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Globalization has provided many challenging opportunities for improving ourselves. Teachers have 

an important role to play in making education relevant to the needs of the emerging modem society. 

Higher education enables individuals to expand their knowledge and skills, clearly express their 

thoughts both orally and in writing, grasp abstract concepts and theories, and increase their 

understanding of the world and their community. It has also been shown to improve an individual's 

quality of life. Thus it always leads to the better upliftment of oneself. Quality education has the key 

concern with the higher education. One has to be updated about the education which they are 

pursuing to regenerate the world. 

Keywords: higher Education, quality of education 

Introduction:  

Higher education is tertiary education leading to award of an academic degree. Higher 

education, also called post-secondary education, third-level or tertiary education, is an 

optional final stage of formal learning that occurs after completion of secondary 

education.The idea of Higher Education is a crucial thread in the fabric of this nation, woven 

through our culture, beliefs and politics. To stay competitive and expand the current 

education horizon, different types of institutions, evolve and prioritize differently to ensure 

the best education quality to targeted students. However, today Higher Education is facing 

more challenges and critiques than at any other point in history. Indeed, when encountering 

the unavoidable struggle between pleasing students and following government regulations, 

colleges start to rouse from their academic wish-fulfilment fantasies and realize that the idea 

of Higher Education does not swab away the realism of this materialistic world. Higher 

education cannot simply satisfy everyone. Three distinctive educational models, Public 

universities, non-profit private universities and for-profit universities, demonstrate the 

complex dynamic among schools, government and students. Although the three educational 

models share different education philosophy and serve multiple objectives, they all have the 
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same purpose in the end. To help one realize his or her unique potential in order to manage 

the diversity of expectations and challenges one would face in the society. As we know, each 

educational model strives to provide the best education to its students with the resources it. In 

today‘s Indian society, marked by a vast variety of socio-cultural and linguistic diversities, 

ideologies and opinions; the significance of higher education is eyed in contrary fashion by 

different people. However, one indispensable question that tickles our mind is what is higher 

in higher education. Professors and students will definitely acknowledge the fact, that it is not 

just about the higher level of educational structure in the country and there certainly exists 

greater dimensions. Surely, today's rat race for grabbing high-profile employments, at the 

hasty conclusion of one's higher education cannot be the true connotation of the value of 

education. Hence, it requires assertion that there appears to be, if not endless, at least a few 

problems with the Indian higher education system, which require pulling right. In terms of 

level, higher education includes college and university teaching-learning towards which 

students' progress to attain higher educational qualification. Higher education imparts in-

depth knowledge and understanding so as to advance the students to new frontiers of 

knowledge in different walks of life (subject domains). It is about knowing more and more 

about less and less. It develops the students' ability to question and seek truth and makes 

him/her competent to critique on contemporary Issues. It broadens the intellectual powers of 

the individual within a narrow specialization, but also gives him/her a wider perspective of 

the world around.   

Objectives of work: 

1. To study the impact of quality improvement on higher Education. 

2. To avail its possibility to acquire the satisfactory overlook of higher Education. 

3. To know proper attitudes towards quality of Higher Education in India. 

Concept of Higher Education: 

According to Ronald Barnett (1992), there are four predominant concepts of higher 

education.  

Higher education as the production of qualified human resources: In this view, higher 

education is eyed as a process in which the students are counted as "products" absorbed in the 

labour market. Thus, higher education becomes input to the growth and development of 

business and industry.  
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Higher education as training for a research career: Higher education, in this light, is seen as 

the preparation for qualified scientists and researchers who would develop the frontiers of 

knowledge ad infinitum! Quality within this viewpoint is more about research publications 

and transmission of the academic rigour to quality research. 

 Higher Education as the efficient management of teaching provision: Imparting knowledge, 

as it is opined by many, forms the core of educational institutions. Thus, higher education 

institutions focus on efficient management of teaching learning provisions by improving the 

quality of teaching and hence, enabling a higher completion rate among the students.  

Higher education as a matter of extending life-chances: In this observation, higher education 

is but, an opportunity to participate in the development process of the individual through a 

flexible, continuing mode of education. Remarkably, all the above concepts of higher 

education are not exclusive; rather they are integrated and give an overall picture of what is 

higher in higher education. If we consider the activities of various colleges and universities, 

we will realize that teaching, research and extension form the three main functions of higher 

education. Thus, a well-developed and equitable system of higher education that upholds 

quality learning as a consequence of both teaching and research is a key ingredient of success 

in the emerging knowledge economy. 

Role of Higher Education  

In India Two observations require declaration at the outset of any statement on higher 

education in India. Firstly, higher education plays a key role in the realization of India's 

extraordinary potential and aspirations for economic and technological advancement. 

Secondly, this potential and its connotations for individual advancement call for an 

extraordinary demand of higher education among India's youth. Obviously, these two 

reflections are relevant for a host of other countries. However, bearing in mind both the sheer 

size of the country and the nature of its development potential, they become exceptionally 

powerful forces for determining the social, economic, and political dynamics of higher 

education in India. Higher education is by and large, recognized to embrace teaching, 

research and extension. If we critically analyse the assortment of concepts pertaining to 

higher education, we can note the various roles personated by higher education in our society. 

Higher education is the fount or feeder system in all walks of life and therefore supplies the 

much-needed human resources in management, planning, design, teaching and research. It is 
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essentially the gateway to multifaceted development and prosperity in the country. Scientific 

and technological advancement and economic evolution of a country are as dependant on the 

higher education system as they are on the working class. Whatever development of 

indigenous technology and capabilities in agriculture, food security and other industrial areas, 

we have achieved over the years. Needless to mention, higher education also provides 

prospects for life-long learning, allowing people to upgrade their knowledge and skills from 

time to time centred on their societal needs. In this regard, it will be beneficial for us to 

discuss the roles to be played by the higher education institutions in the modern society: 

 • To strive for and foster new knowledge, to engross vigorously and audaciously in the 

pursuit of verity, and to interpret timeworn knowledge and beliefs in the light of new needs 

and discoveries; 

 • To furnish the right kind of leadership in all vocations, to recognize gifted youth and work 

up their potential to the fullest by cultivating physical fitness, developing the powers of the 

mind and instilling in them the right interests, attitudes, moral and intellectual values;  

• To present the society-competent men and women trained in agriculture, arts, medicine, 

science and technology and several other professions, who will also be refined beings, 

imbibed with a sense of social objective;  

• To strive to elevate quality and social justice, and to reduce social and cultural disparities 

through diffusion of education, and  

• To foster in the teachers and students and by virtue of them in the society by and large-the 

attitudes and values needed for developing the 'good life' in individuals and society. 

How can a self-person contribute to improve the Higher Education? 

New technologies to get learners up to speed 

Communication is the most important factor in improving the higher education efficiency and 

productivity. Without communication a student and teacher relationship will be hampered 

and student will not gain freedom. Easy accessibility to the teachers through discussion 

forum, chat, messages and social media will equip students to effectively communicate and 

share information with peers. 
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Transforming the Curriculum 

For infusing dynamism, the curriculum needs to be progressive. Students need to be offered 

the choice of opting for multiple courses in the 1st year, with an ability to choose whatever 

they wish after the 1st year or semester. The spirit of the syllabus should revolve around 

projects and not exams. There needs to be innovation to avoid stagnation. 

Interactive learning and teaching 

 The next generation educational institutions should incorporate new curriculum design and 

delivery. Using digital technologies will push the boundaries of education. Teachers and 

instructors should adapt to the changing needs and make classroom sessions more interactive 

with easy access to knowledge.  

 Digital classroom ensure students access the tests & assignments 

Teachers can upload assignments, tests, quizzes and questionnaire online. Students can access 

and submit the assignments for review. Teachers can assign grades and give comments to 

help students improve in some other area. Make available the results with students and 

parents via instant email notifications and SMS alerts. It gives a lot of confidence to provide 

interactive digital content 

Going mobile means access to a lot of data from anywhere, anytime 

Today‘s students are highly tech-savvy. Prepare students for a successful life in the 

contemporary society with mobile app. Give digital access to news, eBooks, textbooks, 

magazines, journals, etc. from anywhere on the campus and beyond. 

Instead of dogmatic, transform the curriculum into something dynamic 

The syllabus or curriculum for Indian students in higher education is obsolete in a majority of 

cases. The topics are dogmatic and stale and try to teach things that have already been 

implemented worldwide. For infusing dynamism, the curriculum needs to be progressive. 

Students need to be offered the choice of opting for multiple courses in the 1st year, with an 

ability to choose whatever they wish after the 1st year or semester. The spirit of the syllabus 

should revolve around projects and not exams. There needs to be innovation to avoid 

stagnation. Exams must exist to measure; however, they need to be complimented with 

innovative ideas, such as 50% for final exams and 50% for projects. The projects need to be 

judged by independent faculty members rather than the faculty in place. Students must also 

be given the ability to switch to other streams according to their preferences or after 
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justification of basic criteria.For this to take shape; we need young, dynamic faculty members 

who are part of the academic syllabus boards. 

Convert Private Institutes into Profit-making Ones Rather than Non-Profit 

Convert this might sound ridiculous; however, after careful thinking, this is a good idea. It is 

a known fact that private colleges are revenue-generating institutes, mostly run as large 

corporate organizations. The solution lies in removing the tag of ―non-profit‖ and making 

them competitive. Let private colleges compete with each other in an open manner rather 

than slugging it out under the carpet. We must realize that education, too, is a form of 

business, and the more we pretend to ignore it, the higher the incidences of corruption. If 

institutes are treating education as a business to improve the overall standards, then it is a 

good sign. This is how world-class institutes in the West operate, and we should follow their 

footsteps. The ideal way forward is to make private institutes driven by profit as well as 

taxable. This would increase the capital and ensure transparency in the admission process. 

References: 
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NEP 2019: TECHNOLOGY IN EDUCATION 

 

Asmita Binay Yadav (Pg. 7-10) 

Assistant Professor, Pratibha College of Education  

 

 

The Digital India Campaign is transforming the entire nation into a digitally empowered society. 

Objective of this campaign is to come out with ideas and practical solutions for creating opportunity 

for all the citizens to harness modern technology. Each and every citizen must be empowered enough 

to have an access to digital knowledge, information and services. Quality education will play a 

critical role in this transformation, and technology itself will play an important role in the 

improvement of educational processes and outcomes. Thus, the relationship between technology and 

education at all levels is very important. And hence use of technology in education should be our 

prime focus. 

Introduction 

The NPE 1986/92 was formulated just before the Internet revolution and, since then we have 

been almost fatally slow in the adoption of technology to improve the quality of education, as 

well as in using it to improve governance and planning and management of education. The 

National Policy of Education 1986/92  emphasizes that "In order to avoid structural dualism, 

modern educational technology should reach out to the most distant areas and most deprived 

sections of beneficiaries simultaneously with the areas of comparative affluence and ready 

availability". This approach favors the use of broadcast methods, with their inherent 

advantages of greater reach, convenience of management and cost-effectiveness, over the 

non- broadcast methods largely oriented to individual learning. Because it is not possible to 

broadcast programmes for every class through Radio and TV, coordinated with their teaching 

schedule, these media can be utilized effectively only far enrichment of the learning process, 

and to transmit course material for distance education. Educational Technology cells were 

also established in 21 States/UTs in a phased manner and a Centre of Educational 

Technology was set up in the National Council of Educational Research and Training 

(NCERT) to stimulate the use of television and other instructional media. School radio 

broadcasts have been in vogue for more than 40 years. AIR's Educational Programme-

Production units, set up in 44 of the network's 88 stations, produce radio programmes for 

 

Scholarly Research Journal's is licensed Based on a work at www.srjis.com 

Abstract 

http://www.srjis.com/srjis_new/www.srjis.com
http://www.srjis.com/srjis_new/www.srjis.com


Scholarly Research Journal for Interdisciplinary Studies,  

Online ISSN 2278-8808, SJIF 2019 = 6.380, www.srjis.com 

PEER REVIEWED & REFERRED JOURNAL, NOV-DEC, 2019, VOL- 7/56 
  

Pratibha College of Education, Chinchwad, Pune Page 8 
 

primary and secondary schools, which are presently broadcast by 74 stations. General 

enrichment programmes of 15-20 minutes duration are relayed 3-5 school days per week for 

primary school children. Programmes for secondary school students are broadcast for 15-20 

minutes on all school days. AIR stations at Delhi, Jalandhar, Hyderabad and all stations in 

Tamilnadu also broadcast programmes 5-7 days a week, in support of the correspondence 

courses conducted by Universities. 3-4 adult education programmes are broadcast per week 

by 14 AIR radio stations.  

 NEP 2019 also emphasizes on educational technology to improve quality of education 

at all level. Following are the approaches mentioned in NEP 2019 for the induction of 

technologies in eduction. 

Approach to the induction of technology 

Global evidence suggests that the effects of technology on classroom processes and 

educational outcomes, particularly for very young children, are modest and mixed with 

multiple sociological and psychological side-effects. However, many other uses of 

technology, including in teaching, learning and assessment for older children, have 

tremendous transformative potential. Therefore, a positive yet cautious approach to the 

induction of technology at scale will be adopted, to ensure that the limited funds available 

and energies devoted to educational technology are deployed in an optimal manner.  

1. Qualified support for educational technology with teachers playing a central role:  

2. Technology use and integration in educational settings 

3. Centres of Excellence in Educational Technology 

4. General guidelines for technology-based interventions 

Teacher preparation and continuous professional development 

A very large effort towards the CPD of teachers will be needed if the implementation of this 

Policy is to succeed. Many online learning experiments do not work very well for first-time 

student learners who really need a classroom environment that provides opportunities for peer 

learning, as well as mentoring and guidance from faculty. However, this is not true for 

existing faculty who are mature enough to be able to make the most of online courses. Most 

faculty 

members will require up gradation of their subject knowledge, which can just as well be done 

through online education. With regard to school teacher preparation through the four-year 
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integrated B.Ed. programme, the considerations are similar to all undergraduate programmes. 

Online, open and distance education, can both be used, but extremely judiciously. Teachers 

will also need to be prepared to use education technology in classrooms. 

1. Teacher preparation in the use of educational technology 

2. Use of educational technology for continuous teacher professional development 

3. Specific technology related policy actions 

Improving teaching, learning and evaluation processes 

The Internet is a veritable treasure house of text, audio and video that can be used for 

educational purposes. Availability of an adequate number of access devices (rapidly 

becoming smart phones or iPads and equivalents) and controlled access (for safety purposes) 

to the Internet can empower teachers as well as students to make use of these resources and 

even contribute to creating more. They can engage in many forms of active learning, using 

the available material to do projects, engage in self as well as group learning methods that 

can completely transform the delivery of education from the present ‗chalk and- talk‘ models 

prevalent in most classrooms in India today. 

1) Integrating educational technology into the school curriculum 

2) Developing educational software  

3) Video viewing equipment  

4) Advanced online courses  

5) Support for appropriate information and communication technology usage  

6) Specific technology related policy actions  

7) Content repositories in Indian languages for educational content  

8) Machine translation of content uploaded into any content repository 

9) Publishing software for educational material  

10) Online assessments 

Streamlining educational planning and management 

Arguably, the most important benefits from ICT are in the area of governance and 

management, where ICT tools can help with data-gathering and analysis, and record-keeping. 

ICT can also help in mainstreaming education by providing relatively simple and inexpensive 

solutions to problems that have plagued the sector for a long time, such as the problem of 

fake degrees among others. 
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1. National Repository of Educational Data  

2. Technology for improving governance and administration 

3. Specific technology related policy actions 

Enhancing educational access 

Appropriate use of ICT can help ensure that no student is left behind, by helping to reach 

students in remote areas, women, CWSN, students who have dropped out of schools, adults, 

and many others looking for lifelong education. However, it is critical that educational 

content for these purposes is developed keeping the specific requirements in mind. Access to 

technology in remote areas:  

1. High quality specialized content to be made available in open educational repositories 

2. Maintaining content quality:  

3. Development of tools for automated language translation of educational content 

4. Specific technology related policy actions. 

Conclusion: 

The 21st century is the century of science and technology. It is, therefore, impossible to live 

without the influence of science and technology in the contemporary world. The change in 

scientific and technological advancement of a country  are the reason behind the success of 

any country. Education in general and higher education in particular will have to play key 

role in the promotion and development of human resources. Education is the process of 

bringing desirable change in to the behavior of human beings. Hence  education and 

technology goes hand in hand. 
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HIGHER EDUCATION AND QUALITY CONCERNS 

 

Deepali N. Kadu (Pg. 11-14) 

 Pratibha College of Education 

 

Objectives: 

1. To discuss future education through new education policy 2019. 

2. To discuss how textbooks, play a critical role in the transformation of education. 

Target group: Primary and secondary school teachers, principals, teacher educators, 

researchers, curriculum developers, 

 

 

 

The vision says ―The National Education Policy 2019 envisions an India-centred education system 

that contributes directly to transforming our nation sustainably into an equitable and vibrant 

knowledge society, by providing high quality education to all.‖ 

This made me to think how one can implement this. Sooner or later this policy is going to be 

implemented. Since in our society, textbooks are always considered as a guide to the teaching and 

learning of curriculum, it can be for a particular subject or any language.They are the primary 

source of knowledge and wisdom. Textbook is a book used as a standard work for the study of a 

particular subject. It is a framework or guide that helps us to organise learning. From textbook what 

one learns i.e. content, how one learns (process), outcomes in the form of knowledge,understanding, 

skill attitudes, appreciation and values. Where possible, teachers will also have choices in the 

textbooks they employ- from among a set of textbooks that contain the requisite national and local 

material – so that they may teach in a manner that is best suited to their own desired teaching styles 

and to the needs of the students and communities. States will prepare their own curricula (which may 

be based on the NCERT Curriculum Framework) and prepare textbooks (which may be based on the 

NCERT textbook materials) having state flavour. The availability of suchtextbooks in all regional 

languages must be top priority, so that all students have access to high quality learning. Following 

the shrinking of the curriculum content in each subject to its core. NCERT textbooks will be revised to 

first contain only the essential core material in each subject, keeping in mind a constructivist, 

discovery based, analysis based, engaging, and enjoyable style of learning in accordance with the 

revised NCF. 
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Introduction: 

Textbook is a book used as a standard work for the study of particular subject. It is a 

framework or guide that helps us to organise learning. The formal or informal content and 

process by which students gain knowledge and understanding, develop skills, and alter 

attitudes, appreciations and values under the auspices of that school. From textbook what one 

learns i.e. content, how one learns(process), outcomes in the forms of knowledge, 

understanding, skill attitude‘s, appreciations and values. 

The reduction in, and increased flexibility of, school curriculum content- and the renewed 

emphasis on constructivist rather than rote learning- must be accompanied by parallel 

changes in school textbooks. All textbooks shall aim to contain the essential core material 

(together with discussion, analysis, examples, and applications) deemed important on a 

national level, but at the same time contain any desired nuances and supplementary material 

in accordance with local contexts and needs. Where possible, teachers will also have choices 

in the textbooks they employ- from among a set of textbooks that contain the requisite 

national and local material – so that they may teach in a manner that is best suited to their 

own desired styles and to the needs of the students and communities.The aim will be to 

provide such quality textbooks at the lowest possible cost- namely, the cost of 

production/printing – in order to remove the burdens of textbook prices of the students and 

on the education system. This may be accomplished by using high quality textbook materials 

developed by NCERT in conjunction with the SCERTs; additional textbook materials would 

be funded by public private partnerships and crowdsourcing that incentivise experts to write 

such at-cost-priced high-quality textbooks. States will prepare their own curricula (which 

may be based on the NCERT Curriculum Framework) and prepare textbooks (which may be 

based on the NCERT textbook materials) having state flavour. The availability of such 

textbooks in all regional languages must be top priority, so that all students have access to 

high quality learning. 

NEP 4.8 

Since we all are aware about shrinking of the curriculum content in each subject to its core, 

NCERT textbooks will be revised to contain only essential core material in each subject, 

keeping in mind a constructivist discovery based, analysis based, engaging and enjoyable 

style of learning. 
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Preparation of textbooks at the state level: 

In order to have a national curriculum which is allowing local variations, (language must be 

considered) the SCERTs in each state will be encouraged to prepare textbooks that contain: 

1. NCERT core material 

2. Any NCERT supplementary material of interest to the state; and 

3. Any other material and edits prepared by SCERT or local districts that add local 

relevance and flavour as needed or desired. The insight will still be to have textbooks 

that contain a far less content (compared to present content). Textbooks will be 

written in a more constructivist, analysis- based and enjoyable style giving importance 

to 21
st
 century skills. 

Thus, textbooks will aim to contain only correct, relevant material; when unproven 

hypothesis or guesses are included, it will be explicitly stated. 

SCERT may simply adopt NCERT textbook material, if NCERT does not include certain 

materials relevant to the local context, will be added up by SCERT.  

For example: 

1. NCERT core material in music includes classical traditional songs, schools in 

Maharashtra state can include abhangas, lavani music and local music traditions.  

2. If NCERT makes compulsory om chanting in schools, local schools can also 

include atharvashirsh chanting (may be during ganesh festival). 

So, this also implies that with the new flexibility in the school curriculum, NCERT/SCERT 

textbooks and teaching -learning materials will be developed for additional subjects as well, 

e.g. computer science, Music, and literature. These textbooks will have amalgamation of 

national and Indian flavour, as well as local flavour wherever possible.   

To achieve this innovative textbook development, in all states and in all regional languages, 

both public and private schemes will be developed to give incentives or prizes to authors for 

excellent content (basically textbooks), for given subjects, levels, and regional languages. 

Such textbooks will be made available to teachers at lowest cost, i.e., at the cost of printing. 

CONCLUSION 

This new education policy will bring oneness among textbooks in all schools (CBSE). 

Also, it will avoid too many private publications. 
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Nevertheless, NCERT and private publications can come together to bring about one, single 

publication (which will also be blend of core NCERT and regional, local touch and flavour). 

Better engagement of the private sector. 

This will play a critical role in educational transformation. 

Also, various private publications can also come together with NCERT/SCERT to bring 

about the teaching-learning materials with a national and Indian flavour, as well as local 

flavour wherever desirable. 
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The vision of National Education Policy 2019 says ‘The National Education Policy 2019 envisions 

an India centred education system that contributes directly to transforming our nation sustainably 

into an equitable and vibrant knowledge society, by providing high quality education to all.’ 

‗Our highest priority must be to achieve universal foundational literacy and numeracy in primary 

school and beyond by 2025. The rest of the Policy will be largely irrelevant for such a large portion 

of our students if this most basic learning (reading, writing, and arithmetic at the foundational level) 

is not first achieved.‘ 

As rightly mentioned in above lines from the Education policy draft of 2019, one of the unique feature 

of National Education Policy 2019 is emphasis on pre-primary education, which is foundation of all 

education.   

This paper is an attempt to study previous provisions for preprimary education and the provisions 

made and suggestions given for universalization of Pre-Primary Education. 

INTRODUCATION: 

New National Education Policy 2019 gives prime importance to pre-primary education and 

care. The policy aims to universalize the pre-primary education by 2025 and provide 

foundational literacy/numeracy for all by 2025. 

Following are the provisions made eventually after independence in the constitution and in 

education policies  

Article 45 of the constitution provides provision of free and compulsory education – 

―The state shall Endeavour to provide within a period of ten years from the commencement 

of this constitution, for free and compulsory education for all children till theycomplete the 

age of fourteen.‖ 

The Constitution (Eighty-sixth Amendment) Act, 2002 inserted Article 21-A in the 

Constitution of India to provide free and compulsory education of all children in the age 

group of six to fourteen years as a Fundamental Right in such a manner as the State may, by 

law, determine. The Right of Children to Free and Compulsory Education (RTE) Act, 2009, 
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which represents the consequential legislation envisaged under Article 21-A, means that 

every child has a right to full time elementary education of satisfactory and equitable quality 

in a formal school which satisfies certain essential norms and standards. 

Policy Initiatives for Pre-School Education in India Provision of early childhood care and 

education, especially for the most vulnerable and disadvantaged children, is one of the six 

Education for All (EFA) goals. Although there is no numerical target for reaching the target 

group within a fixed time-frame, governments have been urged to expand access, improve 

quality and ensure equity in Early Childhood Care and Education (ECCE) services. Like 

elsewhere, the importance of pre-primary schooling has long been recognized by educational 

policy and programmes in India and it has also been a constitutional commitment as a part of 

the directive principle of the constitution. The National policy on Education 1986 (GOI, 

1986) and its Plan of Action, (GoI, 1992) have placed immense importance on pre-school 

education. However, it has not been considered a fundamental right, nor it is being fully 

managed by the educational departments at national or state level although it is partially 

supported by the ongoing flagship educational programmeSarvaSikshaAbhiyan (SSA) which 

includes a major component of ECCE. While the Ministry of Human Resource Development 

in India is responsible for elementary education, the Ministry of Women and Child 

Development deals with pre-primary education. The Government of India launched the 

Integrated Child Development Services (ICDS) scheme in 1975. The Department of Women 

and Child Development has been implementing the scheme which seeks to provide health 

care facilities, supplementary nutritional support and to improve children‘s communication 

and cognitive skills as a preparation for entry into primary school. Initially the programme 

started as a project in some states but presently it covers many rural and tribal areas along 

with some urban pockets targeting mainly underprivileged children. The SSA envisages 

providing preschool education  

National Education Policy 2019 has taken forward the agenda of previous policy the 

discussion about it is as follows. 

