this policy in upcoming years would be beneficial for India.

Scholarly Research Journal's is licensed Based on a work at www.srjis.com

In today’s world, post basic education, Higher education become inevitable. To have

competitive knowledge across globe the quality of higher education become very important.
National Education Policy is a framework to educate students and enhance the potential of
higher learning.

National Educational policy making is aspiration and desire of the nation. Its desire is an
acquisition, promotion and creation of knowledge. Education policy has context and

intentionality for present growth and the needs of the future. It is the torchbearer of future
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India. Though, Policy is divided in 23 key points. However, | would like to discuss manly
higher education and quality concerns with reference to NEP2019. (NEP-2019)

Key concerns for higher education to achieve above said are —

1 Fragmentation of the higher education system is visible in India having 800 universities
with 40 thousand colleges. Many colleges small sized & are running single program rather
requirement is to have multidisciplinary educational institutes.

20% colleges (20% of 40000 = 8000) are having students less than 100. And only 4% (4% of
40000 = 100) colleges have students more than 3000.(NEP-2019)

Worst things is thousands of colleges are not having any teaching faculty where very little or
no teaching happens in actual.

71 Too many silos; too much early specialisation and streaming of students

Into disciplines: There are thousands of standalone teacher education institutions, and most
engineering and medical colleges are also standalone institutions. Even in institutions that
offer programmes across more than one discipline, there are silos that separate disciplines
within these institutions, e.g. students in engineering are generally not encouraged or even
allowed to take courses outside of their single Programmes

e.g. arts.

11 Lack of access, especially in socio-economically disadvantaged areas: Access to
higher education is improved but still it is challenge for young citizens to acquire it.

71 Lack of teacher and institutional autonomy: In education system of affiliated colleges
which are required to follow a central syllabus, curriculum, pedagogy, and textbook, there is
no scope for teachers/institutes to have own research/innovation and put that knowledge in to
teaching.

71 Inadequate mechanisms for career management and progression of faculty and
institutional leaders is observed. Selection system, tenure, promotion, salary increases and
other recognition and vertical mobility of faculty and institutional leaders is, at the current
time, not based on merit but tends to be either seniority based or arbitrary. It has negative
effect on innovation at all levels.

] The lack of research at most universities and colleges, and the lack of transparent and
competitive peer reviewed research funding across disciplines is one of the key concern in

system.
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1 Governance and leadership of higher education institutions, at the current time, deeply
influenced and controlled by external bodies and individuals. Often these external influences
have political and/or commercial interests in the HEISs.

1 A regulatory system allowing fake colleges to thrive while constraining excellent,
innovative institutions: Many fake colleges in existence that run with impunity, while
excellent colleges and universities feel constrained academically, administratively, and
financially. Regulation has been too heavy handed for decades.

It has been the key contributor to the diffused sense of autonomy and accountability in the
system. Too much has been attempted to be regulated with too little effect

As a remedy to all above points,

O Current education policy would be step to overcome above challenges in order to
establish high-quality access to higher education for all. Current policy suggests move
towards a higher educational system consisting of large, multidisciplinary universities
and colleges. It would ensure optimised resources, integration across disciplines and vibrant,
large education communities.

O Moving towards a more liberal education by imaginative and flexible curricular
structures. It will enable creative combinations of disciplines for students to study, and would
offer multiple useful entry and exit points, thus demolishing currently prevalent rigid
boundaries and creating new possibilities for lifelong learning.

1 Moving towards faculty and institutional autonomy to have enabled and motivated to
innovate in their teaching and pedagogical approaches, student assessment, community
service initiatives, and research, and share best practices and ideas with each other in
university wide and larger forums in order to continually improve.

71 Curriculum, pedagogy, assessment, and student support will be revamped The
examination system in higher education will be recast; evaluation will be guided by
curricular objectives and overarching educational goals. Faculty will be supported to achieve
these transformations. Quality higher education in Indian languages will be Offered across
fields.

[ Reaffirming the integrity of faculty positions and institutional leadership through

merit based appointments and career management :
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All faculty positions will be filled, based on rigorous recruitment evaluations, and the
practice of contract employment will be stopped. Appointment of faculty, their tenures and
promotions, and compensation increases will be on the basis of merit taking into account
teaching, research, and service. The assessment of which will be carried out through a
rigorous process of evaluation by students, institutional leaders, and committees consisting of
peers.(NEP-2019)

"1 A National Research Foundation (NRF) will be established to grant competitive funding
for outstanding research proposals across all disciplines, as determined by peer review and
success of proposals. Most importantly, it will aim to seed, grow, and facilitate research at
academic institutions where research is currently in a nascent stage, through systems of
mentoring by active research scholars, who may have retired or be near retirement at top
research institutions.

1 Higher education institutions will be governed by Independent Boards, with complete
academic and administrative autonomy: Clear merit based procedures for appointments of
the Board of Governors (BoG), the Chancellor, and the Vice Chancellor/Director/Chief
Executive of HEI will ensure elimination of external interference, including from the
government,

and will aim to engage high capacity individuals who are invested in and have strong
commitment towards the institution.