‗In the decades since Independence, we have been preoccupied largely with issues of access 

and equity, and have unfortunately dropped the baton with regard to quality of education. The 

implementation of the two previous education policies is still incomplete. The unfinished 

agenda of the National Policy on Education 1986, Modified in 1992 (NPE 1986/92) is 
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appropriately dealt with in this Policy. A major development since the formulation of the 

NPE 1986/92 has been the establishment of Constitutional and legal underpinnings for 

achieving universal elementary education. The Constitution (Eighty-sixth Amendment) Act, 

2002 that inserted Article 21-A in the Constitution of India Preamble 27 envisages free and 

compulsory education for all children in the age group of six to fourteen years as a 

Fundamental Right. The Right of Children to Free and Compulsory Education Act, 2009 

(RTE Act) which came into force in April 2010, entitles every child of the age of six to 

fourteen years to the right to free and compulsory education in a neighborhood school till the 

completion of elementary education. However, despite progress in some aspects, a mind-

numbing uniformity prevails in the education system today, one in which students are not 

nurtured for their individual potential, in complete antithesis to our ancient traditions. There 

have been many important developments since the formulation of the NPE 1986/92 that have 

made it imperative to formulate a new Policy at this time. The NPE 1986/92 was formulated 

just before the Internet revolution and, while recognizing the potential of technology, could 

not foresee the radical changes of the past few decades. Since then we have been almost 

fatally slow in the adoption of technology to improve the quality of education, as well as in 

using it to improve governance and planning and management of education. Young learners 

today belong to a generation that is born and raised in technology-rich environments. They 

will use technologies that haven‘t been invented so far and enter jobs that don‘t exist at 

present. Globalization and the demands of a knowledge economy and a knowledge society 

call for emphasis on the need for acquisition of new skills by learners on a regular basis, for 

them to ‗learn how to learn‘ and become lifelong learners. The narrow time lag between the 

generation of new knowledge and its application, especially in the fields of science and 

technology, necessitate the periodic renewal of school and higher education curricula to 

maintain their relevance to the changing societal and personal needs of learners, and the 

emerging national development goals. The demographic dividend that India is fortunate to 

have is expected to last for only a little over 20 years. Therefore, it is essential that children 

and youth in the country are equipped with the knowledge, skills, attitudes and values as well 

as employable skills that would enable them to contribute to India‘s social, economic, and 

political transformation.‘ 
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EARLY CHILDHOOD EDUCATION AND CARE: 

Taking above mentioned characteristics of present generation following provisions were 

made exclusively for quality early childhood care and Education  

The main objective is ‗Every child in the age range of 3-6 years has access to free, safe, high 

quality, developmentally appropriate care and education by 2025.‘ 

A recent ―Early Childhood Education Impact‖ study (2017) undertaken by Ambedkar 

University, Delhi, showed that a significant proportion of children in India who completed 

pre-primary education, public or private, did not have the needed school readiness 

competencies when they joined primary school.  

Framework  

The Policy therefore focuses on developing an excellent curricular and pedagogical 

framework for early childhood education by NCERT in accordance with the above 

guidelines, which would be delivered through a significantly expanded and strengthened 

system of early childhood educational institutions, consisting of Anganwadis, pre-primary 

schools/sections co-located with existing primary schools, and stand-alone pre-schools, all of 

which will employ workers/teachers specially trained in the curriculum and pedagogy of 

ECCE. 

The Framework will consist of two parts:  

a. The first part will be a framework of guidelines for 0-3 year olds - intended for parents as 

well as Anganwadi teachers/workers - for appropriate cognitive stimulation of infants and 

young children in this age range. The guidelines would include how to make simple low-cost 

learning aids (such as baby rattles using a plastic bottle and colorful hard candy; simple 

melodic and percussion instruments that can be hit with sticks; hats and boats made from 

folding newspaper; etc.); these could form craft exercises for children in Anganwadis, and 

also be distributed to parents in the community.  

b. The second part will be an educational framework for 3-8 year olds (Foundational Stage) - 

intended for parents as well as for Anganwadis, preprimary schools, and Grades 1 and 2 - 

consisting of a flexible, multilevel, play-based, activity-based, and discovery-based system of 

learning that aims to teach young children alphabets, numbers, basic communication in the 

local language/mother tongue and other languages, colors, shapes, sounds, movement, games, 

elements of drawing, painting, music, and the local arts, as well as various socio-emotional 
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skills such as curiosity, patience, teamwork, cooperation, interaction, and empathy required 

for school-preparedness. The framework would also include suggestions regarding exercises, 

puzzles, coloring books, connect-the-dots drawings, stories, rhymes, songs, games, etc. that 

would help in developing children in the Foundational Stage in a holistic way. 

Significant expansion and strengthening of facilities for early childhood education: 

Universal access to quality early childhood education is perhaps the best investment that 

India can make for our children‘s and our nation‘s future. This can be done by: 

 Strengthening and expansion of the Anganwadi system 

 Co-locating Angawadis with primary schools 

 Co-locating pre-schools with primary schools where possible 

 Building stand-alone pre-schools 

Access for children aged 3 - 8 years to a flexible, multifaceted, multilevel, play based and 

activity-based education is of utmost importance. 

Design of learning-friendly environments: Anganwadis, pre-schools, and primary schools 

will all have high quality physical infrastructure that is conducive to learning. A committee of 

cognitive scientists, early childhood education experts, artists, and architects will be formed 

in each State (or locality) to design spaces, within the funding allocations, that are truly 

inviting and inspiring places to spend time and learn. The physical environments for early 

childhood education will be welcoming and stimulating, with accessible infrastructure, 

drinking water, and toilets; they will be safe, clean, and brightly lit. Classrooms will allow 

flexible seating arrangements; learning materials will be safe, stimulating, developmentally 

appropriate, low cost, and preferably created using environmentally-friendly and locally-

sourced materials. While the teacher/educator will be involved in the selection and 

development of learning materials, children could also participate. Some examples of 

learning materials are picture cards, puzzles, dominoes, picture story books, blocks, simple 

musical instruments, number towers and rods, puppets, materials for arts and crafts, and 

coloring books. Posters, graphics, and art containing alphabets, words, numbers, shapes, 

colors, etc. will be placed on walls at the eye levels of children for high quality stimulation 

and engagement.  

Professionalization of high quality educators for early childhood education: State 

Governments will prepare cadres of professionally qualified educators for early childhood 
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education, through stage-specific professional training, mentoring mechanisms, and career 

mapping. Necessary facilities will also be created for the initial professional preparation of 

these educators and their Continuous Professional Development (CPD). Current Anganwadi 

workers and educators handling the pre-school education component of the ICDS will be 

given the opportunity to participate in a 6-month special training programme to enable them 

to carry out effective early childhood teaching-learning practices. 

Instituting an effective and quality regulatory system for ECCE: An effective quality 

regulation or accreditation system for ECCE will be instituted as recommended in the 

National ECCE Policy (2013). This regulatory system will cover all pre-school education - 

private, public, and philanthropic - in order to ensure compliance with essential quality 

standards. Early Childhood Care and Education the Foundation of Learning 53. 

Generating demand from stakeholders for early childhood education: In order to 

generate demand for ECCE, all stakeholders, including policy makers, parents, teachers, and 

community members must be well-informed on how a young child‘s needs are so different 

from what formal education provides, and why fulfilling these needs is so important for a 

child‘s lifelong learning and development. Large-scale advocacy through public service 

messages and media campaigns, direct communication between pre-primary education 

programmes and parents, and wide-scale dissemination of simple methods and materials to 

enable parents to actively support their children‘s early learning needs will be prioritized and 

proactively supported. 

Extension of the RTE Act to include early childhood education: Given the necessity and 

importance of developmentally-appropriate learning during a child‘s most critical phase of 

brain development, the availability of free and compulsory quality pre-primary education for 

all 3-6 year olds will be included as an integral part of the RTE Act (see P8.4.1). Here, by 

‗compulsory‘, it is meant that it will be obligatory for the public system to provide 

appropriate and quality educational infrastructure, facilities, and educators to all children in 

the age group 3-6 years, with a special emphasis on reaching the most socio-economically 

disadvantaged children through ECCE services. 
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FOUNDATIONAL LITERACY AND NUMERACY IN ECCE  

The main objective of NEP 2019 is  „By 2025, every student in Grade 5 and beyond has 

achieved foundational literacy and numeracy.‘ 

Foundational literacy and numeracy means the ability to read and write, and to perform basic 

operations withnumbers, is a necessary foundation and indispensable prerequisite for 

allfuture school and lifelong learning. 

But current education system has following learning crisis which hinders the education in 

India: 

Major cause of the current learning crisis is a  

Lack of school-preparedness,i.e., the background early childhood care and learning 

(including pre-literacyand pre-numeracy) that is required for a child to engage in more formal 

gradeschool education. The problem most acutely afflicts first-generation learners,and 

children who have not had access to pre-primary education; it hence affectslarge numbers of 

children from disadvantaged socio-economic backgrounds. 

Schooling in the early years also lays too little curricular emphasis onfoundational 

literacy and numeracy and, in general, on the reading, writing,and speaking of languages 

and on mathematical ideas and thinking. Indeed,the curriculum in early grades moves very 

quickly towards rote learning andmore mechanical academic skills, while not giving 

foundational material itsproper due. The principle must be that: if students are given a solid 

foundationin reading, writing, speaking, counting, arithmetic, mathematical and 

logicalthinking, problem-solving, and in being creative, then all other future lifelonglearning 

will become that much easier, faster, more enjoyable, and moreindividualized; all curriculum 

and pedagogy in early grade school must bedesigned with this principle in mind. 

Teacher capacity also plays a central role in the attainment of foundationalskills. Currently, 

few teachers have had the opportunity to be trained in amultilevel, play-based, student-

centered style of learning that, according toextensive ECCE research (see P1.5), is so 

important for students in early gradeschool, particularly in Grades 1 and 2. Children naturally 

learn at differentlevels and paces during their early school years; however, because the 

currentsystem assumes from the very beginning a common level and pace forall, many 

students start to fall behind almost immediately.A further factor in the crisis in many areas 

relates to Increased focus in school on foundational literacy and numeracy:  
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Theschool and classroom curriculum and schedules for Grades 1-5 will be redesignedto focus 

on foundational literacy and numeracy, and to build a lovefor reading and mathematics 

among students. Illustratively, initiatives inthis direction would include: 

a) Dedicated mathematics and reading hours every day for Grades 1, 2 and3, and an 

additional writing hour for Grades 4 and 5. The hours betweenbreakfast and lunch 

may be the most effective time periods for thesesubjects. 

b) Designated ―language weeks‖ and ―mathematics weeks‖ during theschool year, where 

children will participate in a variety of activities andprojects around languages and 

mathematics. 

c) Regular ―language melas‖ and ―mathematics melas‖, where children canparticipate 

and demonstrate their abilities in both of these subjects;this could become a 

community event involving parents, teachers,community members, and neighbouring 

schools. 

d) Weekly language and mathematics-focused school assemblies;celebrations of writers‘ 

and mathematicians‘ anniversaries throughlanguage- and mathematics-related 

activities. 

e) Activities around the library, such as story-telling, theatre,group reading, writing, and 

display of original writings and other art bychildren. 

f) Weekly fun puzzle-solving sessions that naturally inculcate logical andmathematical 

thinking. 

g) Regular activities that explore connections between ―classroommathematics‖ and 

―real-life mathematics.‖ 
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The main focus is on ' reaching the unreached ' for ensuring complete coverage of education. Indian 

constitution directs the state to provide free and compulsory education for all children up to the age 

of 14 years. The present paper focuses and analyses various policies and programmes on ECCE in 

India and also tries to evaluate these.   

Keywords: Early Childhood care and Education ( ECCE ) , Concept of ECE , Programmes and 

initiatives of ECCE.   

Introduction :  

The existence of the ECCE is found in India as a kindergarten and nurseries were first 

established in the nineteenth century on the basis of Frobel, Pestalozzi and Montessori 

models. The major distinction between " Kindergarten and Nursery " is that the previous is 

for educational purpose and the letter is to provide care. However, the development of ECCE 

was slow with some expansion occurring during world war - II.  

The growing urbanization and increase in material employment outside the home emerged 

the issue of childcare which needs to be addressed. This finally laid the seeds for the 

introduction of the concept of organized preschool education.  

Concept of ECCE :  

There are various was to conceptualize ECCE. The 1991 report of the finding of the 1988 

survey states that ECCE refers to programs intended to provide care and education for 

children from their birth until the age of Six or Seven years. It is organized by government 

ministries or agencies concerned with education, development, care and welfare of children 

upto 6 age.  

In India , the notion of ECCE is also found its place in the policy framework of the national 

policy on Education - 1986 . In this document ECCE was defined as an integrated and 

holistic concept of care and education of children between 0 to 6 years from socially 
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disadvantaged groups. ECCE focuses only on pre - school education ( e. g. - nurseries, 

kindergarten, preparatory school, pre- primary. )  

In fact ECCE is divided into two stages - ( I ) service for children under age three are viewed 

as the responsibility of parents and policy. Where it exists. ( II ) services for children aged 3 

to 6 are responsibility of education sector.  

Policy framework :  

There are several provisions in the constitution of India in terms of fundamental right and 

directive principle of state policy that has been used to promote ECCE services in the 

country. After passing the Right to Education Act ( RTE - 2009 ) by the government, which 

made elementary education a fundamental right .  

1. National Nutrition Policy - 1993  

2. National Policy on Empowerment of Women - 2001 

3. National Plan of Action For Children - 2005  

4. National Curriculum Framework - 2005  

5. Convention on Right of the Child - 1992  

6. RTE - 2009  

7. Integrated Child Development Services ( ICDS) - 1975  

8. UNESCO - 2006  

9. Balwadi and Anganwadi  

Programmes and Initiatives of ECCE :  

The history of ECCE in India dates back to the 1980. When kindergartens were first started in 

the country. In India has been found in the latter half of the nineteenth century. When 

Gujubhai Badeka and Tarbai Modak among others became the pioneers of this movement in 

the country.  

 Learning - Quality and Equity  

 There is no Detention policy of RTE , Which includes assessment but excludes the 

pass - fail binary.  

 Integrated child Development Programme ( ICDS )  

 ECCE under DPEP ( District Primary Education Programme )  

 SSA ( Serva Shiksha Abhiyan )   
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Conclusion :  

All Innovative initiatives , including policies and programmes have demonstrated some good 

practices in ECCE especially through strengthening co- ordination with the all programmes 

of education .  

ECCE activities renamed scattered , concentrated in schools . It is also found that the factors 

leading to the neglect of ECCE developments include historical and  cultural realities. 

However, the Government of India NPE- 2019 has continuously been renewing its 

commitment to making the programme universally available in order to achieve equality of 

opportunity for all Indian children.  
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The advent of a broader concept of education including within its fold the total personality of the 

teacher - pupil and aiming at his/ her all-round development, the functions and responsibilities of the 

teacher have increased with the time. In the broader sense 'teacher education' refers to the total of 

educative experience which contribute to the preparation of a person for a teaching position in 

schools, but the term is more commonly employed to designate the programme of courses and other 

experiences offered by an educational institute for the announced purpose of preparing persons for 

teaching and other educational service and for contributing to their growth in competency for such 

service.The nature of education is what economists call a ‗quasi-public good‘. In otherwords, the 

benefits of education accrue not only to the individuals who are educated, but more broadly to society 

as a whole. There is shift from teacher training to teacher education with the time to time change in 

the societal demand and globalization. 

Keywords: Teacher Training / Education, New Education Policy 2019, Commissions of the Education 

system in India 

1.  Introduction: 

 Indian education system has prolonged history from the ancient, medieval till towards 

the modern period and also has heritage of the different educational commissions of pre 

independent era to post independence era with the New education policy 2019. 

 So India has History of the Teacher Training / Education  

When we think why education has very important place in the world that depict the following 

lines 

At the entrance gate of a university in South Africa the following message was posted 

for contemplation: 

 

*"Destroying any nation does not require the use of atomic bombs or the use of long range 

missiles. It only requires lowering the quality of education and allowing cheating in the 

examinations by the students."* 
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Patients die at the hands of such doctors. 

Buildings collapse at the hands of such engineers. 

Money is lost at the hands of such economists & accountants. 

Humanity dies at the hands of such religious scholars. 

Justice is lost at the hands of such judges. 

The collapse of education is the collapse of the nation."* 

    By -     Omobolaji Gaji 

 

2.  Teacher Education 

 Teacher education' refers to the total of educative experience which contribute to the 

preparation of a person for a teaching position in schools, but the term is more commonly 

employed to designate the programme of courses and other experiences offered by an 

educational institute for the announced purpose of preparing persons for teaching and other 

educational service and for contributing to their growth in competency for such service. Such 

teacher education programmes are offered in teacher's colleges and normal schools and in 

colleges and universities. (Good, 1952) 

3.  Ancient Education system 

3.1 Vedic period 

 The period of the Gurukul education system was B.C. 5000 years. This was 

the period also known as vedic era and in this period 10-12 years primary education was 

given then after the next education was given in the educational center. Such as Takshshila 

University and its subject taught in Sanskruit language 

   Arts & Literature – All vedas , Philosophy, Grammar, Astrology 

Science & Vocational Education- Ayurveda, vocational education and war techniques 

 The king of the state or guru tests the candidate and appoints the teacher (Guru) for 

the teaching profession in the ashram or in the kingdom. 

3.2 Buddhist period 

  The period of the near about B.C. 600 century, the language was used Pali. 

The subjects were philosophy, grammar, music, professional development. The educational 

centers were Nalanda, Vallabhi, Vikramshila University. 

https://medium.com/@otgaji?source=follow_footer--------------------------follow_footer-
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 For the teaching profession the candidate must be possessed all subject knowledge 

and devoted to the whole life in teaching, lived in Monk, or in viharas 

4  Educations in India during Medieval Period 

 This period was 1206 to 1526 century; the language was Pharsi, Urdu. The Muslim 

kings impact found on that education system like Muktab, Mdarasa. More focus on religious 

education and other subjects like arithmetic, grammar, vocational education. All rights of the 

appointof the teacher had king and the authority with theMoulvi, scholarly person who has 

knowledge of the education. 

5 Modern period 

 European missionaries took lead by starting schools first and teacher training 

institutions later. The Danish Mission under the inspiring leadership of Zienbalg and his 

colleagues opened an institution for the training of teachers at Tranquebar in 1716, and 

opened two charity schools in 1717, one for the Portuguese and the other for Tamil children. 

 Mr. Campbell, Collector of Bellary, in his minute dated 17
th

 August 1823, 

commended this system.  Such schools for training teachers were established earlier in 

Calcutta and Bombay.In 1829 the Native Education Society of Bombay started a training 

class for primary teachers. In 1847, Bombay started a normal school in the Elphinstone 

Institution, and in 1849, Calcutta too had a normal school. Normal schools were also started 

in Poona. Agra, Meerut and Benarasbetween 1850-1857. Mass education gained momentum 

with the recommendations of Wood's Despatch, 1854. 

 Indian Education Commission of 1882 was appointed by Hunter.  The Hunter 

Commission, known as the Indian Education Commission, It laid at rest some of the 

controversies on the teacher training programme, and recommended the establishment of 

normal schools, whether government or aided, to provide for the local requirements of all 

primary schools. 

In 1886, the Madras Normal School was raised to the status of a college and was affiliated to 

the Madras University. It was removed to Saidapet in 1887. A training college was 

established at Rajahmundry in 1894. It then consisted of the Licentiate course (L.T.). 

A secondary training college was found in Bombay in 1906 and prepared secondary teachers 

for its own diploma known as the Secondary Teachers Certificate Diploma (S.T.C.D) until 
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it was affiliated to the University of Bombay in 1922, for teaching courses leading to the B.T. 

Degree. 

In 1917, The recommendations of the Saddler Commission had a salutary effect on the 

teacher-training programme in India.  The Hartog Committee further carried on the work 

initiated by the Saddler Commission.  

Working on the recommendations of the Saddler Commission, 13 out of 18 

Universities set up faculties of education. The Lady Irwin College was established in New 

Delhi. Andhra University started a new Degree the B.Ed, in 1932. Bombay launched a 

post-graduate degree the M.Ed, in 1936. 

In 1935, the Central Advisory Board of Education (CABE) was revised. 

Mahatma Gandhi started basic Education in 1937, leading to the training of teachers 

for basic schools. 

In 1941, the VidyaBhawan Teacher's College was started in Rajasthan and the Tilak 

College of Education in Poona. Bombay,which took the lead in starting a Doctorate Degree 

in Education the same year. 

In 1948, the Central Institute of Education was established in Delhi, and the 

Government Training College at Allahabad was developed into the Central Pedagogical 

Institute. 

The University Education Commission (1948-49) 

After independence the University Education Commission was constituted under the 

Chairmanship of Dr. S. Radhakrishnan. The Commission submitted its report in 1949. The 

Commission observed that there was no difference in the theory courses offered in the 

various teacher-training colleges, but much difference was observed in the practices 

followed. 

The Secondary Education Commission (1952-53)  

 One of the important events of the decade was the Report of the Secondary Education 

Commission. It analysed the problems of teachers and the training programme in great depth. 

It found that two types of teacher training institutions existed: (a) Primary (Basic) 

Teacher Training (b) Secondary Teacher Training Institutions. 
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The Indian Education Commission (1964-66)  

In 1964 an Educational Commission was set up by the Government of India under the 

Chairmanship of Dr. D.S. Kothari to advise on the educational development. 

An M.A. degree in education has been introduced in some universities such as 

Aligarh, Kurukshetra, Kanpur, and some others. Some universities have introduced summer 

schools and correspondence courses to meet the backlog of untrained teachers and some 

States have set up State Boards of Teacher Education. 

The National Policy on Education (1968)  

Incorporating the recommendations of Kothari Commission, the Indian Parliament 

adapted the National Policy on Education in 1967. The NPE 1968 included the following 

suggestions as far as education of teachers is concerned.  

1. More focus on research  

2. Quality education 

The National Policy on Education (1986)  

The Government of India announced a New Educational Policy in 1985. Accordingly 

National Policy on Education was produced in the year 1986. It made the following 

recommendations on Teacher Education.  

1. The new knowledge, skills and favourable attitudes should be developed among 

teachers to meet the present needs.  

2. Orientation of teachers should be a continuous process of teacher education.  

3. Like SCERT at State level, the district level body may be established and it may be called 

as the District Institute of Education and Training (DIET). 

The setting up of the N.C.E.R.T on 1
st

September 1961 is an outstanding land-mark 

in the history of education in the post-independence period. Several institute and bureaus 

working under the Ministry of Education were merged in to it. There were the Central 

Institute of Education, Central Bureau of Text-Book Research, Central Bureau of 

Educational and Vocational Guidance and National Institute of Basic Education.  

Presently, it comprises the National Institute of Education, New Delhi, four Regional 

Colleges of Education, one each at Ajmer, Bhopal, Bhubaneshwar and Mysore, and Field 

Advisors units in State capitals or main educational centres of various states. 
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The Ministry of Education, Government of India, established in May 1973, the 

National Council for Teacher Education, usually termed as the NCTE, for maintaining 

the standards in teacher education in the country. 

The unfinished agenda of the National Policy on Education 1986, Modified in 1992 (NPE 

1986/92) is appropriately dealt with in this Policy. A major development since the 

formulation of the NPE 1986/92 has been the establishment of Constitutional and legal 

underpinnings 

for achieving universal elementary education. The Constitution (Eighty-sixth Amendment) 

Act, 2002 that inserted Article 21-A in the Constitution of India envisages free and 

compulsory education for all children in the age group of six to fourteen years as a 

Fundamental Right. The Right of Children to Free and Compulsory Education Act, 2009 

(RTE Act) which came into force in April 2010, entitles every child of the age of six to 

fourteen years to the right to free and compulsory education in a neighbourhood school till 

the completion of elementary education. 

The direction of the global education development agenda is reflected in the sustainable 

development goal 4 (SDG4) of the 2030 Agenda for Sustainable Development. SDG4 seeks 

to ―ensure inclusive and equitable quality education and promote lifelong learning 

opportunities for all‖ by 2030. 

Concept of Teacher  in NEP 2019  

Ensure that all students at all levels of school education are taught by passionate, motivated, 

highly qualified, professionally trained, and well equipped teachers. 

Teacher education 

Teacher education requires multidisciplinary inputs and a marriageof high-quality content 

with pedagogy that can only be truly attained if teacher preparation is conducted within 

composite institutions offering multidisciplinary academic programmes and environments. 

As a consequence, programmes of teacher preparation at all levels must be conducted within 

large multidisciplinary universities or colleges in order to be maximally effective. Teacher 

education in multidisciplinary colleges or universities would ensure that teacher education 

benefits from interaction with other areas of higher education, and that student-teachers 

develop in liberal spaces with access to a full range of academic resources, including 

libraries, internet, and extra-curricular activities. Teachers-in-training would thereby be able 
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to interact with peers from other disciplines and be taught by faculty in allied disciplines of 

education such as psychology, child development, and social sciences - making them that 

much stronger as teachers when they graduate. Multidisciplinary settings will also ensure that 

the disciplinary components of integrated programmes will be offered by experts from the 

relevant departments. In terms of areas for further reform within the education component of 

the B.Ed. programme, multilevel, discussion-based, and constructivist learning, and a 

concentration on foundational literacy/numeracy, inclusive pedagogy and evaluation, 

knowledge of India and its traditions, and the development in students of 21st century skills 

such as problem-solving, critical and creative thinking, ethical and moral reasoning, and 

communication and discussion abilities, are among the key areas of the curriculum for 

teacher preparation that will be reformed and revitalised. 

National Education Policy 2019 

Ensuring that university B.Ed. programmesare affiliated with a variety of nearby schools at 

various levels - in which potential teachers may student teach in order to hone the above 

skills and obtain practical teaching experience - will complete the well-rounded education 

and training of B.Ed. candidates that will be needed to produce outstanding teachers. While 

such four-year Integrated B.Ed. programmes are being developed at multidisciplinary 

universities, every effort will be made to shut down the practice of corrupt and substandard 

teacher education institutions that sell degrees with little actual education; the purpose of this 

important initiative will be to bring, as quickly as possible, the needed integrity and thus 

quality into the teacher education system. By 2030, the goal will be to have all B.Ed. 

programmes moved into multidisciplinary colleges universities. The actions that will be 

required in the higher education system for this shift of teacher education will be described in 

more detail in below are described the basic changes in the approach for teacher education 

that will be adopted in order to ensure passionate, motivated, well-qualified, and holistically 

well-trained teachers in our schools. 

Teacher education for all levels willtake place within the university / higher education system 

as a stage-specific, 4-year integrated Bachelor of Education (B.Ed.) programme that 

combines highqualitycontent, pedagogy, and practical training. 
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Moving teacher education into the University system; the four-year integrated 

B.Ed. programme:  

 Teacher education for all levels - Foundational, Preparatory, Middle, and Secondary - 

will take place within the university/higher education system as a stage-specific, four-year 

integrated B.Ed. programme, combining content, pedagogy, and practical training. The four-

year integrated B.Ed. programme of pre-service teacher preparation for different tracks will 

be offered at the university level as a dual-degree (in education together with any desired 

specialised subject) undergraduate programme of study, and will thus include both 

disciplinary as well as teacher preparation courses. Every B.Ed. programme will be affiliated 

with 10-15 local schools where studentteacheinternships would take place. Each student in a 

B.Ed. programme will go through a period of student teaching at one of these schools where 

she/ he would be placed with a mentoring teacher - first observing the mentor‘s class, then 

teaching students in the mentor‘s classroom with feedback from the mentor, and also carrying 

out remedial work or other teaching-related tasks under the mentor‘s guidance. The different 

tracks that teachers will be prepared for in a B.Ed. programmewill include: 

a. Foundational and Preparatory school generalist teachers; 

b. Subject teachers for Middle and Secondary school; 

c. Special education teachers; 

d. Art teachers (including visual and performing arts); 

e. Teachers for vocational education; and 

f. Physical education teachers. The four-year degree will be on par with other undergraduate 

degrees and students with a four-year integrated B.Ed. will be eligible to move on to a 

Master‘s degree programme in either the disciplinary stream or the pedagogic stream. 

The two-year B.Ed. programme for lateral entry into teaching:  

 The twoyearB.Ed. degree will be offered to Bachelor‘s degree holders in various 

disciplines for the preparation of teachers for various levels of schooling, e.g. as subject 

teachers for Middle and Secondary education, and will again include a strong practical 

training component in schools. Offering a two year B.Ed. programme, in addition to the four-

year integrated B.Ed., will enable entry into the profession of teaching for people who are at 

later stages in their careers, and will help to attract diverse talent into the profession. 
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The two-year programme will continue to be offered at institutions such as Colleges of 

Teacher Education (CTEs), Regional Institutes of Education (RIEs), and other locations till 

such time as the four-year degree is seeded at universities, and begins graduating an adequate 

number of teachers. Beyond that, the two-year degree will be retained only at 

multidisciplinary institutions offering the four-year integrated B.Ed. programme. For those 

students who have obtained a four-year liberal Bachelor‘s degree, or for persons with other 

outstanding specialised qualifications to become a subject teacher (such as a Master‘s degree 

in the specialised subject), the two-year B.Ed. programme could be replaced by a suitably 

structured special B.Ed. programme of slightly shorter duration, as determined by the same 

multidisciplinary institutions offering the four-year integrated and two-year B.Ed. 

programmes. 

Specialised instructors for specialised subjects: 

 In the case of certain specialised subjects or expertise of a local nature - including but 

not limited to local traditional art, music, vocational crafts, language, poetry, literature, or 

business - a well-respected local expert may be hired as a ―SpecialisedInstructor‖ to teach in 

a school or a school complex, after a short, say, 10- day orientation programme offered by the 

school complex itself. The will National Education Policy 2019help to easily introduce local 

arts, languages, crafts, etc. into the curriculum, support the local arts, and will also encourage 

prominent persons from the community to come share their knowledge with students and 

inspire them. 

Closing down substandard standalone teacher education institutions:  

 The process of reviewing the performance of teacher education institutions, and 

closing down the corrupt or substandard ones will be immediately initiated through 

mandatory accreditation of all TEIs as multidisciplinary HEIs within the next 3-5 years. A 

sound legal strategy to weed out poorly performing programmes and shutting them down will 

be put in place by the RashtriyaShikshaAayog (RSA) in collaboration with the National 

Higher Education Regulatory Authority (NHERA). Promoters of such institutions will be free 

to put their infrastructure to other productive uses, such as for vocational education. See also 

. 
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Pedagogical aspects of the four-year integrated B.Ed. programme: 

 In addition to multidisciplinary knowledge, and specialised subject content as chosen 

by the student, the pedagogical aspects of the four-year integrated B.Ed. programmewill 

consist of integrated theory and practice. Teachers-in-training will learn about learning-

centred and collaborative learning strategies and they will be taught techniques to 

simultaneously teach students at multiple levels. Their courses will include diversity training 

- regarding how to enable underserved groups to thrive - ranging from women to socio-

economically disadvantaged 

to differently-abled students. Trainees will use these teaching methods during their practice 

teaching so that they gain experience in their respective classes.Projects, rubrics, portfolios, 

concept maps, and mock classroom observationswill replace or significantly supplement 

written tests, so that continuous assessment of higher order objectives will become the norm. 

Specialist teachers: There is an urgent need for additional special educators for certain areas 

of school education. Some examples of such specialist requirements include subject teaching 

for various subjects 

Conclusion:  

 The vision of India‘s new education system has accordingly been crafted to ensure 

that it touches the life of each and every citizen, consistent with their ability to contribute to 

many growing developmental imperatives of this country on the one hand, and towards 

creating a just and equitable society on the other. We have proposed the revision and 

revamping of all aspects of the education structure, its regulation and governance, to create a 

new system that is aligned with the aspirational goals of 21st century education. 
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Teacher Education provides a platform to student-teachers to acquire the required knowledge, skill 

and develop positive attitude, values and beliefs. And the quality of teacher produced in any 

institution invariably depends on the provision of their training programme, steps taken for the 

development of teacher education. The study recommended that the government should focus on the 

supply of quality teachers who will be able to teach and equip our children with the opportunities they 

need to optimize their potentials and contribute to the growth and development of the society and 

humanity.  

Keywords: Teacher Education, Teacher Quality 

Introduction: 

The major significance of the teacher education is focused on the training of the 

teachers with the main purpose of achieving academic outcomes. So to complete their duties 

they have to enhance their skills and abilities. Teacher education is a programme that is 

related to the development of teacher proficiency and competence that would enable and 

empower the teacher to meet the requirements of the profession and face the challenges 

therein. 

Teacher education encompasses teaching skills, sound pedagogical theory and professional 

skills. 

 

Teaching skills would effective classroom management skills, preparation and use of 

instructional materials and communication skills. Pedagogical theory includes the 

philosophical, sociological and psychological considerations that would enable the teachers 

to have a sound basis for practicing the teaching skills in the classroom. The theory is stage 

specific and is based on the needs and requirements that are characteristic of that stage. 

Professional skills include the techniques, strategies and approaches that would help teachers 

to grow in the profession and also work towards the growth of the profession. It includes soft 
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skills, counseling skills, interpersonal skills, computer skills, information retrieving and 

management skills and above all lifelong learning skills. An amalgamation of teaching skills, 

pedagogical theory and professional skills would serve to create the right knowledge, attitude 

and skills in teachers, thus promoting holistic development. Teacher is regarded as a most 

important element in the educational field.  

Objectives of the work: 

1. To study quality concern about Teacher Education  

2. To know more about the plan of development.  

Concept of Teacher Education: 

Teachers hold the key to meaningful education which is vital to nation building. Teachers 

serve as catalysts for the intellectual, socio-economic, scientific, technological, cultural, 

growth and development of any society. There is a high demand of quality and quantity 

teachers in the nation‘s school system. It is generally known that many schools do not have 

the required number of quality and qualified teachers.  

Teacher Quality Education requires teachers of high quality. Research has shown that a 

highly skilled and professional teaching force does, and will continue, to make a difference. 

Teachers‘ knowledge, an intended outcome of pre-service training, is strongly and 

consistently related to student performance. As a result, teachers are the main medium 

through which students learn, especially during the foundation years. Making school an 

important functional locus of efforts for improving quality requires that teachers use their 

professional attitudes, energy, and motivation in combination with teaching skills in creating 

quality learning. Teacher quality is the most important school – related factor influencing 

student‘s achievement. student 

Need of Teacher Education: 

The quality of a nation depends upon the quality of its citizens. The quality of its citizens 

depends not exclusively, but in critical measure upon the quality of their education, the 

quality of their education depends more than upon any single factor, upon the quality of their 

teacher. It is common knowledge that the academic and professional standards of teachers 

constitute a critical component of the essential learning conditions for achieving the 

educational goals of a nation. Holistic teacher building is necessary and therefore teacher 

education needed more emphasis than mere training.  
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Scope of Teacher Education :  

The scope of teacher education can be understood in the following ways;  

 Teacher education at different levels of education  

 Triangular basis of teacher education  

 Aspects of teacher education Teacher  

Education at different levels of Education : Teacher education reaches teachers at all levels 

of education, namely Preprimary, Primary, Elementary, Secondary, Higher Secondary and 

the Tertiary. The needs and requirements of students and education vary at each level. Hence 

level and stage-specific teacher preparation is essential. Teacher education also helps in the 

development of teaching skills in teachers of professional institutions. The teachers in 

professional institutions have only the theoretical and practical knowledge of their respective 

subjects. They require specialized teacher training inputs to deal with students entering their 

professions.  

Triangular Basis of Teacher education : Construction of the relevant knowledge base for 

each stage of education requires a high degree of academic and intellectual understanding of 

matter related to teacher education at each stage. This involves selection of theoretical 

knowledge from disciplines cognate to education, namely, psychology, sociology and 

philosophy, and converting it into forms suitable for teacher education.  

Aspects of Teacher Education : Teacher education is concerned with the aspects such as, 

who (Teacher Educator), whom (Student teacher), what (Content) and how (Teaching 

Strategy). Teacher education is dependent upon the quality of teacher educators. The quality 

of pedagogical inputs in teacher education programmes and their effective utilization for the 

purpose of preparing prospective teachers depend largely on the professional competence of 

teacher educators and the ways in which it is utilized for strengthening the teacher education 

programme. Teacher education, thus, first deals with the preparation of effective teacher 

educators.  

Quality of Teacher Education:  

There is a need to increase research that documents practices reflectively and analytically- 

whether it is of programs or of individual classrooms – so that it can be included in the body 

of knowledge available for study to student teachers. University departments and research 

institutions need to undertake such research. In addition there is a need to innovate with 
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different models of teacher education. Institutional capacity and capability to innovate and 

create are a pre-requisite for the pursuit of excellence. Hence in the present scenario a lot of 

impetus has been given to research. Teacher education is concerned with the aspects such as, 

who (Teacher Educator), whom (Student teacher), what (Content) and how (Teaching 

Strategy). Teacher education is dependent upon the quality of teacher educators. The quality 

of pedagogical inputs in teacher education programmes and their effective utilization for the 

purpose of preparing prospective teachers depend largely on the professional competence of 

teacher educators and the ways in which it is utilized for strengthening the teacher education 

programme. Teacher education, thus, first deals with the preparation of effective teacher 

educators. 

Plan of development:  

The content of the curricula should take account of the 21st century classroom. Teachers 

should be trained on the state-of-the-art hard and soft ware that will become common in the 

21st century classroom. Training in technology should encompass telecommunications, 

satellite access, networking, the internet, videoconferencing and digital components as well 

as optical technology. These technologies will permit the 21st century teacher in the 21st 

century classroom feel comfortable and teach effectively and efficiently. Another scenario is 

the changing pattern of world employment. There are so many professions in our modern 

world and this will multiply in the 21st century. The new directions in teacher education and 

training should take cognizance of this so that teachers are prepared to play multiple roles and 

take their rightful positions in the teaching-learning environment to face these challenges 

confidently. We can only improve the quality of education worldwide for our students if we 

provide our teachers with the required skills, knowledge and experiences. One which 

deserves mention is the ability of the 21st century teacher to control disruptive behaviour of 

students in the classroom which makes it impossible for the teacher to work efficiently and 

effectively and even in some instances puts the security of both students and teachers at risk. 

Problems of such nature may multiply in magnitude in schools in the 21st century and for this 

reason, teacher education and training institutions should equip teachers with knowledge and 

skills in management to be able to address such problems effectively and efficiently. 

 Create written and other supportive materials that can reach all concerned teachers. 

Provide printed, audio-visual, and online guidance to support teachers quickly and on a 
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continuing basis. Actions may include the following: Insert background information and 

prompts for teachers within textbooks and other teaching and learning materials Prepare 

teacher guides and information packs, and make them available in hard and soft copy. Create 

a website with regular updates and links to content which can be downloaded without charge, 

including files that can be accessed for free using mobile phones. Encourage teachers to use 

smart phones or camcorders to create and share brief videos demonstrating the use of teacher 

prompts and other discussion starters. Make use of other networking opportunities, including 

social media such as a dedicated Facebook page, Twitter account, or Instagram, as 

appropriate. Include teacher prompts (guidance, questions for discussion, and other 

suggestions) in textbooks. Teachers need specialized skills to help their students cultivate 

empathy and respect for others, responsible citizenship, preparedness for disasters, and 

resilience in the face of hardship. One requirement is that they are able to stimulate genuine 

discussion among the students regarding their personal thinking and feelings on a topic. As 

noted in Booklet 6, including prompts (guidance, questions for discussion, and suggestions) 

in textbooks is a reliable way to help teachers to facilitate such discussion. Prompts in 

textbooks and other education materials can be especially helpful for behavioural and values 

content. They can help teachers who are unfamiliar with the new subject matter to see which 

points to emphasize. Encourage teachers who are unfamiliar with facilitating class discussion 

to ask students to share their personal views. 
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A study on prolonged public disagreement & heated discussions regarding impact of Teacher‘s 

Qualifications on Teacher‘s Teaching Quality.  Researches proved that teachers are the most vital 

support to design the lifeline of student‘s careers, yet there are few complexities to draft the simplicity 

of features of an effective teacher. The first part of the research contains a detailed analysis of the 

required qualifications for being a teaching staff and why and how the UGC has made some 

certificates and degrees obligatory for being a teaching staff. It synthesizes the changes made on the 

teaching staff`s professional development and issues around the themes. The review focuses on to 

check whether the various policies adopted by regulatory bodies for teacher education, hiring, 

licensing would really make any impact on qualification capacity that teachers carry. This paper 

works on the measures of quality teaching such as experience, practical exposure, etc. The paper 

concludes by remarking various loopholes and their explications; it concludes that the effectiveness of 

the profession has been degraded due to various amendments and changes brought in to the teaching. 

Introduction 

Teaching is often deemed an easy-enough job. The common judgment is that you need to 

know your subject, understand the lesson plan, and make it interesting for kids. This is simply 

not enough. One requires a blend of essential attributes like patience, confidence, liking for 

and an understanding of children/ students to pursue a teaching profession. Teachers must 

also have the capacity to adapt with ease, be friendly and helpful, possess the skill to interact 

well, to initiate a desire in their students' minds even in the case of most tedious subjects 

An important question constantly faced by governments across the world is how they should 

increase the quality of their teaching force. One way to increase teacher quality is through a 

teacher certification program to guarantee that teachers have satisfactory competencies 

required for teaching. Indeed, skilled teachers then should be rewarded with a proper raise in 

salary. The likely effect of a certification program that is accompanied by an increase in 

salary for in-service teachers is enigmatic. There are a number of possibly opposing effects. 

On the positive side, paying teachers more will likely develop student learning by guiding 

teachers‘ effort as suggested by efficiency wage theory (Shapiro and Stiglitz 1984) and 
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increasing teacher recognition (Hendricks 2014). In addition to that, as accredited teachers 

must have at minimum a bachelor‘s degree and have to pass the overall certification process 

which may mean a higher human capital, students mirrored to certified teachers thus 

potentially have better performances. The likely effect of a certification program that is 

followed by an increase in salary for in-service teachers is ambiguous. 

Effects of reservation on Indian teaching degradation 

 The Indian Education system which consisted of the Gurukul Style of education was 

appreciated globally and was considered the best in the world. But if we relate that old 

system of education to the modern standards of the education system in India, it can easily be 

concluded that the quality of education in India has deteriorated significantly. a lot of 

students in the general category don‘t get the same opportunity. Sometimes, it may cause a 

loss of incredible talent. On the other hand, some of the students who get all sorts of facilities 

because of this reservation don‘t become able to contend with the global standard. A student 

can do higher studies because of the quota system whereas another student doesn‘t get that 

opportunity for the same reason. Therefore, by this reservation system, one part of the society 

becomes well educated whereas another part becomes exploited. 

An overview of the teacher‟s qualifications. 

Teaching is a great career or volunteering option, especially in a country like India where 

education is the basic necessity for growth and modernization. The demand is high for 

qualified instructors at all levels. The teaching profession is a highly-specialized field and 

requires comprehensive training to gain expertise in the field. For some reason, teaching is 

considered simple and easy to do. There are some myths and incorrect generalizations that 

exist about the teaching career. 

It is commonly believed that anyone can teach, provided he has some knowledge for the 

subject. Nothing could be farther from the truth. Knowledge is just one thing that a teacher 

should have among other things.  

Requirements of teachers qualification in India at various levels:- 

1. Primary:- To teach primary school, one will need a minimum of a Diploma 

(D.Ted.).The D.Ted. programs are generally two years. To enter a D.Ted., one needs 

to have passed the 12th standard (graduated from senior secondary school) with the 

minimum qualification. 

https://www.tandfonline.com/doi/full/10.1080/09645292.2017.1329405
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2. Secondary:- To teach secondary school, you‘ll need a minimum of a Bachelor‘s 

(B.Ed.). A Master‘s (M.Ed.) is usually only required for specialized subjects or 

promotions. B.Ed and M.Ed. programs are usually one year. One is required to have a 

Bachelor‘s of Arts or Sciences (B.A. or B.S.) to enroll in a B.Ed. course. Having a 

B.Ed. is a prerequisite for getting an M.Ed. 

Along with these,  Teacher recruitment in India at the primary and secondary levels is tied to 

state and national eligibility testing. You must pass the Central Teacher Eligibility Test 

(CTET) to qualify to teach in a government-owned school and some private institutions.
 
The 

National Council for Teacher Education (NCTE) offers preparatory curriculums for the exam 

and determines the minimum eligibility requirements for each year 

1. Higher education:-  India‘s University Grants Commission sets guidance for higher 

education, including essential eligibility for university professors. Incoming assistant 

professors will need at least a Master‘s Degree or equivalent in a relevant subject from an 

accredited Indian or foreign university. Your application will be stronger if you have a 

Doctoral Degree+. One is not able to advance through promotion from an assistant to an 

associate professor without getting a Ph.D. Besides having a degree, one will need to submit 

transcripts that prove your marks or grades are above average. Indian universities will judge 

one's record according to the evaluation standards set by your degree-granting university. will 

need to pass a qualifying exam in order to teach at an Indian university. One can either take 

the University Grants Commission‘s National Eligibility Test (NET) or one of the UGC‘s 

approved equivalent exams, such as the SLET/SET (the State Eligibility Test for the relevant 

region in which the university is located). 

Problems in Indian teaching qualifications 

The great development of teacher education institutions during the last decade reflects the 

teacher education scenario of today. An increase in the no. of schools and enrolment as a 

result of countrywide primary education programs like Operation Blackboard, District 

Primary Education Programme, Sarva Shiksha Abhiyan and Universalization of Elementary 

Education, has resulted in increased demands for the teachers. This produced a great demand 

and increase of teacher education institutions but the quality parameters were neglected in the 

process. As a result, poor quality, lack of responsibility, and lack of desired qualities and 

dedication are seen among the newly produced protegé teachers. 
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1. Poor Integration of skills:-   Certain skills as life skills, techno-pedagogic skills, info-

savvy skills, emotional skills, human developmental skills, and spiritual skills need to 

be blended into the teacher education programs. There should be a concurrent focus 

on creative thinking, critical thinking, self, and social management skills. The present 

teacher education system of the country fails to blend these skills within learners. 

2.  Small-time period for teacher's training In India:-   This period is one year after 

graduation and finally the effective 6 to 7 working months in a session was less than 

needed to develop a healthy attitude, values, and multidirectional interest. To 

surmount this problem, NCTE has extended this period to 2 years from 2015. There 

are some positive and negative impacts of this step but the final result has to come 

yet. But controversies are still there. A recent survey (possible rollback) of NCTE by 

inviting suggestions about the duration, before the completion of the first batch, is a 

strange and unusual step. 

3. The problem of selection:- Selection process for teacher education programs includes 

some defects which result in deterioration of the quality of teachers. Better selection 

processes and the use of an appropriate method are needed to improve the quality of 

proposed teachers and in turn their training. Including steps like the test of General 

Knowledge, school subjects, language, intelligence, aptitude, interest, and attitude by 

suitable methods coupled with an interview of candidates will be a good move. 

4. Incomplete competency development of teachers:- The present training program does 

not provide proper opportunities for protegé teachers to develop their competency as 

these training programs are not well concerned with the actual problems of schools. 

So a close link between the routine work of a school teacher and the program of 

teacher training college is a must. The suggestion of increasing the internship period 

of school is a good step in the direction. 

5. Improper and inadequate practice teaching:- Generally practice teaching is not taken 

seriously and professionally by protegé teachers, particularly in many private teacher 

training institutes and there is a lack of sense of duty, and they remain irresponsible, 

aimless, and indifferent to children, which are hurdles in the development of 

pedagogical skills. 
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6. Inappropriate methods of teaching:- In India teacher instructors are neutral towards 

adopting innovative methods and experimentation in their teaching. Their familiarity 

with modern class-room technologies and effective ICT techniques is poor.  

7. Incomplete supervision and feedback:- The supervision coupled with proper feedback 

is useful for improving the practice teaching and instructional activity of the pupil 

teachers. Feedback and support help them in developing the confidence to face the 

classroom. Guidance for planning lessons, learning to organize contents, and 

developing other classroom skills are its parts but in reality, the lesson plans are 

checked superficially and no meaningful discussion is made by the subject method 

masters. 

8.  A mismatch in demand and supply:- Teacher education has become supply-driven, 

instead of demand-driven. The state education departments have no plans and 

accurate data for the proper superintendence of their institutions. There is a sizable 

gap between the demand and supply of teachers. This has created the problems of 

unemployment and underemployment.  

9.  Insufficient co-curricular activities:- In present courses mostly the focus is on 

completing the syllabus and no place is there for well planned co-curricular activities 

like NCC, NSS, educational visits, etc., particularly in private institutions. 

10. Lack of feedback system- A perfect feedback system from institutions, staff, faculty, 

and stakeholders regarding courses and implementation is required at every stage of 

change and planning. The recently 2-year curriculum of B. Ed. is started by NCTE 

countrywide, which was recommended time and again in various policy papers and 

reports. Surprisingly even before completion of the first batch and outcome of results, 

NCTE has invited suggestions about the duration of course as 1 year or 2 years, which 

may be a probable rollback. Good planning coupled with proper feedback is required 

for these types of steps 

Solutions to overcome the challenges 

1. Encouragement to quality research teacher education European Commission rightly 

stated that "Developing reflective and critical competencies are key objectives for 

teachers who need to adapt to an evolving curriculum and to changing techniques and 

social environments. These are key to new education practices where creativity and 
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innovation are combined with the objective analysis of rigor and assessment of 

outcomes, i.e. the intended qualities of training through research." Teachers and 

teacher educators need to be equipped with inquiry-oriented practice. Research 

develops the capacity, motivation, confidence, and opportunity in teachers 

2. Improving the quality of teacher instructors and engaging Quality teachers and 

improving their quality with continuing education efforts is needed in the present 

scenario. According to the European Commission ―Teacher educators are crucial 

players for maintaining - and improving – the high quality of the teaching workforce. 

They can have a significant impact on the quality of teaching and learning in our 

schools.‖ Teacher educators must be experienced and well qualified with language 

proficiency. A teacher needs to be a lifelong learner, similarly, teacher educator needs 

to be lifelong learners. Teacher educator‟s lifelong learning can be facilitated by 

continuously updating their knowledge and utilizing the newly acquired knowledge in 

improving skills of imparting training, Professional development courses, refresher 

courses, short term courses, and faculty development programs, workshops, seminars, 

and conferences are useful for this purpose. MOOCs courses and some other online 

learning courses are other options 

3. Including some innovative steps- Some innovative steps in teacher education include- 

Master of Education technology (computer applications) program by SNDT 

University Mumbai, M. Tech. (Education technology) the course of Kurukshetra 

University, the establishment of University of teacher education Chennai (2008), 

Early faculty induction program by QIP- All India Council for Technical Education, 

IGNOU Institute of professional competence advancement of teachers (IIPCAT 

2009), Indian Institute of teacher education, (Gujarat bill 4, 2010). 

4. Proper monitoring of private institutions- National Knowledge Commission has 

suggested that- „Teacher education institutions should be put under strict control of 

this regulatory body for the selection of teacher, students, and provisions of good 

infrastructure, etc. and Institutions working should be examined from time to time and 

strict action should be taken if they fail to come up to expected level.‟ It is required to 

stop these types of institutes to become degree producing factories, on the other hand, 

regulate the smooth operating of government and other institutions. 



Scholarly Research Journal for Interdisciplinary Studies,  

Online ISSN 2278-8808, SJIF 2019 = 6.380, www.srjis.com 

PEER REVIEWED & REFERRED JOURNAL, NOV-DEC, 2019, VOL- 7/56 
  

Pratibha College of Education, Chinchwad, Pune Page 47 
 

5. Development and enrichment of life skills:- Teacher education programs should 

enable the teachers to develop life skills among pupil teachers. Life skills are essential 

for personal development and growth of learners. These skills enable man to deal with 

life‟s difficulties and adversities more effectively. These skills include (a) Thinking 

Skills (b) Self Awareness, Problem Solving, Creative Thinking, Decision making and 

Critical thinking (b) Social Skills – Interpersonal relations, effective communication 

and empathy (c) Emotional Skills – Stress Management. 

Conclusion  

Strategies for developing high-quality teachers vary from one nation to another. Efforts get 

boosted when a nation assures entry of talented individuals to the teaching profession. 

Quality teachers are the key factor for sustainable global development and their training, 

recruitment, retention, status and working conditions are among global preferences today. In 

fact, teachers are the single most prominent and powerful force for equity, access, and quality 

in education. Recent national policy pointers like the National program Framework 2005, 

NCF for Teacher Education 2009, and Right to Education Act 2009 featured on remodeling 

India‟s elementary and educational activity system. Since no education system can improve 

without the quality of its teachers, rigorous efforts will be needed to bring substantial 

reforms. In recent years, it is seen that large no. of prospective teachers appearing for the 

central/ state teacher eligibility test (CTET/ State TET) fail to express even the most basic 

knowledge base expected from a teacher, it shows that there are some basic problems with 

the system which should be taken care of. If, we make a Google search for ―problems of 

teacher education‖ it provides 1,30,00,000 results in 0.48 seconds showing that the 

importance of the topic worldwide As demand for teachers has increased in recent years and 

led to an explosion in the number of Teacher Education Institutions and courses at various 

levels, this has not been coupled with a reform in infrastructure, faculty expertise, learning 

resources or quality at policy and practical levels. To fill this gap we have to do a lot and the 

central government, statutory bodies like NCTE, UGC, NCERT, NUEPA, Institutes of 

Advanced Studies in Education (IASEs) of the Universities, Central Universities, premier 

institutions of education and policy planners with other stakeholders have to play a major role 

in this process of reform.. 
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ENVISIONING THE KALEIDOSCOPE OF FUTURE EDUCATION 
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The economic success of a state is directly determined by their education system. India has the third 

largest education system in the world after USA and China. Post-independence, India has been 

progressing slowly in the field of higher education. The intent of this paper is to talk about higher 

education and quality concerns in India via the terms of the new education policy 2019. India has 

been trying to reform its higher education for more than half a century but it has not created any 

significant change. While the colleges and universities have expanded to serve the aspirations of the 

middle class, the infrastructures, the opportunities for research is minimal. While the Indian Institute 

of Technology and Indian Institute of Management provide quality education post-secondary, the 821 

universities (Central, State, Deemed & Private Universities) which serve more than 40 lakh students 

suffers from deteriorating standards, unrest and inadequate resources. Even within the traditional 

universities and colleges, some interesting reforms in curriculum have been successful in limited 

areas. This research paper will try to analyse the problems in Indian higher education system along 

with the initiatives launched by the government and try to build a case for change in higher education 

system in India.  