1 “Light but tight” regulation: The regulatory system will be transformed to have only one
regulator for all higher education, including professional education. Accreditation on basic
parameters (such as financial probity) will form the basis for all regulation - these parameters
will be minimalistic but rigorously enforced, including shutting down HEIs which do not
adhere. Public disclosure of all relevant information by HEIs will be enforced and used for
public scrutiny and informed decision making.

Institutional Restructuring and Consolidation:

It is one of the key part of educational policy. Mainly it proposes to have vibrant
multidisciplinary institutions of high quality that increase capacity of higher education in
India and ensure equitable access. Nationwide ecosystem of vibrant multidisciplinary
universities and colleges would be promoted. Professional education will be an integral part

of higher education. Public higher education will be expanded and improved. New
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institutional architecture for higher education: To make quality higher education accessible to
all who desire to pursue it and to foster high quality research. All HEIs, by 2030, there will
be three types of institutions

based on a difference in focus - all three types will be of high quality. These three types of
institutions will differ in their focus as far as goals and work are concerned, but will have
equal commitment toward ensuring high quality. These three types of institutions are
characterised as follows.

Type 1: Research universities Type 2: Teaching universities Type 3: Colleges

The development of this new institutional architecture across the country will be energised
by the autonomy of the institutions, substantial increased public financial support, and
encouragement of private philanthropic efforts. Substantial public investment will be made to
expand and vitalize public higher education. There will be a fair and transparent system for
determining (increased) levels of public funding support for public HEIs. This system will
give equitable opportunity for public institutions to grow and develop.

Central government funded higher education institutions to develop

into Type 1 institutions: The existing Central Universities (CUs), Centrally Funded Technical
Institutions (CFTIs), Institutions of National Importance (INIs) and other institutions
substantially (around 50% or more) supported by the Central government (e.g., National
Institutes of Technology), and Research Institutions (RIs) will all be supported to become
Type 1 institutions

State level plans for new institutional architecture: All State governments should prepare and
execute a comprehensive 10-year plan for the development of this institutional architecture in
their states. This plan should envision a judicious distribution of the types of institutions
across the State, with a special emphasis on access in disadvantaged regions.

Support from the National Research Foundation: All HEIs will have the opportunity to
access and raise funds for support for their development, including for development as Type
land?2

Equal encouragement and empowerment for private higher education institutions: Private
HEIs will be encouraged to develop into Type 1 and 2 institutions, and must develop to

become Type 3 institutions. While the financial support for such development must be
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arranged by the private HEI, the government will treat them on par with public institutions,
and empower them equally

Quality transformation of open and distance learning and expansion for access: All types of
institutions may run ODL programmes, provided they are specifically accredited to do so, in
order to enhance their offerings, improve access, increase GER, and provide increased
opportunities for lifelong learning. Disadvantaged geographies

will be a priority - there will be at least one Type 1 - 3 institution for every district within 5
years.

Simplified institutional categories, and streamlining university nomenclature: A university
has only one definition worldwide, namely, a multidisciplinary institution of higher learning
that offers undergraduate, graduate, and Ph.D. programmes, and engages in high quality
teaching and research.(NEP-2019)

Degree-granting powers: Degree-granting powers are, at present, vested only with
universities. This will change, as autonomous colleges will also gain the freedom to grant
their own degrees. All institutions of education and research, public as well as private, will be
allowed to award degrees in their own names, irrespective of whether the word ‘university’
figures in their name or not.

Transforming affiliating universities: All affiliating universities shall completely transform
their institutional structure. All higher education institutions will either be universities or
degree granting autonomous colleges - there will be no affiliating universities or affiliated
colleges

1. Universities will have no affiliated colleges

2. Affiliated colleges, must develop into autonomous degree granting colleges (Type 3) by
2032, or merge completely with the university that they are affiliated to.

3. there will be no affiliating universities or affiliated colleges after 2032

Missions Nalanda and Takshashila for catalysing the new institutional Architecture:
The long-term vision for the Indian higher education system, articulated above, will take time
and considerable effort to achieve. In order to kick- start the efforts and to ensure that a
significant number of high quality Type 1, 2 and 3 institutions are in place by 2030, Mission
Nalanda (MN) and Mission Takshashila (MT) will be launched.
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Mission Nalanda will ensure that there are at least 100 Type 1 and 500 Type 2 HEIs
functioning vibrantly by 2030.

Mission Takshashila will strive to establish at least one high quality HEI in or close to every
district of India, with 2 or 3 such HEIs in districts with larger populations (Article-
NEP:MHRD to transform higher education system).

Liberal education:

National Education policy 2019 is move towards a more imaginative and broad-based liberal
education as a foundation for holistic development of all students, with rigorous
specialisation in chosen disciplines and fields. A liberal arts education, as so beautifully
described and practiced in India’s past, enables one to truly develop both sides of the brain -
both the creative side and the analytical side. (NEP-2019)

A liberal and broad-based undergraduate education will also be accompanied by rigorous
specialisation in chosen disciplines or fields in order to develop deeper expertise in one or
more subjects.