While there have many challenges, there are also an equal number of opportunities available to make 

the current system into a much better system that will serve the students. 

 

Indian Higher Education System 

Introduction 

Higher education means different things to different people. If we talk about higher education 

in terms of level, it means to gain higher educational qualification by the teaching-learning 

process in the higher educational institutes such as colleges and universities. Moreover, 

higher education imparts knowledge, develops the student‘s ability and also give him/her a 

wider perspective of the world around. Higher education becomes input to the growth and 

development of industry and also seen as an opportunity to participate in the development 

process of the individual through a flexible education mode. 
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Early Years 

The foundation of modern higher education in India was laid by the British colonial regime in 

the mid-19th century.The first three universities in India were established at Bombay (now 

Mumbai), Calcutta (now Kolkata) and Madras (now Chennai) in 1857.(Jayaram, 2006) 

Post 1980s 

As a lasting imprint of the British legacy, the growth of higher education until about 1980 

was largely confined to courses in languages and the humanities, apart from a few institutions 

set up for professional education. Noticeable amongst these are the Indian Institutes of 

Technology (IITs) and Regional Engineering Colleges (later renamed asNational Institutes of 

Technology) for engineering education and the Indian Institutes of Management (IIMs) for 

management education.(Agarwal, 2007) 

The establishment of these high-quality institutions – particularly the IITs – is often 

considered as a masterstroke by many people. The Institutes of Technology were set up with 

a package of foreign assistance (from the USA, the UK, the then USSR and the Federal 

Republic of Germany), which not only included funding for equipment but also foreign guest 

faculty and the training of Indian faculty abroad on a large-scale. In the early 1960s, the two 

Institutes of Management were set up on the same pattern in collaboration with the Sloan 

School of Management (MIT) and the Harvard Business School.The role of guest faculty in 

these institutions helped in introducing not only new curriculum but a whole new academic 

culture in Indian higher education. 

Unfortunately, that academic culture remained confined to this select group of institutions 

and did not spread to the rest of the system. Although the number of IITs has now increased 

from five to seven and IIMs from two to six, in terms of overall enrolment, they continue to 

be small players in the Indian higher education system. Alumni of IITs and IIMs have done 

well both in India and abroad. Entry to these institutions is very competitive. These are some 

of the most selective higher education institutions in the world and are ranked highly by peers 

in their respective fields. Although a small number of students get the opportunity to study at 

these elite institutions, severalhundred thousand students undertake intense preparations in an 

attempt to gain admission into them. This has, in itself, given rise to a huge coaching industry 

but the end result is improved learning outcomes for a large section of the population. 
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Although higher education in India expanded steadily over the years and now has a large 

base, the number of quality institutions has remained small. In the rest of the system the 

standards are extremely heterogeneous, with a large number of sub-standard and non-viable 

institutions. 

Higher Education in India 

Next to China and United States India has the third largest higher education system in the 

world in terms of size and its diversity and largest in the world in terms of number of 

educational institutions. After independence Indian higher education attained a massive 

growth. In the Indian system, higher (tertiary) education starts after the 10+2 (i.e. ten years of 

primary and secondary education followed by two years of senior secondary education). 

Framework of higher education in India is very complex. It includes various type of 

institutions like universities, colleges, institutes of national importance, polytechnics etc. 

Universities are also of different types like central universities which are formed by 

government of India, by an act of parliament which are responsible for arranging and 

distributing resources required by University GrantsCommission (UGC), State universities, 

Deemed universities (aided and unaided) and Private universities. India has a federal set-up 

and the Indian Constitution places education as aconcurrent responsibility of both the centre 

and state. While the centre co-ordinates and fixes standards in higher and technical education, 

school education is the responsibility of state. 

Under the department of higher education there are several regulatory bodies and research 

councils which are responsible for the higher education in India.(Sharma & Sharma, 2015) 

Regulatory Bodies: 

University Grant Commission (UGC) 

All India Council for Technical Education (AICTE) 

Council of Architecture (COA) 

Research Councils: 

Indian Council of Historical Research (ICHR) 

Indian Council of Social Sciences Research (ICSSR) 

Indian Council of Philosophical Research (ICPR) 

National Council of Rural Institute (NCRI) 

Project of History of Indian Science Philosophy and Culture (PHISPC)  
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Occupational trends 

Post liberalization, privatization & globalization period witnessed the growth in enrolment in 

higher education institutions, with increased offering in courses in subjects having a market-

demand. e.g. Engineering and technology, medicine, teacher education at the undergraduate 

level, computer applications and management at the postgraduate level. Over 80 per cent of 

all enrolments in professional courses was in the private sector. This shows that the 

emergence of private higher education brought in a much-desired occupational focus to the 

growth of higher education in the country and brought in dynamism to the hitherto moribund 

higher education system. 

Enrolment trends 

The growing aspirations of people have resulted in a huge private demand from students and 

their families. Yet there is major disillusion when graduates find that higher education has not 

provided them with the skills and competence to earn their own livelihood or enable them to 

find employment due to tight labour market conditions. Under these circumstances, the issue 

of enrolment expansion has to be examined in the context of the occupational structure of the 

country‘s economy. 

In fact, service economies of the developed nations have a greater demand for graduates than 

a largely agrarian economy like that of India. Thus, countries with a more highly skilled 

workforce tend to have more students enrolled in higher education. Usually the gross 

enrolment ratios (GERs) are twice the share of skilled labour in thetotal workforce across a 

range of countries.  

India has reached a gross enrolment ratio (GER) of 26.3% of people going into higher 

education and is close to achieving a target of 32% by 2020. While the country is on the way 

to massification of higher education, important questions on the quality of institutions and the 

employment of graduates remain, according to a report by the United States-based think tank 

Brookings institution. 

GER is the proportion of 16- to 23-year-olds enrolled in higher education. However, India 

will see a bottleneck in achieving massification without increased funding for students 

access. 
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Higher education expansion 

With 51,649 colleges and universities, the Indian higher education system is one of the 

largest in the world. From 2001 to 2016, India added 26.9 million students to higher 

education. With 35.7 million students currently enrolled, India is second only to China‘s 41.8 

million. 

India has seen a massive expansion in the higher education sector – an almost four-fold 

increase in enrolments and institutions since 2001. The increase was primarily driven by 

privately-owned institutions since the 1990s, although the private sector has not expanded 

sufficiently at postgraduate level, noted the report. 

The frenetic growth has continued in the last five years with more than 6,000 institutions and 

six million students being added to the higher education system from 2011-12 to 2016-17. 

Although lower than the global average of 36.7% GER, at 26.3% India compares favourably 

with other lower middle-income countries with an average GER of 23.5%, the report notes. 

For upper middle-income countries such as China, which has already undergone higher 

education  massification, GER is closer to 50%. 

GER growth hampered by student finances 

GER is often linked to income levels and jobs in the economy. Service economies in 

developed countries tend to have a greater demand for higher education, the report notes. It 

adds that for India, further growth in higher education participation could be hampered by 

lack of financing for students from low-income families. 

As India rapidly expands its higher education sector, the question of affordability will 

become more urgent. Universal access to higher education involves bringing every student 

into the system. At present, funds dedicated to financial support are inadequate and have seen 

a significant decline in the last two decades. 

Another factor is that it may not be possible for the government to suddenly increase the 

number of scholarships, but it can make credit more accessible and at preferential terms for 

the economically backward 

In India, households will continue to be the primary funder of higher education studies. So 

long as gains from higher education remain high.However - between loans and scholarships, 

less than 10% of enrolled students have access to financial support. And this does not even 

include students who cannot afford to enroll in higher education. 
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Regional experience 

The Brookings Report(Ravi & Gupta, 2019)observed that in the cases of China and South 

Korea, the transition from a mass to a universal higher education system was not possible 

without increased financial support. 

Between 1996 and 2001, India and China had similar GERs. However, in the next five years, 

China doubled its enrolment rate from 9.76% to 20%, while India‘s increased merely 2%, 

said the report, attributing China‘s dramatic GER rise to increased higher education funding 

in the last two decades. 

With limited funding, very few students receive financial support from the government. For 

instance, the needs-based National Scholarship Scheme has an annual target of 82,000 

students (or 0.2% of enrolments in 2016-17). 

Private higher education institutions, which now account for three-fourths of all enrolments, 

in general charge higher fees than government institutions. In the case of technical 

programmes, their fees can be almost 10 times higher. 

A snapshot of the tuition fees to prepare for courses in engineering and technical education 

suggests that households are willing to pay large amounts to access these degrees. 

Return on investment –Employment 

Recent estimates suggest that the rate of return for higher education in India is between 12% 

and 15%, higher than in many developed countries, and will serve to increase demand for 

higher education, the report noted. 

With high rates of return, governments can justify shifting the financing of higher education 

to households. Such households will not rely on scholarships but are likely to rely on credit. 

To meet this demand, the government should at least look to improve access to student loans 

But employment is not what it should be! 

India Skills Report 2018 finds that employability across disciplines is just 45%, with 

engineering and pharmacy graduates the most employable while those from general three-

year programmes are the least employable. In the last five years, the India Skills Report has 

found an increase in employability of more than 10%. 

Employability surveys measure skills required in the workplace. In addition to a lack of 

technical skills, in many cases these tests have found poor communication and language skills 
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among recent graduates. To address the skills gap in fresh hires, many companies invest in 

lengthy training programmes. 

Postgraduate and research enrolment is low 

Postgraduate enrolments have more than doubled since 2009-10, according to the report. 

Nonetheless, undergraduate enrolments account for close to 80% of all enrolments in India. 

With around four million students enrolled, postgraduate programmes are a distant second at 

11%. General programmes and those with high chances of employment are the most popular. 

Research degrees account for a very small proportion of enrolments. 

Although the number of Ph.D. enrolments has doubled in the last five years, its share in total 

enrolment has actually fallen. ―With the exception of a few elite institutions, most 

universities in India do not have research centres or departments,‖ the report noted. 

Only 34.9% of all universities run postgraduate programmes and just 2.5% run PhD 

programmes, with Indian students increasingly pursuing postgraduate studies abroad. 

India has proportionately about 18% the number of researchers China has, 5% that of the 

United States and 3% that of South Korea. India has 216.2 researchers per one million 

inhabitants against 1,200 in China, 4,300 in the US and 7,100 in South Korea, according to 

the report. A high density of researchers has a direct correlation with the quality of education 

in a country and how it benefits industries and thus the economy. 

Most research in India actually happens in stand-alone research institutions, outside of the 

university system. According to 2016 estimates, some 278,383 Indian students were pursuing 

tertiary education in other countries, almost double the number from 2005-06. 

Indian students studying abroad accounted for 1% of India‘s total enrolment. However, a 

clear majority of Indian students abroad are studying at the postgraduate level. 

Overseas Indian students accounted for almost 7% of postgraduate enrolment in India, 

despite the fact that higher education in many of the top destination countries is far more 

expensive than in India, the report notes. 

Lack of research culture 

Between 2011-12 and 2017-18 there has been a more than a 60% increase in the number of 

PhDs awarded. However, the number of academic papers published from 2014-18 is much 

lower than that for 2004-08 and 2009-13. 
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The lack of a performance culture, segregation of research and development institutions and 

low morale among academics have ensured that even the country‘s top universities remain 

largely teaching focussed with limited research and doctoral education 

Further, Indian universities place a stronger premium on teaching rather than research; a 

significant portion of faculty‘s time is devoted exclusively to teaching due to high workload. 

The severe shortage in teaching staff along with hiring of ad hoc and part-time faculty 

members has skewed priorities among faculty members. 
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CHANGES IN TEACHER EDUCATION SCENARIO IN INDIA 

 

Dr. Leena H Patil (Pg. 57-60) 

SMBAM B.Ed College, Balewadi, Pune 

 

 

Teachers have an important role to play towards society. Teaching is concerned within the process of 

behavioural changes to help students in channelize their innate capacities, Teacher education refers 

to the policies & procedures designed to equip prospective teachers with the knowledge, attitudes, 

behaviours & skills they require to perform their tasks efficiently in classroom, schools & wider 

community. Improvement of teacher Education can help to improve all education system. 

Teacher Education: - Teaching Skills + Pedagogical Skills + Professional Skills 

This Paper is an attempt by the researcher to study different policies related to teacher education 

system in India. 

Keywords:- Education, Teacher Education, Policies Changes. 

 Scenario of Teacher Education ( 1948 to 2019)  

In India teacher education has always been recognised as one of the most crucial means 

of social and national development. This view has been reflected by several commissions and 

committees. The Government of India set up many commissions and committees time to time 

for addressing different issues of general education as well as teacher education.  

1. University Education Commission ( 1948 – 49) :-  

Itcritically examined the existing courses in teacher training programmes & recommended 

that teacher education developments should be remodelled.More time is to be given to school 

practice, & teacher training should be replaced with teacher education. 

2. Secondary Education Commission (1952 – 53) : -  

It suggested that during one year of training, graduates teachers should betrained in methods 

of teaching in at least 2 Subjects. 

3. Pires Committee ( 1956) :- 

Useful aspect should be given more weightage than the theory portion in teacher training - 

Principle of education & school Organisation, Education Psychology & Health education. 

Methods of teaching two school subjects. 
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4. Education commission / Kothari Commission (1964 – 66):- 

Qualitative improvements in education at all levels of teacher education to meet the 

requirement of the national education system. They remove the isolation of teacher training. 

5. National Policy Statement on Education (1968) :- 

Quality of education & its contribution to national development here role of the teacher is the 

most important. The policy made recommendations regarding the service condition of 

teachers, academic freedom of teachers & in service education. 

6. National Commission on Teachers I ( For School Teachers) 1983 – 85:- 

Future recommended that the selection of trainee should be made thru combination of 

objective tests, rating scales, Group discussion & Personal Interviews. Professional 

preparation with  

i. Study of education as a discipline including educational psychology, sociology & 

Educational philosophy. 

ii. Practice teaching & its content cum methodology & 

iii. Learning a variety of skills related to the role of teacher including educational 

technology.  

7. The National Policy of Education (NPE) was introduced in 1986 :- 

i. The new knowledge, skills, & favourable attitudes should be developed among 

teachers to meet the present needs. 

ii. Orientation of teachers should be a continuous process of teacher education. 

iii. Like SCERT at state level, the district level body may be established as DIET. 

8. Acharya Ramamurti Committee (1990) : - 

Observed that an internship model for teacher training should be adoptable because the 

internship model is firmly based on the primary value of actual field experience in a realistic 

situation on development of teaching skills by practice over a period of time. 

9. Yashpal Committee (1993) :- 

B.Ed Programme should offer the possibility of specialization in secondary or elementary or 

nursery education. The duration of the programme should either be one year after graduation 

or four years after higher secondary.   
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10. NCF (2000) :- 

For School education made recommendations about curriculum, schools, exams & many 

more. It states teacher quality in an out come of several factors (teacher‘s status, 

remuneration & work and professional education). 

11. National Knowledge commission (2007) :- 

Suggested that there should be adequate monitoring of the teacher education programmes by 

private institutes, the state level training system along with DIETS should be revamped.  

12. NCFTE – National curriculum framework for teacher education (2010):-  

From NCFTE possibilities of two kinds of initial teacher education programmes emerge. 

i. 2 years second bachelor‘s degree for initial teacher preparation at the elementary & 

secondary school levels. 

ii. 4 year integrated first bachelor‘s model for both the levels. 

 Revolution changes in Teacher Education system by National Education policy 

2019. 

Teacher education sector performing vital role in India, according to J S Verma commission 

majority of teaching institute are not even attempting serious teacher education but essentially 

selling degree on price, so its urgent need to order to raise standards restore integrity, 

credibility, efficacy and high quality teacher education. 

To overcome this scenario need to give prestige to teaching professional. All teacher 

education institute will be held accountable to adherence to the basic criteria for approval of 

their programmes. By 2023 India should have to develop only educational professionally 

competent teachers. 

Teacher education requires multi-disciplinary inputs, high quality content and pedagogy, 

B.Ed programmes should run thru collaboration with other department like psychology, 

philosophy, sociology etc.  

All Independent TEIS will be required to convert to multi-disciplinary institution by 2030, 

since they will have to offer 4 years integrated B.Ed programme which will become minimal 

degree qualification for school teachers.  

The 4 year‘s integrated B.Ed will be a dual major liberal Bachelor‘s degree in education as 

well as a specialized subject and wish to pursue teaching scholarship for meritorious students 
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will be established for the purpose of attracting outstanding candidates to both the 4 years & 

2 years B.Ed programmes. 

Conclusion: - 

Quality teachers are the key factors for sustainable global developments and their training 

recruitment, retention, status and working condition are among global priorities today. Rather 

than finding faults let‘s try to meet the gaps between our policies and programmes, vision & 

mission.  

This review indicates that above committees & policies are leads to strengthen for our future 

education systems, by which teacher education will be Rise into the higher levels. 

IF YOU EDUCATE ONE BOY, YOU EDUCATE ONE INDIVIDUALS. IF YOU 

EDUCATE ONE GIRL, YOU EDUCATE THE WHOLE FAMILY & IF YOU EDUCATE 

ONE TEACHER IT WILL EDUCATE WHOLE COMMUNITY…………… 

With a new era, hope our new education system will change definitely…… 
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THE ROLE OF HIGHER EDUCATION (HE) is   

 To determine the shape of social, economic, political and industrial development of a 

Nation. 

 To enable students to attain excellence in knowledge. 

 To flourish intellectual and moral leadership of the community at large. 

If we want to fulfill this role of the HE we have to think from the bottom of the 

education system because all quality gaps are not immerged directly in HE. Some of them are 

surpassed, carried forward, crippled in from primary, secondary and higher secondary 

education and also there are in born quality gaps in HE due to global demand for HE. 

Basically I wish to classify the quality gaps in two broad classes:  

1. Administrative quality gaps and   2. Academic quality gaps 

ADMINISTRATIVE QUALITY GAPS: 

A lot has been done by the managements, industries, companies, many ISO certificate 

agencies, NAAC, etc. on this aspect. I also remember that I have read one research paper of a 

cross-sectional study carried out at Hormozgan University of Medical Sciences Bandar 

Abbas, Iran in 2007, written by Shahram Zare. In this study, a total of 300 students were 

selected randomly and asked to complete a questionnaire that was designed according to 

SERVQUAL Scale (SERVICE QUALITY). 

 Parasuraman, Zeithmal and Berry constructed a multi-item scale measuring perceived 

service quality. This scale is PZB‘s SERVQUAL. The SERVQUAL instrument represents a 

multi-item scale that can be used for measuring perceptions (P) and expectations(E) of 

service quality as perceived by consumers. This scale assesses customers'(student‘s) 

perceptions and expectations of service quality along five dimensions:  
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1. Tangibles - the appearance of the school physical facilities, equipment, personal, and 

communication materials),  

2. Reliability - the school's ability to perform the promised services dependably and 

accurately,  

3. Responsiveness - the school's willingness to help students and provide prompt 

service),  

4. Assurance - the knowledge and courtesy of school office staff/faculty and their ability 

to convey trust and confidence and 

5. Empathy - the school office staff's and faculty's ability to provide a caring and 

individualized attention to students). 

The difference between perceptions (P) and expectations (E),   (P-E = Q) represents 

the measure of service quality (Q). Where Q is negative, a service gap exists. However, 

where Q is positive, students' perceptions are greater than their expectations.  

The results indicated that in all five SERVQUAL dimensions, there were negative 

quality gaps. The least and the most negative quality gap means were in the reliability and 

responsiveness dimensions respectively.  

The negative quality gaps in all of the five SERVQUAL dimensions and their items 

indicate that in order to improve educational services quality, some measures need to be 

taken. The greatest negative quality gap was in the responsiveness dimension. This dimension 

indicates the school's willingness to help students and provide prompt services; it also reflects 

the sensibility and cautions to students' demands, questions and complaints. The greatest 

negative quality gap in this dimension and its items indicates that supervisors are not 

accessible when students need them, students don't have easy access to the administrator to 

express their viewpoints and suggestions regarding the curriculum, students' viewpoints and 

suggestions are not considered in curriculum, little attention is paid to introducing suitable 

references to students for reading, and the supervisor's counseling hours are not aptly and 

properly specified. 

Negative quality gaps in other dimensions indicate that responsibilities have not been 

fulfilled well to meet students' expectations. Given the viewpoints of most students and the 

negative quality gap in each of the five SERVQUAL dimensions, the following educational 

workshops are suggested in order to reduce these gaps:  
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1 "How to communicate with students",  

2 "Increasing staff skills", and "effective communication of faculty members and 

students".  

3 On the other hand, supervisors should have a schedule for counseling the students 

and students should be informed of it.  

4 Also the administrators should plan working hours of faculty members so that 

they have enough time for counseling,  

5 Faculty members should be accessible outside of class to answer students' 

questions, 

6 Students should have easy access to the administrator to express their viewpoints 

and suggestions concerning the curriculum and educational problems, and finally 

students' viewpoints and suggestions should be considered in curriculum. 

7 The negative quality gap in service dimensions can be used as a guideline for 

planning and allocation of resources.  

ACADEMIC QUALITY GAPS:  

I would like to give more stress on Academic quality gaps which are mostly concerned with 

Teaching, learning and research and also includes extension activities.  

         During the Independence Day address to the nation last year, Hon'ble Prime Minister 

Dr. Manmohan Singh mentioned that India needs to ensure far greater availability of 

educational opportunities at the higher education level so that we have not just a literate 

youth but a skilled youth, with skills which can fetch gainful employment. However, he 

expressed concern about the fact that as a country endowed with huge human resources, we 

cannot let the imminent shortage of skilled employees be a constraint to India's development. 

            As countries like India race to embrace the next phase of growth and become more 

globally competitive, it is technology that will provide the advantage. Every country today is 

vying for a place in the global economy and the network can give them the edge they need. 

Given India's 1.1 billion population it may be difficult to imagine how we can face a shortage 

of talent. However, with literacy at 52 percent, high poverty levels (319 Million live below 

USD 1 per day), India's wide rural-urban divide, and the quality of education available, the 

paucity of talent is indeed becoming a cause for worry. In particular, this demand-supply gap 

is already being felt by India's burgeoning IT industry and fears of the gap widening in the 
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future are being examined carefully. In fact, according to NASSCOM, each year over 3 

million graduates and post-graduates are added to the Indian workforce. However, of these 

only 25 percent of technical graduates and 10-15 percent of other graduates are considered 

employable by the rapidly growing IT and ITES segments. Hence, what we have today is a 

growing skills gap reflecting the slim availability of high-quality college education in India 

and the galloping pace of the country's service-driven economy, which is growing faster than 

most countries in the world.  

          In this demand-supply gap scenario, a look at the Indian education system will reveal 

that the number of technical schools in India, including engineering colleges, has actually 

more than trebled in the last decade, according to the AICTE. Part of the skills gap problem 

is that only a small percentage of India's youth pursue higher education. No more than 7 per 

cent of Indians aged 18-25 go to college, according to official statistics. Even a more 

fundamental level of education is proving difficult with nearly 40 per cent of people over the 

age of 15 being illiterate. 

          Looking at Northern India alone, studies reveal there are a significant number of 

engineering institutes. However, problems associated with a dearth of skilled teachers, 

funding, language, outdated syllabi, etc are commonly faced by educational institutions. 

Furthermore, today there is a situation wherein the best and most selective universities 

generate too few graduates and new private colleges are producing graduates of uneven 

quality leading to an imbalance. 

          Hence, we see that it is becoming more and more difficult to create a robust and 

continuous pipeline of talent. The university systems of only a few countries would be able to 

keep up with such demand and India is certainly having trouble.  

          As businesses propose to double and treble their workforces and Indian companies 

strive to maintain their position in the global marketplace, it has become imperative to 

prepare and plan for a world-class, competent, talented and innovative workforce. It is 

estimated that India would require a workforce of 5,00,000 capable IT professionals in the IT 

and IT-enabled services sectors according to the recent Economist survey. However, over the 

past fifteen years, India has produced 1.6 million professionals and faces the uphill task of 

producing another 0.8 million in the next two years.  

          Many of the IT MNC's, viz, Cisco, Intel, Microsoft, Infosys & Wipro have alliances 
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with academic institutions on specific initiatives covering skills based ICT education, faculty 

upgradation, internships, curriculum workshops, research incubation, etc. aggregating the 

architects of the new global economy. For instance, institutions like Shaheed Rajguru 

College of Applied Science in New Delhi, Chitkara College of Engineering, Chandigarh, 

Banasthali Vidyapith Women's University have tie ups with Cisco, Red Hat, etc. 

           The time is ripe for us all now to reboot the India education system by various 

programmes, joint initiatives and other measure by individuals, the government, industry and 

academia. Such activities have the potential to play an important part in plugging the talent 

gap in the years to come. Training individuals for the jobs of the future and allowing them to 

visualise what it possible today will not only make a difference in their lives but will enrich 

our communities now and for years to come. 

 
 

How to improve or bridge quality gaps in India's higher education and research?  

It‘s a well established fact that India is going downhill in science   education and research, 

despite of relative huge increase in funding and being the major technical manpower supplier 

for IT and global research community, successfully undertaking Moon mission and so on. I 

am wondering how we can regain our lost glory and improve on that so far our science 

education and research is concerned. I am mentioning some remedies below that came to my 

mind. 

1. Reduce spending of public money on higher education and research for non-performing 

institutes and universities. Only teaching (without any productive research in form of quality 

publications or usable patents) does not justify huge spending by some so-called ―elite‖ 

institutes/universities. All institutes/universities should be graded and judged as per their 

performance and public monetary support should depend on that. (UGC has started this but 

not with much cooperation from universities and so-called elite institutes and with very 

limited success so far). 

2. Introduce strict accountability of public money for any research in any institute or 

university. And any research finding (mainly related to novel service or product) using public 

money must be mentioned in an open source (e.g unrestricted web site(s) for public access). 

If hundreds of corers of rupees are spent on ―developing Bt- crop for insect resistance‖, then 

public have the right to know what is the outcome from that huge spending of tax payers‘ 
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money. And if needed, a farmer or other researcher(s) should be able to access that 

information and more importantly the materials developed in such projects, as claimed by the 

researcher/institute. 

3. Private institutes and universities must follow a minimum standard to give degrees and 

public-private partnership must be encouraged. 

4. Start ―tenure track‖ system in Indian institutes/universities. 

5. Increase spending substantially on primary and high school education (Both qualitative and 

quantitative). Increase the salaries of teachers at least at par with university lecturers and put 

stringent quality control while recruiting the teachers and introduce accountability among 

them. We must increase substantially the number of primary schools and quality of those and 

improve on physical infrastructures like school buildings, a minimum standard of school 

laboratory and library, a decent play ground, some internet connected computers in libraries 

etc. 

6. Change the education system from the primary level (reduce work load, put more 

importance on physical activities, encourage original thinking etc). There should not be any 

form of evaluation (exam or so) till age 10 years (i.e till class 4 level). Subsequently the exam 

patterns should change and put more emphasis on original thinking and problem solving 

rather than emphasizing database-quiz type format. Basic education should be in mother 

tongue but English also should be compulsory from class 1. 

7. Provide increased opportunities for students in rural and -urban India (in form of 

transparent information dissemination, transparent selection for fellowship/scholarships and 

recruitments). 

8. For the long run: Provide quality primary and high school education free for all. 

9. The school and college students should to be graded as Initial learners, Moderate learners 

and Advanced learners on the basis of their performance in entrance tests/appropriate 

examinations and schools and colleges be established or graded separately for each class of 

learners. 

10. all teaching institutes be managed with scientific attitude, rational thinking and shall do 

the pious profession of education for the cause of human being and humanity.  

We have an obligation to give something back to our country which will have a long term 

impact on the whole society. These are few of my thoughts. Let‘s start a vibrant discussion 

and let us know your opinion in this matter in next two days of the national conference on 

quality gaps in higher education.  
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India is a country with rich cultural heritage along with abundant wealth of languages.Increasing 

globalization and the demand for English literacy hasto a great extent reduced our urge to learn 

different languages. Several studies have shown that the child is most receptive to language in the age 

of 2-8 years. Inculcating the use of a multilingual approach in teaching could be most useful for 

elementary education. This paper discusses the use of multilingual approach by teachers in the 

classroom and the techniques that can be used to do it. 

Keywords: multilingual, teaching, innovation 

Introduction: 

Pietikäinen (2010) explains that how much or how little a particular language is used in a 

society is often based on a language hierarchy created by the society. This means that a 

certain language holds a higher position in the classroom or society, and other languages may 

follow it according to importance and use. At the top of the hierarchy, seen as the most 

important language, is the mother tongue of the majority of the society. The second tier 

consists of languages that are beneficial for doing business, or international languages such as 

English, French, or German. These are followed by languages that are historically or 

geographically significant, and at the bottom of the hierarchy are often minority languages, 

because they are viewed as less useful. This societal view of languages impacts the 

population‘s respect for the certain individual languages [1]. An important aspect while 

looking at the languages is the curriculum and educational policy. Draft of National education 

policy 2019, under curriculum and pedagogy mentions the education through local language 

or mother tongue[2] as the early teaching language to enhance the learning experience in 

students. India is a country of vast cultural heritage and according to the latest census in 2011 

recognizes 121 languages. It is hence expected that the learners be considered multilingual 

irrespective of their mother tongue and medium of study. 

 

 

Scholarly Research Journal's is licensed Based on a work at www.srjis.com 

Abstract 

mailto:rachanashelke@gmail.com
http://www.srjis.com/srjis_new/www.srjis.com
http://www.srjis.com/srjis_new/www.srjis.com


Scholarly Research Journal for Interdisciplinary Studies,  

Online ISSN 2278-8808, SJIF 2019 = 6.380, www.srjis.com 

PEER REVIEWED & REFERRED JOURNAL, NOV-DEC, 2019, VOL- 7/56 
  

Pratibha College of Education, Chinchwad, Pune Page 68 
 

Research Methodology: 

This is a conceptual paper based on literature survey and author research. Secondary data 

is collected from abstracts, journal, thesis, blogs and articles with the help of internet, 

magazines published by different organization and institutes.   

Review of Literature 

As Dufva et al. (2011) suggest, each learner has a unique linguistic repertoire, which does not 

need to match the unique repertoire one has in their mother tongue. These repertoires can be 

different, according to usage. Why then, must we teach students to translate literally from one 

language to the other? Students aren‘t taught translations when they are learning English as a 

Second Language in a country where the majority speaks English, they are taught the words 

or utterances in context. Considering language from a multilingual point of view would 

release the expectation that students will one day learn ‗a language‘, and be done learning it 

[3]….They also argue on the functionalism in language teaching and teaching 

‗multilingualism‘, rather than teaching and viewing English as a single, simplistic 

monolingual language. Drawing inspiration from Mihail Bakhtin, they offer this concept of 

multilingualism as an alternative for monological views on language. They assert that people 

are never monolingual to begin with, but multilingual, because their use of language changes 

over time and depending on their situation. The authors argue that languages should not be 

viewed as separate entities, or as national languages that usually stop at the border of a 

country, and that they should not have a grammar, or an ―abstract, decontextual set of 

(grammatical) rules‖[3]   

Having multilingual students and students from different linguistic backgrounds in an English 

class could provide a teacher with a unique opportunity to draw from and explore a diverse 

set of languages, instead of limiting the teacher and the students by having to create and 

provide separate materials for the multilingual students.[4] 

A multilingual pedagogy is alearner-centred approach that aims to develop students‘ 

language awareness and languagelearning awareness across the languages that students know 

(Neuner, 2004). [5] 

The teachers believed that their own multilingualism had been beneficial to their 

language learning, but they did not come to the same conclusion regarding their students.The 

teachers believed that this difference could be explained by differences in awareness:the 
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teachers were aware of how to use their previous knowledge in further languagelearning, 

whereas their learners may not be equally aware…… [6].The L3 [third language] teachers in 

the study had never collaborated with teachers of other languages.When asked about the 

topics on which they might collaborate, most teachers suggestedworking together on 

grammar and grammar terminology; only a few teachers mentionedother topics. This lack of 

collaboration has several likely explanations. First, in relation tothe beliefs discussed above, 

language teachers may view the learning of the variouslanguages so differently that they may 

see little value in using a cross-curricularapproach; second, time constraints make 

collaboration difficult; and third, all languageteachers (L1, L2 and L3) must recognise the 

benefits of collaboration for it to occur.A central aim of multilingual pedagogy is to 

increasethe efficiency of language learning, but if teachers lack the time tocollaborate or lack 

the recognition that a multilingual pedagogy may be more efficient,then these teachers will – 

not surprisingly – be resistant to implementing yet anotherapproach. Furthermore, teachers 

clearly need sufficient training in a newapproach before they can see how such an approach 

can enhance their students‘ learning.Language teacher education plays a key role in training 

future teachers to implement amultilingual pedagogy. To date, education for language 

teachers seems to devote aninsufficient amount of time to enhancing language teachers‘ 

multilingual awareness andpractices.[6] 

Book sharing also supports oral language andemergent literacy. Emergent literacy skills—

developmentalprecursors to literacy—include growth of receptivevocabulary and narrative 

skills, concepts and knowledge,articulation, phonological awareness, print concepts 

andawareness, and early forms of writing such as scribbles and drawings (Whitehurst & 

Lonigan, 1998). [7] 

Interactive reading mirrorsstructural features of classroom lessons and thereforeequips 

children with interactive strategies for classroom participation (Sinclair & Coulthard, 

1975).[8] 

Fluent multilingualism—for example, where youth are proficient in English and their heritage 

language—is associated with high academic achievement and positive personality adjustment 

(Portes & Rumbaut, 2001.[9] 

Many authorshave speculated that individuals who have the ability to switch between two or 

more languages also exhibit higher cognitive functioning and mental health status than 
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English Language Learners who abandon one of theirlanguages….      Children can become 

fluent in twolanguages and reap the benefits of dual-language skillsunder supportive contexts. 

Research on language developmentin monolingual children offers useful lessons 

formultilingual contexts: children‘s language is most supportedwhen adults engage children 

in responsive, positive,varied, and complex talk about objects of interestto those children, 

past personal experiences, and booksthey are reading with them. Moreover, in order to 

providechildren with such optimally supportive language environments,parents should speak 

with their children usingthe language(s) with which they are proficient. [10] 

Conclusion: 

The above literature review revels that the students who are multilingual can perform well 

academically as well as show enhanced cognitive skills, but only with the help of parents and 

teachers. Teachers attitude towards multilingual pedagogy and the willingness to incorporate 

the practices to encourage it are influential factors in the integration of multilingualism in 

daily language classroom. It is effectively suggested in various studies that first, second and 

third language taught in school should not be viewed as individual entities but encouraged to 

implement a cross curricular approach for the ease of the subject comprehension. 

Collaborative activities, book sharing, narratives and dramatization should all be included 

while planning the cross curricular projects and multilingualism should not be limited to the 

ability of students to translate a language but to comprehend its essence.Time management 

and teacher trainings will be required to equip the teachers to use multilingual pedagogy in 

every language class. 
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Although there is widespread support for inclusion at a philosophical level, there are some concerns 

that the policy of inclusion is difficult to implement because teachers are not sufficiently well 

prepared and supported to work in inclusive ways. Inclusion requires teachers to accept the 

responsibility for creating schools in which all children can learn and feel they belong. In this task, 

teachers are crucial because of the central role they play in promoting participation and reducing 

underachievement, particularly with children who might be perceived as having difficulties in 

learning. The paper reviews some of the barriers to the development of successful inclusive schools 

and suggests that one way of overcoming these difficulties is to reconsider the roles, responsibilities 

and identities of teachers. It also provides some suggestions about the role of teacher education in the 

development of teachers‘ skills, knowledge, attitudes and beliefs. In this context. Many initiatives and 

innovations in teacher education identified in the various national studies are part of the general 

reform movement in education. Transformation refers to planned change brought into widespread use 

for the improvement of teacher education. It is assumed that many of those innovations and 

developments have been implemented within the systems of teacher education in the countries 

concerned, and have become reforms. These developments and reforms in teacher education will be 

summarized and discussed in terms of the following major themes: pre-service education, teacher 

recruitment, teacher induction, in-service teacher education, policy and structural changes within 

teacher education, system linkage of teacher education institutions, and research on teacher 

education. Following information covers most of the information which helps reform in the era of 

teacher‘s education. 

Objective: Ensures that all students at all level of school education are taught by passionate, 

motivated and highly qualified, professionally trained and well equipped teachers. 

Teachers truly shape the futures of our children - and, therefore, the future of our nation. It is 

through teachers that our children are imparted with values, knowledge, empathy, creativity, 

ethics, life skills, and social responsibility. Teachers thus form the very heart of the education 

process, and represent an indispensable vehicle towards a progressive, just, educated, and 

prosperous society. 

Meaning of Teacher Education :  

It is well known that the quality and extent of learner achievement are determined primarily 

by teacher competence, sensitivity and teacher motivation. The National Council for Teacher 

Education has defined teacher education as – A programme of education, research and 

training of persons to teach from pre-primary to higher education level. Teacher education is 
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a programme that is related to the development of teacher proficiency and competence that 

would enable and empower the teacher to meet the requirements of the profession and face 

the challenges therein. According to Goods Dictionary of Education Teacher education 

means, ―all the formal and non-formal activities and experiences that help to qualify a 

person to assume responsibilities of a member of the educational profession or to discharge 

his responsibilities more effectively.‖ In 1906-1956, the program of teacher preparation was 

called teacher training. It prepared teachers as mechanics or technicians. It had narrower 

goals with its focus being only on skill training. The perspective of teacher education was 

therefore very narrow and its scope was limited. As W.H. Kilpatric put it, ―Training is given 

to animals and circus performers, while education is to human beings.‖ Teacher education 

encompasses teaching skills, sound pedagogical theory and professional skills. Teacher 

Education = Teaching Skills + Pedagogical theory + Professional skills.  

Teaching skills would include providing training and practice in the different techniques, 

approaches and strategies that would help the 3  

teachers to plan and impart instruction, provide appropriate reinforcement and conduct 

effective assessment. It includes effective classroom management skills, preparation and use 

of instructional materials and communication skills. 

The need for teacher education is felt due to the following reasons;  

1) It is common knowledge that the academic and professional standards of teachers 

constitute a critical component of the essential learning conditions for achieving the 

educational goals of a nation. The focus of teacher preparation had to shift from training to 

education if it had to make a positive influence on the quality of curriculum transaction in 

classrooms and thereby pupil learning and the larger social transformation. The aspects that 

need greater emphasis are;  

the length of academic preparation, the level and quality of subject matter knowledge, the 

repertoire of pedagogical skills that teachers possess to meet the needs of diverse learning 

situations, the degree of commitment to the profession, sensitivity to contemporary issues and 

problems and the level of motivation.  

This is not possible if teacher preparation focused only on training. Holistic teacher building 

is necessary and therefore teacher education needed more emphasis than mere training.  
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2) Educating all children well depends not only on ensuring that teachers have the necessary 

knowledge and skills to carry out their work, but also that they take responsibility for seeing 

that all children reach high levels of learning and that they act accordingly.  

3) People come to teacher education with beliefs, values, commitments, personalities and 

moral codes from their upbringing and schooling which affect who they are as teachers and 

what they are able to learn in teacher education and in teaching. Helping teacher candidates 

examine critically their beliefs and values as they relate to teaching, learning and subject 

matter and form a vision of good teaching to guide and inspire their learning and their work is 

a central task of teacher education.  

4) Teachers confront complex decisions that rely on many different kinds of knowledge and 

judgement and that can involve high stakes outcomes for students‗ future. To make good 

decisions, teachers must be aware of the many ways in which student learning can unfold in 

the context of development, learning differences, language and cultural influences, and 

individual temperaments, interests and approaches to learning‖. In addition to foundational 

knowledge about the areas of learning and performance listed in the above quotation, teachers 

need to know how to take the steps necessary to gather additional information that will allow 

them to make more grounded judgements about what is going on and what strategies may be 

helpful. More importantly, teachers need to keep what is best for the student at the centre of 

their decision making.  

5) Teacher education like any other educational intervention, can only work on those 

professional commitments or dispositions that are susceptible to modification. While we can‗t 

remake someone‗s personality, we can reshape attitudes towards the other and develop a 

professional rather than a personal role orientation towards teaching as a practice.  

6) Teacher performance is the most crucial input in the field of education. Whatever policies 

may be laid down, in the ultimate analysis these have to be implemented by teachers as much 

through their personal example as through teaching learning processes.‖ India has reached the 

threshold of the development of new technologies which are likely to revolutionise the 

classroom teaching. Unless capable and committed are teachers in service, the education 

system cannot become a suitable and potential instrument of national development. The 

teacher is required to acquire adequate knowledge, skills, interests and attitudes towards the 

teaching profession. The teacher‗s work has become more complicated and technical in view 
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of the new theories of psychology, philosophy, sociology, modern media and materials. The 

teacher can be made proficient with well planned, imaginative pre-service and in-service 

training programmes.  

Scope of Teacher Education: The scope of teacher education can be understood in the 

following ways;  

Teacher education at different levels of education  

Triangular basis of teacher education  

Aspects of teacher education  

Teacher Education at different levels of Education: Teacher education reaches teachers at 

all levels of education, namely Pre-primary, Primary, Elementary, Secondary, Higher 

Secondary and the Tertiary. The needs and requirements of students and education vary at 

each level. Hence level and stage-specific teacher preparation is essential. Teacher education 

also helps in the development of teaching skills in teachers of professional institutions. The 

teachers in professional institutions have only the theoretical and practical knowledge of their 

respective subjects. They require specialized teacher training inputs to deal with students 

entering their professions. Teacher education also reaches special education and physical 

education. Thus where there are teachers, there would be teacher education. The knowledge 

base is adequately specialized and diversified across stages, in order to develop effective 

processes of preparing entrant teachers for the functions which a teacher is expected to 

perform at each stage. 8  

Triangular Basis of Teacher education : Construction of the relevant knowledge base for 

each stage of education requires a high degree of academic and intellectual understanding of 

matter related to teacher education at each stage. This involves selection of theoretical 

knowledge from disciplines cognate to education, namely, psychology, sociology and 

philosophy, and converting it into forms suitable for teacher education. Teacher education 

derives its content from the disciplines of Philosophy, Sociology and Psychology. These 

disciplines provide the base for better understanding and application of Teacher education. 

The Philosophical basis provides insights to the student teachers about the implications of- 

the various schools of philosophy, ancient and modern philosophical thoughts, educational 

thoughts of philosophical thinkers on education and its various aspects such as curriculum 

construction and discipline. The Sociological basis helps the student teachers to understand 
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the role of society and its dynamics in the educational system of a nation and the world at 

large. It encompasses the ideals that influence national and international scenes. The 

Psychological basis helps the student teachers develop insights into students‗ psychological 

make-up. This enables the student teachers to understand their self, their students and the 

learning situations such that they are able to provide meaningful and relevant learning 

experiences to their students. Aspects of Teacher Education : Teacher education is 

concerned with the aspects such as, who (Teacher Educator), whom (Student teacher), what 

(Content) and how (Teaching Strategy). Teacher education is dependent upon the quality of 

teacher educators. The quality of pedagogical inputs in teacher education programmes and 

their effective utilization for the purpose of preparing prospective teachers depend largely on 

the professional competence of teacher educators and the ways in which it is utilized for 

strengthening the teacher education programme. Teacher education, thus, first deals with the 

preparation of effective teacher educators.  

Teacher education reaches out to the student teachers by providing the relevant knowledge, 

attitude and skills to function effectively in their teaching profession. It serves to equip the 

student teachers with the conceptual and theoretical framework within which they can 

understand the intricacies of the profession. It aims at creating the necessary attitude in 

student teachers towards the stakeholders of the profession, so that they approach the 

challenges posed by the environment in a very positive manner. It empowers the student 

teachers with the skills (teaching and soft skills) that would enable them to carry on the 

functions in the most efficient and effective manner. Teacher education therefore pays 

attention to its content matter. 

What makes for outstanding teachers and teaching?  

Experiences and studies from India and around the world show that there are a few key 

qualities of teachers, teacher education, school resourcing, and school culture that enable and 

ensure excellent teachers and teaching. 

• Teachers must be passionate, motivated, and well qualified, and well trained in content, 

pedagogy, and practice. 

• It is important that teachers relate to the students whom they teach, and are invested in the 

communities in which they serve. 
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• To ensure that they perform well, teachers must be valued, supported, respected - happy 

teachers and students make for excellent teaching and learning! In particular, the everyday 

working environment of teachers and students must be safe, comfortable, and inviting. 

• Teachers, and their schools, school complexes, and classrooms, must be well supplied with 

the learning resources that they need for effective teaching. 

• Teachers should not be overburdened, especially with non-teaching activities, or with the 

teaching of subjects outside of their expertise. 

• Teachers must have the autonomy to innovate and teach in the style that best suits them and 

their students. 

• Teachers must have robust opportunities for CPD, and access to learning the latest advances 

and ideas in both pedagogy as well as subject content. 

• Teachers must feel part of a vibrant professional community. 

What can be done to help restore the high prestige of the profession, and to ensure high 

quality teachers and teaching across the country?  

The structure 

of teacher education, recruitment, deployment, service conditions, professional development, 

and career management must be completely overhauled in order to restore the high status of 

the teaching profession, and to ensure that teachers are maximally productive and effective in 

their efforts. To this end, the Policy envisages a complete overhaul of the teaching profession 

in these key areas, so that the seven key issues listed above, currently affecting teaching are 

fully addressed, and so that the ten above mentioned goals required for outstanding teaching 

may be achieved. 

The harmful practice of excessive teacher transfers will be halted with immediate effect, 

to ensure that teachers can build relationships with and become invested in their 

communities, and so that students have a continuity in their role models and in their 

educational environments. Transfers will occur only in very special circumstances, to solve 

two-body or other familyrelated 

issues, for reasons of large changes in school attendance at a school, or for promotions of 

outstanding teachers to leadership positions. 
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To ensure that the best enter the teaching profession, the (TETs) will be strengthened 

through improved test material correlated to capacities of outstanding teachers, both in terms 

of content and pedagogy. 

Achieving desired Pupil Teacher Ratios:  

The practice of assigning teachers to individual schools based on overall student-teacher 

ratios will be replaced by a much more careful assignment system based on the educational 

needs of the children. Given that teachers can be shared across the school complex, this will 

not cost as much as it would have to fulfill PTR ratios in each subject at the level of 

individual schools. Adequate numbers of teachers will be recruited 

and deployed in school complexes to ensure that all subject-teaching needs at every school in 

the complex are met. Teachers in subjects such as art, music, vocational crafts, sports, and 

yoga will be shared across the school complex, as will be substitute teachers, student 

counsellors, and social workers.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Scholarly Research Journal for Interdisciplinary Studies,  

Online ISSN 2278-8808, SJIF 2019 = 6.380, www.srjis.com 

PEER REVIEWED & REFERRED JOURNAL, NOV-DEC, 2019, VOL- 7/56 
  

Pratibha College of Education, Chinchwad, Pune Page 79 
 

NEP 2019: NEW CURRICULAR AND PEDAGOGICAL STRUCTURE: ONE  

ASPECT 

  

Dr. Suvarna Pramod Gaikwad (Pg. 79-81) 

 Pratibha College of Education, Chinchwad, Pune.  

 

 

After independence, many policies were formed in India. According to changing era, education 

system needs to change. In 2019 New Education Policy draft is submitted by the committee formed 

under the leadership of Dr. K. Kasturirangan. This committee deeply focused on every minute aspect 

of education. In this paper, one of the important aspects of this policy, ‗Structure of Education- 

5+3+3+4‘ is discussed. This is the new curricular and pedagogical structure for school. Importance 

is given to the needs and interests of learners at different stages of their development. 

Introduction 

After the independence, India needed a change in the education system. Radhakrishnan 

Commission in 1948 was appointed to report on Indian university education and this 

commission suggested improvements in university education. After that, the Secondary 

Education Commission i.e. Mudaliar Commission was appointed by the government of India 

to make education system better for the nation. In 1964-66, Kothari Commission examined 

the different aspects of education system in India and submitted report. The recommendations 

given by this commission became the part of national policy on education in 1968. After that, 

education policy was formed in 1986. With few changes in this policy, Action Programme 

was developed in 1992. After long gap, New Education Policy is formed in 2019 for which 

Dr. K. Kasturirangan was chair person. This committee suggested the detailed nature of 

education at each stage including school education, higher education, technical education, 

vocational courses etc. In this paper focus is on the structure of school structure. 

Aims related to this aspect 

•    To transform curriculum and pedagogy by 2022. 

•    To minimize rote learning 

•    To encourage holistic development. 
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Characteristics of policy in relation with above aspect 

•    Focus is on needs and interest of students. 

•    Structure is based on cognitive and socio-emotional development of particular stage. 

•    Until grade 5 medium of instruction will be mother tongue/ local language. 

• Three  language  formula  is  applicable.  At  primary  stage,  student  will  learn  

three languages. They can change medium of instruction in grade 6 or 7. 

Four important stages in curricular and pedagogical structure 

Sr. No. Age (Year) Name of the Stage Grade 

1. 3 to 8 Foundational Stage Preprimary, 

 

Grade 1 and 2 
2. 8 to 11 Preparatory Stage Grade 3 to 5 

3. 11 to 14 Middle Stage Grade 6 to 8 

4. 14 to 18 Secondary Stage Grade 9 to 12 

Stage one: Foundational Stage (3 to 8 years): 

Psychological basis for this stage: According to Piaget, (1896 to 1980) this is a span of pre-

operational stage. Student uses symbols, language, images and play imaginary games. 

Flexible, play based, activity based, discovery based, oral activities are suggested for 

students. We can use puzzles, colouring books, connect the dot drawings, stories, rhymes, 

songs, games etc. At this stage, we can teach them alphabets, numbers, colours, shapes, 

sounds,  movements,  local  arts  etc.  Prepare  activities  in  such  a  way  that  curiosity, 

patience, teamwork, cooperation, interaction, and empathy such socio-emotional skills will 

develop among your pupils. 

Stage Two: Preparatory Stage (8 to 11 years): 

This is a transition to a formal style of learning. According to Piaget, (1896 to 1980) this is 

the concrete operational stage. Students begin to think logically and start to learn facts. From  

3rd   grade,  basic  textbooks,  discovery  based  learning  are  introduced.  Reading, writing,   

speaking   are   focused.   Subjects   at   this   stage   are   Languages,   Science, 

Mathematics, Art, Physical education etc. 
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Stage Three: Middle Stage (11 to 14 years): 

According to Piaget, (1896 to 1980) this is the transition from concrete to abstract 

thinking. From grade 6th, specialized subject teachers are suggested for higher level concept 

discussions. Abstract concepts are included. Social science, humanities subjects are 

included. Experiential learning, correlation between two subjects are introduced. 

Stage four: Secondary Stage (14 to 18 years): 

According to Piaget, (1896 to 1980) at this stage, students start to form hypothesis, 

understand cause and effect relationship. There is flexibility of subject options at this 

level. Students can select subjects as per their interest. Subject knowledge will be at deep 

level. Some subjects will be common to all. From 9th  to 12th  grade, each year will be 

divided into two semesters. Students will study 5 to 6 subjects in each semester. Elective 

courses will be included like arts, vocational subjects, physical education etc. Scope is given 

to students‘ interest and talent. Grades 11 and 12 will be considered as an integral part of the 

secondary stage. It is the preparation for livelihood and higher education. 

As per NEP 2019,  Before 1st grade it is preprimary stage, grades 1-5 is the primary stage, 

grades 6-8 is the upper primary stage, grades 9-10 is the secondary stage and grades 11-12 is 

the higher secondary stage. 

In short, if rigorous teacher training is given to would be teachers and the new policy is 

implemented properly, it will definitely transform our nation into vibrant knowledge society 

through high quality education to all. 
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REFLECTION OF POLICY AGENDA OF NEW NATIONAL EDUCATION POLICY 

2019 & VIEWS IN SUPPORTS IN FUTURE EDUCATION 
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As we talk about (New NEP 2019)New National Education Policy,2019 focusing on Quality 

Education with reflection in sustainable development that meets the need of people & specially pupils 

from KG to PG & onwards with three components i.e. Environment, Society & Economy. 