The four-year Bachelor of Liberal Arts / Education will provide the full range of liberal
education with choice of major and minors. The three-year programme will lead to a
Bachelor’s degree. Multiple exit options, with appropriate certification, will be available.
Enhancing professional education, research to foster it with Optimal Learning Environments
and Support for Students is foresighted by this education policy.

Policy ensure a joyful, rigorous, and responsive curriculum, engaging and effective
pedagogy, and caring support to optimise learning and the overall development of students.
Curriculum and pedagogy in higher education will move away from routine learning of facts
and mechanical procedures. They will help young people prepare to contribute both as active
citizens of a democracy and as successful professionals in any field. Academic, financial and
emotional support will be available for students to help them attain better outcomes.

Open and distance learning curriculum and pedagogy for enhancing access and opportunities
for life-long learning would another key aspect of policy. Innovation and expansion of ODL
(Open and distance learning) must be encouraged, while ensuring quality. Energised,
Engaged and Capable Faculty with deep commitment and Research oriented would be part of
education society. (NEP-2019)
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Higher education faculty must be valued and supported with excellent preparation and
conducive working environments. Faculty recruitment will be on the basis of academic
expertise and depth, on teaching capacities and dispositions for public service. Faculty will
empowered to make curricular choices for their courses and to pursue research with
academic freedom. Education policy recommends to put faculty back into the heart of higher
education institutions.

National Research Foundation would Catalyse and energise research and innovation across
the country in all academic disciplines, with a special focus on seeding and growing research
at universities and colleges - create a conducive ecosystem for research through competitive
peer-reviewed funding, mentoring, and facilitation. Research and innovation is central to
growing and sustaining a large and vibrant society and economy. The National Research
Foundation will fund competitive peer — reviewed grant proposals of all types, across all
disciplines.

Education policy is behind building research capacity at all universities and Colleges.
National research foundation (NRF) will seed, grow, and facilitate research at academic
institutions. It would focus to create beneficial linkages between researchers, government and
industry and recognise outstanding research. NRF would be recognising outstanding research
through awards and national seminars.

Teacher Education is key aspect of national education policy and covers it in depth. All
teacher education will happen in multidisciplinary institutions — teacher education will be an
integral part of the higher education system. Good teachers are prepared and developed by
good teacher educators. Faculty of teacher education must be experts in diverse fields, both
theoretical and practical. (NEP-2019)

Education Policy states below key points under teacher education -

» Restoring integrity to teacher education

* Moving teacher education into multidisciplinary colleges and universities

» Departments of Education in universities is recommended

» Faculty for teacher education is required in colleges.

» Faculty in higher education is required in colleges.

Professional Education’s objective is to build a holistic approach to the preparation of
professionals, by ensuring broad-based competencies and 21st century skills, an
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understanding of the social-human context, and a strong ethical compass, in addition to the
highest-quality professional capacities. Professional education will be an integral part of the
overall higher education system.

For undergraduate education, preparation of professionals must involve an education in the

ethic and importance of public purpose, an education in the discipline, and an education for
practice. Professional education must not happen in the isolation of specialty.

Education policy demands Capacity planning for professionals with governance, Regulation
and Accreditation.

The practice of setting up stand-alone universities for professional education will be
discontinued. All institutions offering either professional or general education must
organically evolve into institutions offering both seamlessly by 2030.(NEP-2019)

Education policy has put effort and covers below sectors in detail with the vision for future.

» Agriculture and allied disciplines

» Legal Education

* Healthcare Education

* Technical Education

Empowered & Effective Governance would aim Independent, self-governed higher education
institutions with capable and ethical leadership. High quality education and research requires
intellectual ferment in a nurturing culture. The governance of higher education institutions
determines this culture.

Recommendation is each higher education institution will be governed by an Independent
Board. This will ensure a clear chain of responsibility and accountability.

Institutional governance will be based on full autonomy (academic, administrative and
financial) for all higher education institutions with financial certainty and backing.
Transforming the Regulatory System —

Education policy recommends that Regulation must be responsive and minimalistic - light
but tight - to ensure public spiritedness, equity, excellence, financial stability and probity,
along with good governance. The functions of standard setting, funding, accreditation and
regulation will be separated and be conducted by independent bodies, eliminating

concentration of power and conflicts of interest.
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Design and architecture of the regulatory System would be powering National Higher
Education Regulatory Authority to be sole regulator for all higher education including
professional education.

Accreditation as the basis for regulation ecosystem led by a revamped National

Accreditation and Assessment Council will be created.

National Higher Education Qualification Framework would be Standard setting body for
higher education qualifications in terms of learning outcomes.

Private and public institutions will be treated on par by the regulatory regime.

Further policy describes in brief about —

* Role of other bodies

» Establishing new higher education institutions

« Common regulatory regime

As a conclusive statement the National Education policy is revolutionary & comprehensive.
It execution would be remarkable step for our country.
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