―Edu cati on  is th e fu tu re of  th e n ati on  in  w hich  environmental, social & economic 

consideration are balanced in the one roof of Improved Quality of life & it is only possible through 

literate society to build a nation under foundational pillars of Access(policy is the means & 

opportunity to approach & enter by accesselarating new keys),Equity(Includes key points with 

balancing equity ratio of G.E.R),Quality(High quality education to all),Affordability(Policy written& 

recorded for all with availability as per ability to be afforded),Accountability(Policy giving and 

maintaining the facts with conditions of being accountable with responsibility in education 

sector)with proper utilization of Quality  Education  with  good  In frastructure.‖ 

Keywords: New NEP 2019, Institution, Quality Education to all, RSA, RUSA, Teachers 

Evaluation 

Key highlights of the New National Educational Policy: 

1.   Early childhood care and education: 

High-quality early childhood care and education will be provided for all children between the  

ages  of  3  and  6  by  2025.This  will  be  done  within  institutions  such  as  schools  and 

anganwadis, which would have a mandate to take care of the overall well-being of the 

child— nutritional, health, and education. These institutions will also provide similar support 

to families for children younger than three years of age—within their homes. The criticality 

of brain development in the early years has become clear in the past few decades; this policy 

will result in a massive positive multiplier effect on society. 

2.   Ensuring foundational literacy and numeracy: 

Every student will start achieving age-appropriate foundational literacy and numeracy by 
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2025. A slew of programmes and measures are articulated for this purpose. This is aimed at 

the basic issue facing our education system today—of students not being able to read, write 

and do elementary math. 

3.   Transformed curricular and pedagogical structure for school education: 

The curriculum and pedagogical structures will be designed anew to be appropriate and 

effective, based on children‘s cognitive and socio-emotional development. The curriculum 

will be integrated and flexible with equal emphasis on all subjects and fields. There will be 

no separation of curricular, co-curricular or extra-curricular areas—with all in a single 

category of equal importance. Vocational and academic streams will be integrated and 

offered to all students. Examination systems will be radically changed to assess real 

learning, make them stress-free, and aim for improvement instead of the passing of 

judgments. 

4.   Universal access and retention in schools: 

All Indians between ages 3 and 18 to be in school by 2030. The Right to Education Act will 

be extended from pre-school to class XII. 

5.   Teachers at the Centre: 

The profession of teaching, and so teachers, will be at the Centre of the education system, 

focused on the student and educational aims. All schools will be fully resourced with 

teachers— with working conditions for an energetic work culture. No ―temporary‖ teachers 

will be allowed; all positions will be filled with competent and qualified teachers. A 

development-oriented performance management system will be put in place. The teacher 

education system will be transformed, with rigorous teacher preparation through a four-year 

integrated stage and subject- specific programmes offered only in multi-disciplinary 

institutions. 

6.   New institutional architecture for higher education: 

India‘s current 800 universities and over 40,000 colleges will be consolidated into about 

10,000-15,000  institutions  of  excellence  to  drive  improvement  in  quality and  expansion  

of capacity. This architecture will have only large multi-disciplinary institutions, with 

significant investment. Three types of higher education institutions will be there: Type 1 

universities focused on research  but  also  teaching  all  programmes,  undergraduate  to  

doctoral;  Type  2  universities focused  on  teaching  all  programmes  while  also  
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conducting  research  and; 3  colleges focused on teaching undergrad programmes. All types 

will grant their own degrees. There will be no system of university affiliations. 7.   High-

quality liberal education: 

All undergraduate education will be broad-based liberal education that integrates the rigorous 

study of sciences, arts, humanities, mathematics and vocational and professional fields with 

choices offered to students. Imaginative and flexible curricula will develop critical thinking, 

creative abilities and other fundamental capacities. Multiple exit and entry points will be 

offered, with appropriate certification after one, two, three and four years of study. There will 

be a four- year undergraduate programme available in addition to three-year programmes. 

8.   Increase in public investment: 

There will be a substantial increase in public investment to expand and vitalize public 

education at all levels. 

NEP,2019 Reflection and Views in supports in future education: 

New National Education Policy 2019 competently written under the chairmanship of 

space Scientist-administrator K.Kasturirangan,MHRD includes the establishment by an act 

of parliament of a new National Education Commission(Rashtriya Shiksha Aayog) to be 

chaired by the  Prime  Minister  &  to  be  run  by  executive  &  advisory  bodies  will  be  a  

range  of  new Institutions i.e.National Reseach Fund,National Higher education Regulatory 

Authorities in all states, Central Education Statistics Division (under NUEPA)etc.NEP 2019 

envisioning Indian Centred education system that contributes directly to transforming our 

nation Sustainability into an   equitable   &   vibrant   knowledge   society   by   highly   

quality   education   to   all   under RSA(Rashtriya Shiksha Aayog)which is beneficial to 

remove illiteracy from the ground level through availability of quality education in their 

mother tongue language. It will improve the skills like physical,mental & social 

development of the pupils as well as Adult peoples who are unable or restricting themselves 

to take education. And aiming to Bridge their hands to take quality education. NEP, 2019 

taken a step to remove drawbacks from Past Educational Policies 

NEP, 2019 is Challenging for teachers & future teachers & facilitators to connect with people 

& fulfills the root gap at social level especially in minorities. So, National Integrity Value 

reflecting through the Policy. Available technology not only with   ICT but also with 

ICCT 
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Technology in Teaching   Learning process to grown up the man with self-respect along 

with student support system of Higher Education to developed and to take stand for future 

nation maintenance in all streams and departments.  NEP,2019 envisioning the Evaluation of 

the Pupils & of course support system to improve the society with quality education & 

standard evaluation so it will seems reflection changes in sustainable development of the 

nation. With NEP,2019 

Education will reach to the root with scientific attitude, Inculcation of life skills & with core 

element through the content analysis based curriculum to understand the subject not only for 

self achievement  but also inculcate the roles & values to build and maintain a content 

essential to nature  National  Identity.  And  automatically  it  will  improve  the  status  of  

people  to  get employment instead of underemployment.  The demand of administration will 

increase the staff with High Quality base concepts of education to build the nation is the 

reason behind it. So the Concern part is about Reflection & Positive views of NEP, 2019. 

Now if we say about what left out of NEP, 2019 

1. As per the need to bring ―unrepresented groups‖ into school and focus on educationally 

lagging ―special education zones‖, it misses a critical opportunity of addressing inequalities 

within the education system. 

2. It misses to provide solutions to close the gap of access to quality education between 

India’s rich and poor children. 

3.Not specifying a common minimum standard below which schools cannot fall, creates 

conditions where quality of facilities in some schools will only sink lower, widening this gap. 

4. It proposes a roll back of existing mechanisms of enforcement of private schools making 

parents ―de-facto regulators‖ of private schools. Parents, and particularly poor and neo-

literate parents, cannot hold the onus of ensuring that much more powerful and resourced 

schools comply with quality, safety and equity norms. 

5. There is no special amendment‘s mention in policy agenda for Teachers. Teacher should 

get best remuneration with extra facilities including private sector recruitments as per the 

point mention in agenda that Teachers are in Centered in education. Support system should 

be 
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provided to facing huge challenges to literate society especially for women‘s. Because so 

many times women teacher has to face indiciplinary of the students while teaching at school 

as well as in society. 

6.Framework should includes the points in support to foundational bodies in education sector 

members & should include amendment‘s as per teachers point of views Because  to inculcate 

education into the root to top opportunity requires an interest of the pupils, effective system 

to support learning, including supportive organizations, resources and sound policies 

Challenges in implementation: 

1.   Recommendation about doubling of public funding to 6% of the GDP and increasing 

overall public expenditure on education to 20% from the current 10%. This is desirable but 

does not appear to be feasible in the near future given that most of the additional funding has 

to come from the States. 

2.   While establishing new institutions for Pali, Prakrit and Persian appears to be a novel 

idea, shouldn‘t the Central Institute of Indian Languages in Mysuru be strengthened and 

perhaps even upgraded to a university with an extended mandate to take care of these 

languages. 

3.   Expanding coverage under the RTE Act to include pre-school children is extremely 

important, but should perhaps be introduced gradually, keeping in mind the quality of 

infrastructure and teacher vacancies. 

4.   The idea of setting up the Rashtriya Shiksha Aayog under the Prime Minister and having 

it serviced by the MHRD is crucial in order to integrate the approaches and programs of 

multiple departments. However, it is fraught with many administrative problems and possible 

turf battles. Bringing medical or agricultural or legal education under one umbrella is likely 

to be met with stiff opposition. What is going to happen, for example, to the National 

Medical Commission Bill, 2017? 

5.   The idea of regulation being brought under the National Higher Education Regulatory 

Authority, standard setting under the General Education Council and funding under the 

Higher Education Grants Council may require a revisit so that there is synchronization with 

the current Bill for the Higher Education Commission of India. 

6.   The draft policy is silent on the Institutions of Eminence and agencies like the Higher 
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Education Funding Agency. 

7.   Language issues have to be handled sensitively in view of their emotional overtones, as 

witnessed recently. Protests are often made without understanding the spirit of the text. 

8.   It may create huge challenge in language comfort ability for the teachers as per points 

mention in agenda i.e. language proficiency to teach in mother tongue. As we know English 

is not our mother tounge. English Language should be included in teaching learning process 

because English Proficiency also can matter in carrier point of view at global level & pupils 

should  able to face the competitive world. And must inculcate the capacity to work & 

compete economically at global level. This drawback should be taken under quality education 

without language barriers. 

9.   Must Include Amendments for Teacher special security in Tribal, Slum areas. At Social 

Level Teacher always has huge challenges to change the mindset of people to take education 

where the people and families are restricting to take education to pupils in rural areas. 

Challenges will come to teach pupils as well as adults to build them into Literate society. 

Because in Slum and rural areas People are unaware and not taking interest to take education 

due to economically weaker section. Teacher also have to face the security problems while 

inculcating the values and roles because crimes find largely in this area. So Teacher should 

get extra protection and security especially in minorities, tribal & slum area. 

Above Drawbacks and implementation should be taken under quality education including and 

view as per all corner sides of education for sustainable development. So our nation will 

definitely compete economically at global level from childhood age and young future 

generation. 

 ―Education is a word & function tool which implements know ledge in hum an being  

Self-realization, Human Relationships Economic efficiency & Civic  R esp on sibi lity.‖  

I appreciate our New Framework of NEP, 2019 and Thankful our Scientist K.Kasturirangan, 

Educational Fighters, Thinkers, Motivators,MHRD staff & support system to build positive 

views with logical & scientific attitude to live Indian people peacefully & improve our 

education system with views in support at global level so illiteracy will come to an end. 
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 2019 च्याशैक्षणिक धोरिातून णशक्षक प्रणशक्षिासाठी णिशेष मागगदशगन तरतुदी केल्या असनू णशक्षक 

प्रणशक्षिाचा दर्ाग उंचािण्याच्या प्रयत्न एकाणत्मक ि समािेणशत णशक्षिाचे तरतुदींतून केल्याचे णदसनू येते. यात 

णशक्षकांसाठी भारतीय मलू्य, भाषा, ज्ञान, परंपरा, आधणुनक ज्ञान ि णशक्षिाची सांगड घातलेली आहे. भािणनक 

बुणिमत्ता मानिाच्या र्गण्या-र्ागण्याचा अणिभाज्य भाग, स्पधाग, धकाधकीच्या यगुात ही ‘मानिी मनाची 

उद्दीणपत अिस्था’ भािना लोपत चालल्याचे णदसते. ज्यातून समार्ीकरि समस्या उद्भिताना अनेकांना 

एकाकीपिा, नातेसंबंधातील कोरडेपिा, संकटांनी कोलमडून प्रसंगी आत्महत्येसारखे प्रसंग उद्भिताना णदसत 

आह.े 

 संशोधकाने, बी. एड्. प्रणशक्षिार्थयाांना आपल्या, इतरांच्या भािना समर्नू घेऊन तसा प्रणतसाद 

प्रणशक्षिाथी ि भािी णशक्षक म्हिनू गरर्ेचा ठरतो. त्यािर णशक्षक प्रणशक्षकाचे भणूमकेतून यांच्या भािनांक 

ििृीसाठी संशोधकाने सहकायागत्मक अध्ययनािर भर देिारा कायगक्रम तयार केला. ज्याद्वारे संबंणधतांची भािणनक 

बुणिमत्ता णिकणसत होऊन सध्या ि भािी र्ीिनात त्यांना, त्यांच्या कुटंुबीय ि णिद्यार्थयाांना हाताळताना णशक्षि 

सहाय्यक म्हिनू उपयोगी पडेल असा संशोधकाचा मानस आह.े 

 प्रस्तुत संशोधकाने यासाठी पाच प्रकारचे कायगक्रम उदा. सांणघक अध्यापन, गट चचाग, र्बाबदारीचे 

णिकें द्रीकरिाचा िापर केला. सहकायागत्मक अध्ययन पिती ि तंत्राचा उपयोग करून भािणनक बुिीमते्ततील 

घटक र्से- स्िर्ाि, स्िणिकास, परानभुतूी, सबंध हाताळिे, ितगन, र्बाबदारी ि णस्थतीज्ञान यांच्या णिकासािर 

भर देिारा कायगक्रम ि कालािधी णनणित केला. ज्याद्वारे भािनांक ििृीत फरक पडेल. 

 यासाठी 2019 च्या राष्ट्रीय शैक्षणिक धोरिातील उच्च दर्ागचे णशक्षि णशक्षक प्रणशक्षि संस्थांतून 

देण्यासाठी चार िषागचा एकाणत्मक बी.एड्. अभ्यासक्रम सरुु केला आहे. यासंदभागत संशोधकाने याणिषयाशी परूक 

Abstract 
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एकाणत्मक ि समािेणशत णशक्षिािर आधाररत बी.एड्. णिद्याथी णशक्षकांच्या भािणनक बुणिमता णिकसनासाठी 

सहकायागत्मक अध्ययनाणधष्ठीत कायगक्रम राबिनू त्याचे पररिाम अभ्यासले. 

2. प्रस्तावना : साधारणतः बुद्धिमते्तचे सजजनशील, ईपयोद्धजत, शैक्षद्धणक, सामाद्धजक व 

भावद्धनक ऄसे पाच प्रकार पडतात. गोलमनच्या मते, ‘Emotional Intelligence refers to the 

capacity for cognitivity our own feeling and those motivation our selves and for 

managing emotions well in our selves in our relationship.’ (जगताप 2007) 

म्हणजेच,‘द्धवद्यार्थयाांच्या भावद्धनक द्धवकासाची जबाबदारी द्धशक्षक शाळेवर ऄसते. ज्यातून व्यक्तीच्या 

मागाजतील ऄडथळे सवाांच्या सहकायाजने दरू करून समाधान व यश द्धमळते.’ (गोलमन-1995) 

यासाठी संशोधकाने बी. एड्. प्रद्धशक्षणार्थयाांच्या ईद्धिष्टपतूीसाठी परस्पर सहकायाजवर 

ऄध्ययनाद्धधद्धितकायजक्रम द्धनद्धमजतीचा मानस ठेवला. यातून तयांच्या भावी द्धवद्यार्थयाांच्या भावद्धनक 

बुद्धिमत्ता द्धवकासास हातभार लागेल. 

3. सशंोधनाची उणिषे्ट : 

i) बी. एड्. द्धवद्याथी द्धशक्षकांची भावद्धनक बुद्धिमत्ता मोजणे. 

ii) बी. एड्. द्धवद्याथी द्धशक्षकांची भावद्धनक बुद्धिमत्ताद्धवकसनासाठी सहकायाजतमक 

ऄध्ययनाद्धधद्धित कायजक्रम द्धनद्धमजती करणे. 

4. सशंोधनाची गृहीतके : 

i) भावद्धनक बुद्धिमते्तचे मापन प्रमाद्धणत चाचणीद्वारे करता येते. दद्धलप द्धसंह (1995) 

ii) बी. एड्. प्रद्धशक्षणाथीचंी भावद्धनक बदु्धिमत्ता द्धवकसनासाठी सहकायाजतमक ऄध्ययनाद्धधिीत 

कायजक्रम राबद्धवता येतो. (बच्छाव 2013) 
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5. सशंोधनाची व्याप्ती व मयावदा : 

A) व्याप्ती :  

1. प्रस्तुत संशोधन ह ेसाद्धवत्रीबाइ फुले, पणेु द्धवद्यापीठाशी संलग्न बी. एड्. महाद्धवद्यालयातील 

प्रद्धशक्षणाथीचं्या भावद्धनक बदु्धिमत्ता द्धवकासानाशी द्धनगडीत अहे. 

2. प्रस्तुत संशोधन बी. एड्. प्रद्धशक्षणाथीचं्या भावद्धनक बुद्धिमत्ता द्धवकसनासाठी सहकायाजतमक 

ऄध्ययनाद्धधिीत कायजक्रमापरुते द्धनगडीत अह.े 

B) मयावदा : 

1. प्रस्तुत संशोधन बी. एड्. प्रद्धशक्षणाथीचं्या भावद्धनक बुद्धिमत्ता द्धवकसनासाठी सहकायाजतमक 

ऄध्ययनाद्धधिीत कायजक्रमापरुते मयाजद्धदत अहे. 

2. प्रस्तुत संशोधन ह ेसाद्धवत्रीबाइ फुले, पणेु द्धवद्यापीठाशी संलग्न बी. एड्. महाद्धवद्यालयातील 

प्रद्धशक्षणाथीचं्या भावद्धनक बुद्धिमत्ता द्धवकासनाशी मयाजद्धदत  अह.े 

6. कायावत्मक व्याख्या :  

1) बी. एड्. प्रद्धशक्षणाथी : पदवीनंतर द्धशक्षणशास्त्र ही पदवी घेणारे प्रद्धशक्षणाथी   

2) साद्धवत्रीबाइ फुले, पणेु द्धवद्यापीठाच्या द्धशक्षणशास्त्र पदवीचा ऄभ्यास करणारे द्धवद्याथी  

3) भावद्धनक बुद्धिमत्ता : स्वतःबरोबरच आतरांच्या भावना जाणनू पररद्धस्थतीशी समायोजन साधनू 

स्वक्षमतांच्या अधारे कायजक्षमता-अतमद्धवश्वास वाढद्धवणे- दद्धलप द्धसंह 

4) सहकायाजतमक ऄध्ययन :ऄनदुेशाची एक पित, द्धवद्याथी गटात एकत्र येउन प्रारंद्धभक 

द्धशक्षकाने सादर केलेल्या साद्धहतयावर काम करतात, आतरांना शैक्षद्धणक यशप्राप्तीसाठी मदत करून 

स्वतःच ेज्ञान वाढवतात. –डॉ. व्ही. पी. द्धशखरे. 
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7. सशंोधन पररकल्पना :  

बी. एड्. प्रद्धशक्षकांच्या भावद्धनक बुद्धिमत्ता द्धवकसनासाठी सहकायाजतमक ऄध्ययनाद्धधिीत कायजक्रमाने 

भावद्धनक बुद्धिमत्ता द्धवषयक लक्षणीय फरक पडत नाही. 

8. सशंोधन आराखडा : 

जनसखं्या : प्रस्तुत ऄभ्यासात साद्धवत्रीबाइ फुले, पणेु द्धवद्यापीठाशी संलग्न ऄध्यापक 

महाद्धवद्यालयातील द्धवद्याथी द्धशक्षक. 

न्यादशवन व न्यादशव : पणेु, नगर, नाद्धशक द्धजल्यातील प्रतयेकी चार ऄध्यापक महाद्धवद्यालयातील 

द्धवद्याथी द्धशक्षकांची ऄसंभाव्यता अधाररत सहतेूक पितीने द्धनवड. 

सशंोधन अणभकल्प व चले :  

1) सशंोधन अणभकल्प : पवूज चाचणीसाठी पणेु, नगर व नाद्धशकमधील चार ऄध्यापक 

महाद्धवद्यालयातील द्धवद्याथी द्धशक्षक, पवूज व ईत्तर चाचणी, कायजक्रम ऄंमलबजावणीसाठी डॉ. एम. ए. 

खान बी. एड्. कॉलेज, मंचरचे ५० द्धवद्याथी. 

2) चले :  

i) स्वाश्रयी चल :सदर संशोधनात बी. एड्. द्धवद्याथी द्धशक्षकांची भावद्धनक बुद्धिमत्ता द्धवकसनासाठी 

सहकायाजतमक ऄध्ययनाद्धधिीत कायजक्रम 

ii)अश्रयी चल: सदर संशोधनात बी. एड्. द्धवद्याथी द्धशक्षकांची भावद्धनक बुद्धिमत्ता व पवूज अद्धण ईत्तर 

चाचणीतील गुण 

iii) द्धनयंद्धत्रत चल: परीके्षचे वेळापतर्क, बुद्धिमत्ता, स्त्री-परुुष, ग्रामीण शहरी द्धवद्याथी. 
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1. भावणनक बुणिमत्ता णवकसनासाठी मागवदशवक, तज्ज्ांच्या सहाय्याने सशंोधक णनणमवत 

सहकायावत्मक अध्ययनाणधणित कायवक्रम : 

क्र

म 

उपक्रम 

सहकायाात्मक 

ऄध्ययन 

पद्धती/तंत्र 

उपक्रमाची 

उद्दिष््टये 

सहकायाात्म

क 

ऄध्ययनपर 

घटक 

भावद्दनक 

बुद्दद्धमत्तापर 

घटक 

प्राधान्यक्र

म 

वेळ द्ददनांक 

1. 

गटचचाा व 

जबाबदारी वाटप 

प्रात्यद्दिक-

मानवी हक्क 

जपणूक करणारी 

ससं्था म्हणून 

स्थळ भेट 

1.द्दवद्याथी 

गट ऄध्ययन 

2.एकत्र 

ऄध्ययन 

३.चचाा व 

माद्दहती 

द्दवतरण 

1.द्दवद्याथी 

द्दििकांनी 

प्रात्यद्दिक 

कायापूतीसाठी 

एकत्र येणे 

2.जबाबदारी 

वाटप व  पार 

पाडणे 

1.सकारात्म

क 

परस्परावलं

बीत्व 

2.वैयद्दिक 

जबाबदारी 

1.स्वजाद्दणव 

2.परानुभूती 

3.जबाबदारी 

4.सबंध 

हाताळणी 

चचाा व 

दजेदार 

कायापूती 

िेवट

चे 

घ

ड्या

ळी 2 

तास 

1 

मद्दहना 

2. 

ऄद्दभरूप 

पाठांसाठी 

गटचचाा, 

भूद्दमकावाटप, 

सांद्दघक 

ऄध्यापन, 

सादरीकरण 

त्रुटींवर चचाा 

पुनःसादरीकरण 

1.द्दवध्याथी 

गट गट 

िोधकता 

2.ऄंतगात व 

बाह्य 

वतुाळाकार 

रचना 

1.द्दवद्याथी 

द्दििकांनी 

अपली 

भूद्दमका 

जाणणे 

2.स्वतःस 

द्दमळालेली 

जबाबदारी पार 

पाडणे 

1.अंतरव्य

िीक छोट्या 

गटातील 

कौिल्य 

2.गट 

प्रद्दक्रया 

1.स्वपे्ररणा 

2.स्वःद्दवका

स 

3.द्दस्थतीज्ञान 

4.द्दनस्वाथी  

वतान 

सांद्दघक 

कृती व 

जबाबदारी

चे तत्व 

िेवट

चे 

घ

ड्या

ळी 2 

तास 

1 

मद्दहना 

3. 

तंत्रज्ञानाधाररत 

पाठांसाठी 

अवश्यक 

बाबींवर गटचचाा 

तंत्रज्ञानाधाररत 

ऄध्यापन चचाा 

1.वैयद्दिक 

जबाबदारी  

2.समोरासमोर 

अंतरद्दक्रया 

1.स्वकौिल्य 

द्दवकद्दसत 

करणे 

2.पुरक माद्दहती 

द्दमळद्दवणे 

3.प्रभावी 

1.सकारात्म

क 

परस्परावलं

द्दबत्व 

2.वैयद्दिक 

जबाबदारी 

1.स्वजाद्दणव 

2.द्दनस्वाथी 

वतान 

3.प्रामाद्दणक

पणा 

सांद्दघक 

कृती व 

वैयद्दिक 

जबाबदारी

चे तत्व 

िेवट

चे 

घ

ड्या

ळी 2 

तास 

1 

मद्दहना 
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पुनःसादरीकरण सादरीकरण 

करणे 

4. 

सजृनात्मक 

पाठांसाठी 

अवश्यक 

बाबींवर गटचचाा 

स्वयं. 

ऄध्ययनपर पाठ 

ऄध्यापन चचाा  

पुनःसादरीकरण 

1.गटात्मक 

खेळ  

2.द्दवद्याथी 

गट ऄध्ययन 

3.एकद्दत्रत 

ऄध्ययन 

1.स्वकौिल्य 

द्दवकद्दसत 

करणे 

2.अवश्यक 

माद्दहती 

द्दमळद्दवणे 

3.प्रभावी 

सादरीकरण 

करणे 

1.समोरासमो

र 

अंतरद्दक्रया 

2.वैयद्दिक 

जबाबदारी 

3.गटप्रद्दक्रया 

1.परानुभूती  

2.द्दस्थतीज्ञान 

3.जबाबदारी 

4.भावद्दनक 

द्दस्थरता 

हेतू 

समजल्या

च्या 

तत्वाची 

खात्री व 

ऄध्ययन 

घटक 

द्दनद्दिती 

िेवट

चे 

घ

ड्या

ळी 2 

तास 

1 

मद्दहना 

5. 

उपक्रम-द्दनबंध 

गटचचाा व द्दवषय 

वाटप अद्दण 

माद्दहती सकंलन 

द्दवषय- मानवी 

हक्क व 

सादरीकरण 

1.द्दवद्याथी 

गट ऄध्ययन 

2.एकत्र 

ऄध्ययन 

3. गट चचाा 

४.गट िोधन 

काया 

1.स्वकौिल्य 

द्दवकद्दसत 

करणे 

2.अवश्यक 

माद्दहती 

द्दमळद्दवणे 

3.प्रभावी 

ऄहवाल 

लेखन व 

सादरीकरण 

करणे 

1.समोरासमो

र 

अंतरद्दक्रया 

2.वैयद्दिक 

जबाबदारी 

3.गटप्रद्दक्रया 

4.अंतरव्य

िीक/छो

ट्या 

गटातील 

कौिल्य 

1.स्वद्दवकास  

2.परानुभूती 

3.द्दस्थतीज्ञान 

4.जबाबदारी 

5.सबंंध 

हाताळणी 

द्दवषयाचा 

अवाका 

द्दनद्दिती व 

द्दमळालेली 

जबाबदारी 

पार पाडणे 

िेवट

चे 

घ

ड्या

ळी 2 

तास 
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नलीन ळैषणणक धोयण 2019 भधीर लळषक प्रलळषण त्मातीर लळषकांनी रुजलामची नैनतक भूल्मे, बायतीम 

वंस्त्कृती, ऩयंऩया, प्रथा रुजवलण्मावाठी माऩूलीच्मा नलीन ळैषणणक धोयण 1986, वुधारयत ळैषणणक धोयण 1992 

भध्मे प्रमत्न केरा शोता. ऩण मालय 2019 च्मा ळैषणणक धोयणात वलळऴे बय देऊन भुल्मे, वजभनळीरता, 
वंकल्ऩनात्भक फोध, जीलन कौळल्मे, एकता ल वभालेलळत लळषणावाठी लळषकांच्मा कौळल्म लदृ्धीलय वलळऴे 

बय ददरा आशे. ऩण मा ळैषणणक धोयणात वलद्मार्थमाांच्मा सान वंऩादनात प्रभुख अडथऱ अवरेल्मा वोळर 

लभडीमाचाशी वलचाय गयजेचा आशे. सानाच े आदान-प्रदान लेगान ेमा भाध्मभातून शोत े ऩण त्माऐलजी अन्म 

गोषटींवाठीच वलद्माथी माचा लाऩय कयत अवल्मान ेत ेअभ्मावाऩावून दयू जात आशेत. कायण, वोळर लभडडमा 
याषवाप्रभाणे वलभ काशी देत-घेत यादशरेरा ददवतो. त्माचा कैप, अभंर आणण हमवनाफयोफयचत्मान े वाऱ्मा 
जगाच्मा सान, भादशतीरा आऩल्मा उंफयठ्मालय आणून ठेलरे आशे. पेवफुक, ट्वलटय, शाईक, हशाट्वअॎऩ, 

इंस्त्टाग्राभ, व्लरकय, वऩकावा, फंद झारेरे ऑकुभ ट अळा अनेक आबावी भाध्मभांच ेगारुड शे प्रत्मष अवरेल्मा 
लभरांऩेषा लयचढ ठयत आशे. वलळऴेत् कुभायलमीन भुरांची फऱ्माचदा मातून पवलणूक झारेरी ददवत.े वसान 

ऩारक-लळषकांनी मोग्म ददळा ददल्माव वशकामाभत्भक, वशबागात्भक अध्ममनाव ऩुयक लाऩय शोऊन मातीर 

वलसानातून वलद्मार्थमाांच्मा सान, वलचायात बयच ऩडरे. 

 अध्ममनकत्माभच्मा फौवद्धक वलकावाव G. K. Gruop, बालननक ल भानलवक वलकावाव School 

Psychology, भानलवक ध्मैमाभवाठी Sucide Awarness, ळायीरयक वलकावावाठी मोगा ल भेडडटेळन, वाभाव्जक 

वलकावावाठी बायतीम वंस्त्कृती, भशायाषरातीर चारू घडाभोडी अळा एकाऩेषा एक गटांची पेवफुक, हशाट्वअॎऩ 

मालय येरचरे आशे. पक्त काम? क्रकती घ्मामच े शे लाऩयकत्माभलय अलरंफून आशे. कोणत्माशी गोषटींच े

वकायत्भक-नकायात्भक ऩरयणाभ अवतातच. भुरांच े भागभदळभक-ददळादळभक म्शणून बूलभकेत अवणाऱ्मा 
लळषकांनी लगाभतीर टॎलरेट, कॉम््मुटय क्रकंला भोफाईरलय वदय भादशती, व्हशडीओ, दृश्मे ळअेय केल्माव, दवुऱ्मा 
लळषकांभध्मे ळअेरयगं, भादशतीच ेआदान-प्रदान केल्माव दवुयीकडच्मा वलद्मार्थमाांफयोफय वोळर भीडडमाद्लाये 
वंप्रेऴण वाधल्माव ऩमाभलयण यषण, ्राव्स्त्टकफंदी, लवुंधया यषण, फेटी फचाओ, भादशतीचा जादगुाय अळा 
गटांद्लाये वलळऴे भोदशभा याफलून अऩेक्षषत ऩरयणाभ ळक्म शोईर. 
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वोळर लभडडमाची भुरांच्मा वलकावातीर बूलभका इंटयनेटच्मा उऩरलधतेभुऱे वोळर भीडडमातीर 

पेवफुक, इंस्त्टाग्राभ, हशाट्वअॎऩचा बायतातीर-जगातीर लाऩय प्रचडं लाढरा आशे. उदा. मेणाऱ्मा २६ 

जानेलायी प्रजावत्ताक ददनाचा आऩल्मा वलद्मारमातीर कामभिभ, ऩारयतोवऴक वलतयण, नतृ्म-

नादटकेतीर आऩल्मा ऩाल्म-लळषमांचा वशबाग त्मांच्मा भोफाईर कॎ भेयाद्लाये ऩारक-लळषक दटऩून 

त्लरयत वोळर लभडडमालय टाकून भाझी भुरगी-भुरगा, भाझा वलद्माथी उत्स्त्पूतभ वशबाग, घलघलीत 

मळ,feeling proud ..अवे इतयांफयोफय एका षणात आऩरा आनंद ळअेय कयतात. ज्मातून इतयांच्माशी 

आनंदात-उत्वाशात आणण प्रेयणेत बय ऩडत.े भुरांच े गामन, वंगीतलादन, शुऩाशुरा, खेऱ-िालट-

चचरकरेतीर कौळल्म ळअेय करून त्मारा, इतयांना प्रोत्वाशन लभऱते. तो स्त्लत् शी आऩल्मा 

लभरांफयोफय माफाफी ळअेय करून त्मांच्मा राइक्व, कॉभेंट्व लभऱलतो, त्मातून प्रोत्वाशन, ददळादळभन, 

भागभदळभन लभऱते. 

भुरे-वलद्माथी वलकावात वोळर भीडडमाची भदत : 

१) फौवद्धक वलकाव : ‗टॎरंटेज’च ेभुख्म कामभकायी अचधकायी आददत्म भलरक मांच्मा भते, ―Live 

interactive digital learning empowers the learners to receive for excellence, quality education 

anytime and anywhere.‖ म्शणजेच भुरांच्मा डडव्जटर अध्ममन, ळैषणणक प्रक्रिमा ल बाली 

करयअयवाठी ग्राभीण-ळशयी वलद्मार्थमाांना वोळर लभडडमाचा जोड फौवद्धक वलकावाव चारना देत.े उदा. 

ळलदखेऱ, कोडी. 

२) ळायीरयक वलकाव :वोळर लभडीमालय वध्मा वलवलध ळायीरयक खेऱ, त्मातीर कौळल्मे, Live 

वाभन,े मोगा-भेडीटेळन, डान्वचे लगभ चारू अवतात. त्मात वशबागी शोऊन ळायीरयक हमामाभाव 

चारना लभऱते. ऩयस्त्ऩय फाफींच ेआदान-प्रदान शोऊन लैमव्क्तक ल इतयांच ेळायीयक वलकावाव शातबाय 

रागत.े उदा. कलामत, कवयतीच ेव्हशडीओ, वलवलध खेऱांचे live ळो. 
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३) बालननक वलकाव : वध्मा वलाांना मा वोळर लभडीमान ेजखडून टाकरे अवून जीला-बालाच े

लभर, वलंगडी शी कल्ऩनाच ठयतेम की काम? अळी लेऱ आरी आशे. त्मातून वशकामभ, वशबाल, 

वशबागाऐलजी मालयच गुड भॉननांग, गुडनाईटच ेभेवेज क्रपयत आशे. कोयड्मा बालनांभुऱे आत्भीमता, 

वशवंलेदना ददवणे अळक्म शोत अवून मालय लळषक ऩारकांनी Happy Parenting,School 

Psychology, Child Psychology, Psychological Factsअळा पेवफुक ऩेजचा लाऩय करून भुरांना 

वभजून घेतल्माव बालननक वलकावाव भदत शोत.े 

४) भानलवक वलकाव : वलद्माथाांच्मा भानलवक वषभीकयणावाठी Psychological Whatsaap 

group, UPS Education, Psychology onlineवायखी पेवफुक ऩेजेवचा लाऩय भशत्लाचा ठयतो. 

ज्माद्लाये लळषक-ऩारक भुरांच्मा वभस्त्मा ओऱखनू त्मांना हमक्ती वशामक शोऊन वभस्त्मेतून फाशेय 

काढण्माव ददग्दळभन करू ळकतात. मातून त्मांचे भानलवक वळक्तीकयण ळक्म शोऊन त्मावाठी प्रवंगी 

गट ल इतय ऩेजेवचीशी भदत घेऊन त्माचा न्मूनगंड, एकरकोंडऩेणा, अभ्मावाकडे दरुभष मालय भात 

करू ळकतात. 

५) वाभाव्जक वलकाव :भनुषम वभाजळीर प्राणी अवल्माने गणेळोत्वल, दगुाभऩुजा, लळलजमंती, 

१५ ऑगस्त्ट, इतय धालभभक वणांची भादशती चचरे, व्हशडडओ एकभेकांना ळअेय कयणे, ननभंरण ल 

वशबागावाठी वोळर भीडडमाचा लाऩय भुरे वशज करू ळकतात, त्मातून त्मांच्माभध्मे वाभाव्जक जाण 

लाढेर ल ते लैमव्क्तक जफाफदायी घेऊन ती ऩाय ऩाडतीर, त्मातून वाभाव्जक वलकाव-वाभाव्जकीकयण 

घडरे. 

वोळर लभडडमाचे भुरांलय शोणाये ऩरयणाभ 

वकायात्भक ऩरयणाभ :  

१) भुरांच्मा वाभाव्जक, भानलवक, फौवद्धक, बालननक, ळायीरयक वलकाव - खयेतय वलाांगीण वलकावाव 

वोळर लभडीमाने शातबाय रागतो. लैमव्क्तक प्रळंवाऩय फाफींच ेआबावी ल प्रत्मष अवरेल्मा लभर, 



Scholarly Research Journal for Interdisciplinary Studies,  

Online ISSN 2278-8808, SJIF 2019 = 6.380, www.srjis.com 

PEER REVIEWED & REFERRED JOURNAL, NOV-DEC, 2019, VOL- 7/56 
  

Pratibha College of Education, Chinchwad, Pune Page 99 
 

नातेलाईकांळी ळअेरयगं करून आऩरे कामभकतृभत्ल इतयांवभोय नेण्माची वंधी उऩरलध शोत.े उदा. 

चचरकरा, वंगीत मातीर प्रावलण्म ळअेय कयता मेत.े 

२) भोफाईरचा लाढता उऩमोग : शाताऱण्माव वो्मा भोफाईरभुऱे पोटो, पोटोलय प्रक्रिमा, टंकरेखन, 

पॉन्ट, करय, यंग-येऴांच ेसान शोऊन त्मातीर कौळल्म लाढलून कभीत-कभी लेऱेत त्मात ऩायंगत शोऊन 

त्मालय आऩरी छाऩ उभटलता मेत.े 

३) वंदेळाच ेवाथभक आदान-प्रदान – पेवफुक, हशाट्वअॎऩलय नेभका वंदेळ ऩाठवलणे, आरेल्मा वंदेळांच े

अथभग्रशण करून वंप्रेऴणक्रिमा वशज वाध्म शोत.े उदा. आजच े गशृकामभ, चाचणीचा अभ्माविभ, 

भशत्लाच े प्रश्न त्मांची उत्तये, प्रकल्ऩाव आलश्मक भादशतीच्मा लरकं्व, मु ट्मूफ व्हशडीओ देणे-घेणे 

वशज ळक्म शोते. 

वोळर लभडडमाचे नकायात्भक ऩरयणाभ 

१) भोफाईर लाऩयाफाफत भुरांचा शट्टीऩणा : वध्मा भोफाईर म्शणजे जणू आऩरा जीला-बालाचा 

लभर शोऊन फवराम. भुरे भशागड्मा भोफाईरची भागणी ऩारकांकडे कयताना ददवतात आणण लभऱारा 

नाशी तय रुवणे, आदऱ-आऩट कयणे, प्रवंगी आत्भशत्मेवायखे टोकाचे ऩाऊर उचरताना ददवतात. 

ऩारकांऩुढच्मा मा वभस्त्मेने,शट्टग्राशी भुरांभुऱे त्मांना शोणाऱ्मा भानलवक, आचथभक रावाची कल्ऩना 

वलाांना आशे. 

२) भुरांची ऑनराईन पवलणूक : भुरांच्मा बोऱेऩणाचा गैयपामदा घेणाये काशीजण त्मांना 

आचथभक, भानलवक, बालननकदृषट्मा लरॎकभेर करून आऩल्मा जाळ्मात ओढून त्मांची पवलणूक 

कयतात. बेटण्माव फोरलणे, गैयकृत्म करून घेणे माऩावून ऩारक, लळषकांनी भुरांच ेवलश्लावात घेऊन 

वंयषण केरे ऩादशजे. भुरांच्मा फऱ्मा-लाईट कृत्म, प्रवंगात वतत त्मांच्मा फयोफय अवल्माचा वलश्लाव 

भुरांना लळषक-ऩारकांनी ददरा ऩादशजे, ज्मातून चांगरे ल लाईट मातीर पयक वभजून ददरा ऩादशजे. 
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३) हमवन : वोळर लभडडमाच्मा अनतयेकी लाऩयाने वध्मा भुरांच ेखेऱ-अभ्मावाकडे प्रचडं दरुभष शी 

एक ज्लरंत वभस्त्मा फनरी अवून, तावनताव कॉम््मुटय, भोफाईर फयोफय फवणायी भुरे आऩरे 

जेलण, झोऩ, ळायीरयक शारचारींकडे दरुभष करून आऩरे डोऱे, ऩोट ल ळायीरयक वलकावालय गंबीय ठेव 

ऩोशचलत आशे. त्मातून अकारी भधभुेश, रृदम वलकाय, यक्तदाफ, डोळ्मांचा अधंकुऩणा, अऩुऱ्मा 

झोऩेतून अऩचन, मा वलाांतून चचडचचडऩेणा, एकरकोंडऩेणा, न्मूनगंड, अस्त्लस्त्थता मांना तोंड देत 

आशेत. 

उऩाम 

१) भुरे-ऩाल्म मांच्मा लभरत्लाची बूलभका :लळषक, ऩारक भुरांचे खये लभर त्मांनी मातीर वंबाहम 

धोके नजयेव आणून देणे, लाऩयावंदबाभत प्रलळषण, वशामक कामभ, काऱजी प्रनतफंधाचा लाऩय करून 

अनतयेकी स्त्लातंत्र्म देणे टाऱणे शे भुरांच्मा दशतावाठी गयजेचे आशे. 

२) भुरांच्मा इंटयनेट लाऩयालय रष ठेलणे :वोळर लभडडमा वलद्माथी वलकावात चांगरा नततका 

घातक ज्मालय रष ठेलणे, मोग्म त्मा वाईट्व, गटांचा लाऩय माफाफत दषता घेतल्माव भुरांच्मा सान, 

वलसान, भादशतीच्मा आदान-प्रदानात भदत शोईर. ज्मातून भुरांच्मा वलाांगीण वलकावाव शातबाय 

लभऱून वंबाहम धोके टऱतीर. 

वायांळ : नलीन ळैषणणक धोयण 2019 भध्मे वलभच ळैषणणक फाफींचा उल्रेख अवरा तयीशी वलद्माथी 

अभ्मावाकड ेलऱण्मावाठी वोळर लभडीमाचाशी मोग्म लाऩय गयजेचा ठयेर. 

वंदबभवूची : 
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Christine Green How, Julia Sonnevend and Colin Agur Educational Social Media 
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raYT/Iya SaOXaiNak  QaaorNa à2009 BaivaYyaataIla iSaXaNaacaa vaoQa 2 
 

saaO. SaItala  gadIyaa (Pg. 102-104) 

B.Ed 2
nd

 Year. DSM. 

 

 

kxstaurmana saimataI nao raYT/Iya SaOXaiNak  QaaorNa 2019 ca masauda jaahIr koxlaa Aaho. 
laoiKakxa baI.eD AByaasa kxrta Asataanaa 
1) maudlaIyaar à1952 
2) kxaozarI Aayaaoga à1964 
3) raYT/Iya QaaorNa à1986 
 yaa Ahvaalaacaa AByaasa koxlaa. tyaacabaraobar Attaaca Aalaolao SaOXaiNak QaaorNa yaacaa AByaasa koxlaa.tyaavar 
AaQaarIta raYT/Iya iSaXaNa QaaorNa masauda 2019 nausaar Saalaoya iSaXaNaacao svar}pa va saava-i~akxIkrNaacaI yaaojanaa yaa 
ivaYayaI KaalaIla maud\dyaaMcyaa AaQaaro cacaa- kxrNaar Aaho. 

i) paUva- pa`aqa-imak staravarIla iSaXaNa ivaYayak  garjaa. 

ii) iSaXaNa h@k kxayada 2009 cyaa AnauYaMgaanao Saalaoya pairXaota sauQaarNaa. 

iii) samaga` cacaa- AaiNa ivaSlaoYaNa àAaQaairta iSaXaNa.  

iv) Saalaoya paayaaBaUta sauivaQaa. 

v) iSaXak  vyavasqaapana  

  

 Saalaoya iSaXaNa svar}pa va saava-i~akxIkrNaacaI yaaojanaa yaamaQyao maanava saMsaaQana ivakxasa maM~aalayaanao 

navaIna iSaXaNa QaaorNa 2019 jaahIr koxlaolao Aaho. 

AByaasaacaI caaOkxT : Saalaoya iSaXaNaacaI saQyaacaI rcanaa ivaVaqyaa-cyaa ivakxasaacyaa garjaocyaa AaQaaro     

pauna-canaa koxlaI  jaaNao AavaSyak  Aaho. 

yaata  

 5+3+3+4 yaa AaraKaDyaacaa saamaavaoSa Aaho. 

1) paaca vaYao- paayaaBaUta Tppaa ( paUva- – pa`aqa-imak  SaaLocaI taIna vaYao- AaiNa vaga- ek  va daona ) 

2) taIna vaYaa-caI tayaarIcaI Avasqaa ( vaga- – taIna tao vaga- paaca ) 

 

Scholarly Research Journal's is licensed Based on a work at www.srjis.com 

Abstract 

http://www.srjis.com/srjis_new/www.srjis.com
http://www.srjis.com/srjis_new/www.srjis.com


Scholarly Research Journal for Interdisciplinary Studies,  

Online ISSN 2278-8808, SJIF 2019 = 6.380, www.srjis.com 

PEER REVIEWED & REFERRED JOURNAL, NOV-DEC, 2019, VOL- 7/56 
  

Pratibha College of Education, Chinchwad, Pune Page 103 
 

3) maQyama TppyaataIla taIna vaYa- ( saha tao Aaz vaga-) 

4) maaQyaimak  TppyaataIla caar vaYao- ( na{} tao 12 vaga-) 

 ih koxvaL SaOXaiNak  paunar-canaa Aaho: SaaLaMcao kxaoNataohI BaaOitak paunaga-zna haoNaar naahI. 

doSaataIla pàtyaok  maulaasaazI samaana va sava-samaavaoSak  iSaXaNaacao {d\dIYT Aaho jyaacao Kaasa inavaodna 

pa`itainaiQatva gaT ( yaU Aar jaI ) var Aaho. 

2030 paya-Mta sava- Saalaoya iSaXaNaasaazI 100õ inavvaL naaoMdNaI gauNaaottar yauinavhsa-la kxlaosa AaiNa 

QaarNaa. 

1) maulao BaaYaa iSakxtaata, savaa-ta vaogaanao 2 – tao 8 vaYaa-cyaa drmyaa-na AaiNa bahuBaaiYakxtaomauLo ivadyaaqaa-Mnaa maaoza      

    saM&aanaatmak  laaBa haotaao. mhNaUna taIna BaaYaocao ek saU~a pàstaaivata haotao. 

2) SaaLaMmaQyao taimaL, taolagaU, kxnnaD, maLyaaLma,AaoiDsaa, paalaI paisa-yana AaiNa pàkRta yaasah [tar Saas~aIya 

BaaYaa    

    AaiNa saaihtya iSakxivaNyaacaa pàstaava Aaho. 

maaJyaa matao Saalaoya iSaXaNaamaQyao kxahI maulaBauta garjaaMcaa AByaasa kxrNao AavaSyak  Aaho. 

Saalaoya iSaXaNa 

1) paUva- pa`aqa-imak  staravarIla iSaXaNa ivaYayak  garjaa. 

i) maulaaMcyaa ivakxasaacyaa garjaa BaagaivaNaaro AByaasak̀ma. 

i) taIna tao Aaz vaYaa-Mcyaa maulaaMsaazI SaOXaiNak caaOkxT. 

iii) pa`aqaimak  staravarIla maulaaMcaI kxaLjaI va iSaXaNaasaazI ivdà Baaga AByaasak̀ma ivakxisata kxrNao. 

yaa sava-cao kxarNa mhNajao. 

saQyaa sava-ta baalapaNa iSaXaNa AMgaNavaaDyaa AaiNa paUva- pa`aqa-imak SaaLamaQaUna inamnasatrIya AQyaapana 

haotao. 

 tyaasaazI paUva- pa`aqa-imak  starataIla maulaaMnaa Activity var jaastaIta jaasta Bar doNao AavaSyak Aaho. 

2) samagà cacaa- AaiNa ivaYlaoYaNa AaQaairta iSaXaNa. 

 saQyaacaI iSaXaNa paQd\taI kxaya-paQd\taIcyaa raoToSana iSakxNyaavar koMxid̀ta Aaho mhNaUnaca BaivaYyaata pàtyaok 

ivaYayaacyaa AByaasak̀ma Baar tyaacyaa maulaBauta saamagàIpaya-Mta kxmaI kxravao. 

tyaacaa fxayada à 

  maulao paustak  vaacataIla. 
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  samaajaataIla maulyao r}jataIla. 

  kxaOMTuMibak  Baavanaa inamaa-Na hao[-la. 

  AapaaoAapa sausaMkxairta maulao hao{} SakxtaIla. 

3) Saalaoya paayaaBaUta sauivaQaa 

 doSaBarataIla pàtyaok vastaImaQyao pa`aqaimak  SaaLa sqaapana kolyaamauLo iSaXaNaataIla pa`vaoSa vaaZivaNyaasa 

madta JaalaI. 

 parMtaU navaIna QaaorNaanausaar Anaok  saava-jainak  SaaLa ekx~a AaNaUna SaaLa kxâmplao@sa tayaar kxravao. 

ekxa kxa^mpao@samaQyao ek  maaQyaimak  SaaLa ( [yattaa navavaI tao baaravaI ) AaiNa tyaacyaa Aasapaasacyaa sava - saava-

jainak SaaLa AsataIla jyaa paUva-pa`aqaimak va AazvaIpaya-Mta iSaXaNa dotaata. 

 tyaamauLo lahanapaNaapaasaUna maaQyaimak  à iSaXaNaapaya-Mta sava- Tppyaata ekxaitmak  iSaXaNa hao[-la. 

4) iSaXak  vyavasqaapana 

 vyaavasaaiyak dRYTyaa paa~a iSaXakxaMcaI kxmatartaa dUr kxr}na iSaXakoxttar SaOXaiNak hotauMsaazI iSaXak  

taOnaata kxrNyaata maaozyaa pa`maaNaavar vaaZ JaalaI Aaho. 

 SaOXaiNak  QaaorNa 2019 nausaar iSaXakxanao yaaogya va saaKaaola  &aanaacao  kxaOSalyaacao saovaapauva - kxalaata 

pa`iSaXaNa Gyaavao. KaraoKar 2019 maQyao jao navaIna QaaorNa GaoNyaata Aalao Aaho tyaacaa BaavaI jaIvanaata ivadyaaqaI- à 

paalak à iSaXak  yaa savaa-Mnaa na@kxIca haoNaar Aaho. 

 2019 navaIna SaOXaiNak  QaaorNaamauLo haoNaaro fxayado pauiZlapa`maaNao. 

i) saamaaijak ivakxasa kxrNao. 

ii) maUlyao jaaga`taI kxrNao. 

iii) SaOXaiNak  djaa- vaaZivaNao 

iv) ivaYayaaMcao iSaXaNa  

v) pa`iSaiXata iSaXaNa inamaa-Na hao[-la. 

vi) SaaLotaIla ivaVaqyaa-Mcao pa`maaNa vaaZola. 

 2019 cao QaaorNao ho AitaSaya maaga-dSa-na va SaOXaiNak  pa`gataIlaa hataBaar laavaNaaro Aaho tyaacaI Aaja 

AMmalabajaavaNaI JaalaI tar BaivaYyaataIla iSaXaNa SaaKaota ivakxasa GaDvaola. 

saMdBa- - raYT/Iya SaOXaiNak  QaaorNa 2019 ( AaraKaDa) 
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cgqHkkf"kdrsph HkkjrklkBh vfuok;Zrk 

 

lgk- izk- lq'khy fo- Hkksax (Pg. 105-109) 

¼izfrHkk dkWyst vkWQ ,T;qds'ku] fpapoM iq.ks 19½bhong.sushil@yahoo.co.in  

 

 

 

cgqHkkf"kdrk HkkjrklkBh ,d vfuok;Z vkgs] Hkk"kk ;k cks> ukgh rj R;k ,[kkn;k O;fDrP;k 

f'kd.;kP;k la/kh fodflr dj.;klkBh ,d ojnku vkgs- tj fon;kF;kZauk deh o;kr osxosxG;k 

Hkk"kkaps okrkoj.k miyC/k >kys rj rs rhoz xrh us f'kdw 'kdrkr- ;k ckch y{kkr ?ksÅup ßjk"Vªh; 

'kS{kf.kd /kksj.k 2019Þ P;k izk:ikr f=Hkk"kk lw=kr fujarjrk Bso.;kr vkyh vkgs- cnYkY;k 

dkGkuqlkj R;ke/;s dkgh cny dj.;kr vkys vkgs- izLrqr ys[kke/;s R;kpk vk<kok ?ks.;kr vkyk 

vkgs- 

egRRokP;k LkaKk %& f=Hkk"kk lw= 

ladYiuk %& f=Hkk"kk lw= (Three-language formula) Hkkjrke/;s Hkk"kk f'k{k.kk'kh lacaf/kr /kksj.k 

vkgs- ts Hkkjr ljdkj On~okjs jkT;kapk fopkj o ppkZ d:u cufoys xsys vkgs- ;k lw=kpk lu 

1968 e/;s Lohdkj dsyk xsyk- 

ik'oZHkweh %& csfYt;e vkf.k fLoR>yZaMlkj[;k vU; cgqHkk"kd ns'kkaP;k mnkgj.kkapk mYys[k 

d:u fo|kihB f'k{k.k vk;ksxkus 1948&49 e/;s ekrRHkk"kk] jk"VªHkk"kk] baxzth ;k rhu Hkk"kkaph 

f'kQkjl dsyh gksrh- frp f'kQkjl y{kkr ?ksÅu ek/;fed f'k{k.k vk;ksxkus 1952&53 Hkk"kk 

f'k{k.kkph jpuk dsyh-  R;kp f'kQkj'khapk  CABE Lohdkj dsyk ukgh rj R;kauh ßf=Hkk"kk 

lw=kP;kÞ ukokus uohu izLrko ljdkj leksj Bsoyk- R;kpk tlkP;k rlk Lohdkj u djrk 

dksBkjh vk;ksxkus 1964&66 f=Hkk"kk lw=kps la'kksf/kr :ikph f'kQkfj'k dsyh- ijarq CABE 

n~okjk izLrkfor f=Hkk"kk lw=kyk ljdkjn~okjs vuqerh ns.;kr vkyh- vkf.k 1961e/;s 

eq[;ea«;kaP;k lEesyuke/;s f=Hkk"kk lw=kpk Lohdkj dsyk xsyk- 1968 P;k /kksj.kke/;s  f=Hkk"kk 

lw= vf/kÑ dj.;kr vkys- R;kuarj  f=Hkk"kk lw=kps 1986] 1992] 2000] 2005]2016] o 

2019 ;k o"kkZaP;k /kksj.kkae/;s R;kps dk;kZUo;u vkf.k lqnR<hdj.k dj.;kr vkys- 
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mfn~n"Vs %&  

1 f=Hkk"kk lw=kph ik'oZHkweh letowu ?ks.ks- 

2 f=Hkk"kk lw=kph jpuk letwu ?ks.ks- 

3 ßjk"Vªh; 'kS{kf.kd /kksj.k 2019Þ e/khy rjrwnh letwu ?ks.ks- 

f=Hkk"kk lw=krhy f'kQkj'kh %&  

 izFke Hkk"kk & ekrRHkk"kk fdaok izknsf'kd Hkk"kk vlsy 

 fOn~rh; Hkk"kk & fganh Hkk"kd jkT;kae/;s vk/kqfud Hkkjrh; Hkk"kk fdaok baxzth Hkk"kk 

vlsy]   vfganh Hkk"kd jkT;kae/;s fganh fdaok baxzth vlsy- 

 rRrh; Hkk"kk & fganh Hkk"kd jkT;kae/;s vk/kqfud Hkkjrh; Hkk"kk fdaok baxzth Hkk"kk vlsy] 

  vfganh Hkk"kd jkT;kae/;s vk/kqfud Hkkjrh; Hkk"kk fdaok baxzth vlsy- 

jk"Vªh; 'kS{kf.kd /kksj.k 2019 e/khy f=Hkk"kk lw=%& 

'kkGse/;s f=Hkk"kk lw=kph fujarjrk%& lafo/kkukps fu;e vkf.k Hkkjrh; yksd] izknsf'kd {ks= vkf.k 

dsanzkP;k vis{kk y{kkr ?ksÅu vkiY;kyk f=Hkk"kk lw= fu;a=.k pkyw Bsokos ykxsy- gs lw= vkrk 

lwn~/kk okijys tkr vkgs- rFkkfi vkrk la'kks/kukr 'kks/k ykxysyk vkgs fd] 2 o"kkZ iklwu rs 8 

o"kkZai;Zar P;k eqykaph Hkk"kk f'kd.;kph {kerk [kwi rhoz vlrs- R;kpcjkscj cgq&Hkkf"kdrk 

ewYkkaP;k cks/kkRed fodklklkBh [kwi Qk;n;kph vkgs- Eg.kwu eqykauk vkrk R;kaaP;k lq:okrhP;k 

Ok"kkZe/;s] izkFkfed voLFksr vkf.k R;kuarjph rhu Hkk"kk f'kdfoY;k tkrhy- 

f=Hkk"kk lw=kph vaeyctko.kh %& vkiY;k cgqHkk"kh ns'kke/;s cgqHkk"kh {kerkapk fodkl vkf.k 

R;kaP;k ok<hlkBh f=Hkk"kk lw=kph iw.kZ 'kDrhus vaeyctko.kh dsyh tkbZy- rFkkfi R;kph fganh 

Hkk"kh {ks=ke/;s pkaxyh vaeyctko.kh dsyh xsyh ikfgts- ;sFks jk"Vªh; leUo;klkBh 'kkGse/;s 

fganhP;k O;frfjDr HkkjrkP;k vU; Hkk"kkauk f'kdys ikfgts- ;ko:u Hkkjrh; Hkk"kkapk] R;k 

Hkk"ksP;k f'k{kdkapk] R;kaP;k lkfgR;kPkk eku ok<sy vkf.k  vkiY;k fon;kF;kZaP;k vkdyu 

vkf.k nR"Vhdksu O;kid cu.;kl enr gksbZy-  

 dsanz vkf.k jkT; ljdkj n~okjs laiw.kZ ns'kkrhy izkarh; Hkk"kk vkf.k [kkl d:u vuqlwph 

8 e/khy Hkk"kkaP;k f'k{kdkaoj pkaxY;k izek.kkr xqaro.kwd dsyh tkbZy- rlsp laiw.kZ ns'kkr 

Hkkjrh; Hkk"kkaP;k v/;;u vkf.k R;kaP;k ok<hlkBh] vkf.k loZ jkT;kae/;s f=Hkk"kk lw= ykxw 

dj.;klkBh loZ jkT;s vU; jkT;kacjkscj djkj d: 'kdrkr T;kvarXkZr ,d&nwlÚ;k 

jkT;kdMwu eksB;k izek.kkr Hkk"kk f'k{kdkaP;k lsokauk ?ksÅ 'kdsy-  
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Hkk"kk f'k{kdkaph fu;qDrh %& v'kk LFkkukaoj tsFks Hkk"kk f'kdfo.kkÚ;k f'k{kdkaph derjrk vkgs] 

rsFks fo'ks"k iz;Ru dsys tkrhy- R;kvarxZr ¼fuoRRRk f'k{kd Hkh lekfo"V vlrhy-½ v'kk 

f'k{kdkaph fu;qDrh dsyh tkbZy ts LFkkfu; Hkk"kk cksyw 'kdrhy-  

foKku fo"k; nksu Hkk"kkae/;s f'kd.ks %& fon;kF;kZaps ek/;e R;kaph LFkkuh;@?kj ph Hkk"kk vkgs 

rks 8 oh fdaok R;kiwohZ foKku yk nksu Hkk"kkae/;s f'kdsy ts.ksd:u oxZ 10 P;k 'ksoVi;Zar 

;srk ;srk foKkukoj nksUgh Hkk"kkae/;s vkiY;k LFkkuh; fdaok ?kjph Hkk"kk vkf.k baxzth e/;s cksyw 

'kdsy vkf.k dke d: 'kdsy- 

f=Hkk"kk lw=ke/;s yofpdi.kk %& tks fon;kFkhZ f'kdr vlysY;k rhu Hkk"kkae/khy dks.kR;kgh 

,d fdaok nksu Hkk"kk cny.;kl bPNwd vkgs] rks oxZ 6 vkf.k 7 e/;s cnyw 'kdrkr- i.k 

'krZ ,dp fd rs rhu Hkk"kkae/;s ek/;fed cksMZ ijh{ks e/;s vkiys izHkqRo fln~/k d:u nk[kosy- 

ek/;fed 'kkGsr fons'kh Hkk"kk %& ek/;fed 'kkGsnjE;ku R;k fon;kF;kZauk T;kauk :fp vkgs] 

fons'kh Hkk"ksyk f'kd.ks& f'kdfo.;kph la/kh miyC/k d:u dsyh tkbZy- R;kauk R;k Hkk"kk 

fuoM.;kl fodYi miyC/k d:u fnys tkrhy- vkf.k R;kps dkslZgh miyC/k d:u fnys 

tkrhy- fons'kh Hkk"kk ,d fodYi vlsy T;kpk f=Hkk"kk lw=kr lekos'k ulsy- T;kpk mn~ns'k 

ns'kkr vuqoknd fuekZ.k dj.ks vlsy- 

Hkk"kk f'kd.ks&f'kdfo.;kpk n R"Vhdksu %&  

1 ewyHkwr voLFkk %& iwoZizkFkfed rs oxZ 2 i;Zar Hkk"ksyk vkuannk;h in~/krh us f'kdfoys 

 tkbZy] T;ke/;s laokn vkf.k nSuafnu okijkoj y{k dsafnzr dsys tkbZy- R;klkBh laLFkkaPkh 

 enr ?ksryh tkbZy- ;k voLFksr okpu vkf.k ys[ku 'kkfey gksbZy- 

2 ek/;fed Lrj%&  ;k Lrjkoj ;srk ;srk ys[kukoj vf/kd y{k fnys tkbZy- loZ 

Lrjkaoj  Hkk"kk f'k{k.kke/;s cksy.;k'kh lacaf/kr [kwi vH;klkpk lekos'k dsyk tkbZy- ts.ksd:u 

fon;kF;kZaP;k izR;sd Hkk"kse/khy vfHkO;fDr {kerk rhoz cufoyh tkÅ 'kdsy- ;kO;frfjDr 

Hkk"kk {kerkapk fodkl dj.;klkBh Hkkjrh; lkfgR;kP;k v/;;ukP;k ek/;ekrwu vkf/kd  rhoz 

cufoys tkbZy- jkT;kph Hkk"kk vkf.k R;kps lkfgR;kP;k f'k{k.kke/;s brj cksyh Hkk"kkaP;k ¼tls 

[kMhcksyh]vo/kh] eSfFkyh] czt] vkf.k mnZw½ lkfgR;kpk Hkh lekos'k dsyk tkbZy  

 HkkjrkP;k Hkk"kk ;k txkr lokZr le Rn/k] oSKkfud lokZr lqanj vkf.k vR;ar Hkkocks/kd 

Hkk"kkae/;s ,d vkgs] ;ke/;s ,d eksB;k izek.kkr 'kkL=h; vkf.k vk/kqfud lkfgR; miYkC/k 

vkgs- ns'kkph v[kaMrk vkf.k lkaLd Rfrd leRn~/krslkBh xjtsps vkgs fd vkiys fon;kF;hZ] ;qod 
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;k eksB;k vkf.k le Rn~/k Hkk"ksP;k lalkjke/kwu vkf.k vkiY;k lkfgfR;d HkkaMoyk'kh tkx:d 

gksbZy- 

Hkkjrh; Hkk"kkaoj dkslZ %& oxZ 6 rs 8 P;k njE;ku izR;sd fon;kFkhZ Hkkjrh; Hkk"kse/;s ,d 

dkslZ djsy] T;ke/;s fon;kFkhZ Hkk"kslaca/kh ewyHkwr Kku izkIr djsy- Hkfo";kr pkaxY;k izdkjs 

osxosxG;k {ks=kaP;k Hkkjrh; yksdka'kh laokn LFkkfir d: 'kdrhy- NCERT, SCERTs vkf.k 

laiw.kZ ns'kkrhy Hkk"kkfon~okuka cjkscj feGwu ;k egRRoiw.kZ dkslZpk fodkl dsyk tkbZy- 

iw.kZ vH;klØekr Hkkjrh; lkfgR;kP;k egRRokP;k va'kkapk lekos'k dj.ks-%& Hkkjrkrhy loZ 

Hkk"kke/;s jfpr 'kkL=h; vkf.k vk/kqfud lkfgR;ke/kwu 'kkys; vH;klØekrhy loZ fo"k;kar 

lacaf/kr va'k fon;kF;kaZP;k ek/;ekP;k Hkk"kse/;s vuqokn d:u lekfo"B dsyk ikfgts- 

 rlsp Hkkjrh; 'kkL=h; Hkk"kk vkf.k R;kaP;k lkfgR;kps egRRo] izklafxdrk vkf.k R;kps 

lkSan;Z utjsvkM djrk ;s.kkj ukgh- laLÑr] ikyh] Qkjlh] vkf.k izkÑr Hkk"kkaaP;k O;frfjDr 

Hkkjrkr brj 'kkL=h; Hkk"kkae/;s rfeG] rsyxw] dUuM] vksfMlh] EkYY;kGh ;kgh le Rn~/k Hkk"kk 

miyC/k vkgsr- vkiY;kyk R;kapsgh tru dj.;kph xjt vkgs o R;kaP;k le Rn~/krsph vkf.k 

vkuankph tk.kho ufou ih<hyk d:u fnyh tkoh- 

laLÑr ps v/;;u vkf.k R;kP;k fo'kky lkfgR;kps Kku%& vuqlwph 8 e/;s lekfo"B 

Hkk"kkacjkscj laLÑr Hkk"ksyk 'kkys; vkf.k mPp f'k{k.kkr ,d oSdfYid fo"k; Eg.kwu Bsoyk 

tkbZy- LkaLÑrP;k brj Hkk"kkaP;k fodklke/khy vkf.k jk"Vªh; ,dkRerk fuekZ.kkrhy Hkwfedsyk 

ikgrk laLÑr ps vkf.k R;kP;k oSKkfud izÑfr ps v/;;u dj.;kP;k lqfo/ksps l Rtu dsys 

ikfgts- 

'kkL=h; Hkk"ksoj ,d nksu o"khZ; izklafxd dkslZ %& laLÑr f'kok; Hkkjrkrhy vU; 'kkL=h; 

Hkk"kkps le Rn~/k lkfgR;kps f'k{k.k 'kkGsr O;kid Lo:ikr miyC/k dsys tkbZy- ljdkjh vkf.k 

[kktxh 'kkGsrhy fo|kFkhZ oXkZ 6 rs 8 e/;s dehr deh ,dk 'kkL=h; Hkk"kspk nksu o"khZ; dksLkZ 

djrhy] T;ke/;s R;kauk fodYi fnyk tkbZy fd ;k Hkk"ksps ek/;fed vkf.k fo|kihB 

Lrjkojhy f'k{k.kkr rs lrr v/;;u d: 'kdrkr- 

fu"d"kZ %& izLrqr la'kks/ku isij e/;s cgqHkkf"kdrk gh Hkkjrkph leL;k ulwu rh fon;kF;kZauk 

,d f'kd.;kph la/kh vkgs-  vkf.k ;kckcrp jk"Vªh; 'kS{kf.kd /kksj.k 2019 e/;sgh f=Hkk"kk 

lw=kr fujarjrk Bso.;kr vkyh vkgs-  izLrqr ys[kke/;sgh lnj fo"k;kckcr foLr Rr foospu 

dj.;kr vkys vkgs- 
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lanHkZ %&    

MkW-eqjdqVs fo-] fganh f'k{k.k ¼prqFkZ laLdj.k] uoacj 2008½]t;nhi izdk'ku] ukf'kd 

dLrqjhjax.k ds-] ¼v/;{k½]jk"Vªh; 'kS{kf.kd /kksj.k 2019 izk:i] ekuo lalk/ku fodkl 

 ea=ky;] Hkkjr ljdkj] uoh fnYyh 

https://hi.wikipedia.org/wiki/%E0%A4%A4%E0%A5%8D%E0%A4%B0%E0%A4%BF%E0%A4%AD%E0

%A4%BE%E0%A4%B7%E0%A4%BE_%E0%A4%B8%E0%A5%82%E0%A4%A4%E0%A5%8D%E0

%A4%B0 

https://hindi.timesnownews.com/india/article/what-is-three-languages-formula-know-all-

controversy/430417 

http://www.yourarticlelibrary.com/education/secondary-education-commission-1952-53/76815 

https://www.drishtiias.com/daily-updates/daily-news-analysis/three-language-formula 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://hi.wikipedia.org/wiki/%E0%A4%A4%E0%A5%8D%E0%A4%B0%E0%A4%BF%E0%A4%AD%E0%A4%BE%E0%A4%B7%E0%A4%BE_%E0%A4%B8%E0%A5%82%E0%A4%A4%E0%A5%8D%E0%A4%B0
https://hi.wikipedia.org/wiki/%E0%A4%A4%E0%A5%8D%E0%A4%B0%E0%A4%BF%E0%A4%AD%E0%A4%BE%E0%A4%B7%E0%A4%BE_%E0%A4%B8%E0%A5%82%E0%A4%A4%E0%A5%8D%E0%A4%B0
https://hi.wikipedia.org/wiki/%E0%A4%A4%E0%A5%8D%E0%A4%B0%E0%A4%BF%E0%A4%AD%E0%A4%BE%E0%A4%B7%E0%A4%BE_%E0%A4%B8%E0%A5%82%E0%A4%A4%E0%A5%8D%E0%A4%B0
https://hindi.timesnownews.com/india/article/what-is-three-languages-formula-know-all-controversy/430417
https://hindi.timesnownews.com/india/article/what-is-three-languages-formula-know-all-controversy/430417
http://www.yourarticlelibrary.com/education/secondary-education-commission-1952-53/76815
https://www.drishtiias.com/daily-updates/daily-news-analysis/three-language-formula
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दयूदृषटी 
 

sauroKa AavaTo (Pg. 110-112) 

 

याषरीम ळैषणणक धोयण 2019 बायतारा कें द्रस्त्थानी भानून अळा लळषण प्रणारीची कल्ऩना कयते जी 

वलाांना उच्च दजाभचे लळषण प्रधान करून आऩल्मा याषरारा वातत्मान े न्माम ल चतैन्मभम सानी 

वभाजाभध्मे ऩरयलतीत कयण्मात थेट मोगदान देते ळारेम लळषण 

* प्रायंलबक फाल्मालस्त्था ननगा ल लळषण मांच ेवफरीकयण 

उदे्दळ  - वन 2025 ऩमांत ते वशा लमोगटातीर प्रत्मेक भुरारा भोपत, वुयक्षषत, उच्च दजाभ मुक्त, 

वलकावात्भक दृषट्मा ननगा ल लळषण प्रदान कयणे. 

अ)  स्त्थाननक गयजा, बौगोलरक ल वलद्मभान ऩामाबूत वुवलधा माफाफतचा दृव्षटकोन ठेलल्माव 

प्रायंलबक फाल्मालस्त्थेतीर लळषणावाठी उऩरलध अवरेल्मा वुवलधांचा भशत्त्लऩूणभ वलस्त्ताय आणण 

वफरीकयण शोईर. 

प्रायंलबक फाल्मालस्त्था  गबभधायणेऩावून आठ लऴाभऩमांतचा काऱ अवतो . वलकावात्भक भनोवलसान 

वैद्धांनतक रूऩ ल अध्माऩनाच्मा वंफंधीच्मा लवद्धांतानुवाय भुरांच्मा वलकावावाठी वगळ्मात  भशत्त्लाच े

लम म्शणजे तीन ते वशा लमोगटातीर भुरे . शा काऱ तीन त े आठ लऴाभ ऩमांतच वलद्मार्थमाांभध्मे 

ऩूलभप्राथलभक आणण प्राथलभक लळषणाचे वंिभण अगदी वो्मा ऩद्धतीन ेएक अध्माऩक रुजलू ळकतो, 

म्शणूनच याषरीम लळषण धोयण 2019 माअतंगभत प्रायंलबक फाल्मालस्त्था ननघा ल लळषण त्मांच े

वफरीकयण शोणे अनतळम भशत्लाच ेआशे. 

बायतीम याज्मघटनेनुवाय शा वलऴम बायताच े कें द्रळावन ल याज्म ळावन मांच्मा वाभाईक मादीत 

अवल्माभुऱे ती त्मांची वाभानमक जफाफदायी ठयत.े मावायख्मा स्त्थाननक स्त्लयाज्म वंस्त्था भोपत 
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ळारेम लळषणाची जलाफदायी भमाभददत प्रभाणालय ऩेरत अवतात. बायतात वशा ऩेषा कभी लमाच्मा 

भुरांच ेलळषण शे ऩूलभप्राथलभक म्शणून गणरे जाते. भशायाषरात मा लळषणावाठी भयाठी भाध्मभाच्मा 

फारलाडी आणण अगंणलाड्मा आशेत. त्मांच े लळषण फशुदा भॉन्टेवयी लळषण ऩद्धतीलय आधायरेरे 

अवत.े वलधी भाध्मभात क्रकंडय गाडभन जभभन लळषण ऩद्धतीनुवाय शे लळषण प्री के जी, ज्मुननअय केजी, 

आणण लवननमय केजी अवे तीन ळशयात चारते. 

वाभाव्जक आचथभक दृषट्मा लंचचत अवरेरे व्जल्शे दठकाणी मांच्माकड ेवलळऴे रष ऩुयवलरे जाईन तवेच 

मांची मोग्म देखयेख कयण्मावाठी प्रक्रिमा अव्स्त्तत्लात आणण्मात मेतीर. माचे उदाशयण म्शणजे व्जल्शा 

ऩरयऴद डडव्जटर ळाऱा ऩुणे खेड जांबूऱदया . मा ळाऱेतीर लळषक भाननीम नागनाथ वलबुत ेवय मांनी 

तंरसानाळी जोडण्मावाठी 'अरेक्झा ' नालाचा योफो तमाय केरा.  

लळषक ल ऩारक दोघांचाशी दृषटीने वलचाय करून हमलस्त्थेतीर लळषणावाठी अभ्माविभ ल अध्माऩन 

ळास्त्र मांचा आयाखडा वलकलवत केरा गेरा. कड्माभध्मे ळून्म ते तीन लमोगटातीर भुरांना मोग्म 

आकरनात्भक उत्तेजन देण्मावाठी वूचना ल तीन ते आठ लमोगटातीर भुरांवाठी ऩूयक ळैषणणक 

भागभदळभक वूचनांचा वभालेळ आशेे़. क्रकभान इमत्ता ऩाचलीऩमांत क्रकंला ळक्मतो मत्ता आठली ऩमांत 

लळषण स्त्थाननक बाऴेत/ भातबृाऴेत लळकलरे जाईर आणण गयजेनुवाय रलचचक बाऴा दृषटीकोन 

अभरात आणण्मात मेईर. गयजेनुवाय ल ळक्म अवेर नतथे उच्च दजाभची ऩाठ्मऩुस्त्तके स्त्थाननक 

बाऴेत उऩरलध करून देण्मात मेतीर आणण ददहमांग वलद्मार्थमाांवाठी आलश्मक ळैषणणक वादशत्म 

वलकलवत कयण्मात मेईर. वंऩूणभ देळबयातून त्ररबाऴा वूर याफलण्मात मेईर इमत्ता वशाली त ेआठली 

दयम्मान वलद्मार्थमाांना हमालवानमक कौळल्म ल कराकुवय मा वलऴमी वंऩूणभ एका लऴाभचा वलेषण कोवभ 

देण्मात मेईर माभुऱे ळारेम लळषणात दयम्मानच भुरांना हमलवानमक षेराचा अनुबल लभऱण्माव 

वुरुलात शोईर. 
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वलद्मार्थमाांभधीर अवाभान्म प्रावलण्म ल स्त्लायस्त्म ळोधण्मात मेतीर आणण ळाऱा शे व्जल्शास्त्तयीम 

वंस्त्था ननलावी लावंनतक कामभिभ ओलरवंऩमाड ल स्त्ऩधाभ मांच्माभापभ त वलऴमालय ल प्रकल्ऩालय ऩद्धतीन े

त्मांच ेवलकवन कयण्मात मेईर 

वलभ भुरांना ऩामाबूत वाषयता ल अकंसान आत्भवात शोत अवल्माची दषता 

ऩोऴण ल अध्ममन एकभेकांळी घननषठ ऩणे वंफंचधत आशे. भाध्मान्श बोजन कामभिभाचा वलस्त्ताय 

कयण्मात मेणाय अवून ऩूलभप्राथलभक ल प्राथलभक ळारेम वलद्मार्थमाांना ऩोऴक नाश्ता ल भध्मान बोजन 

मा दोन्शी गोषटी ऩुयलण्मात मेतीर. इमत्ता ऩदशरी ते ऩाचली भध्मे प्रायंलबक बाऴा लगभणी त्माच्माकड े

वलळऴे ऩुयलरे जाईर. इमत्ता ऩदशरी भधीर वलभ वलद्मार्थमाांवाठी तीन भदशन्माचा कारालधी अवरेरा 

ळारेम ऩूलभतमायी अभ्माव आमोव्जत कयण्मात मेईर. प्रत्मेक ळारेम स्त्तयालय वलद्माथी लळषक मांच े

गुणोत्तय 30: 1 अवे याशीर माची खारी देण्मात मेईर. वभाजवेलक ल वभुऩदेळक वलभ भुरांच े

भानलवक आयोग्म अफाचधत याखणे, भुरे ळाऱा वोडून जाणे ऩारकांचा वशबाग ल स्त्थाननक वभुदामाची  

जभलाजभल कयण्माची खारी देतीर. 

लळषक फदराचे प्रणेते 

ळारेम लळषणातीर वलभ स्त्तयालयीर वलभ वलद्मार्थमाांना हमावंगी,  उस्त्पुतभ, उच्चलळक्षषत, हमालवानमक 

दृषट्मा प्रलळक्षषत आणण लळषकांकडून लळकलरे जाईर. 
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The research study focuses on identifying the most essential mentoring skills for empowerment of pre-

service teachers. The survey method was used for the research. The 20 teacher-educators were 

selected by incidental sampling method for filling the Opinionnaire regarding essential mentoring 

skills. The Opinionnaire rating scale was prepared by the researcher. The 5 point rating scale was 

used for data collection. The collected data was analyzed by using a statistical tool ―percentage.‖ 

The study implies that out of 13 Interpersonal mentoring skills, Teaching/coaching, giving 

constructive feedback skills, Questioning skills, Motivating and Encouraging skills and self- 

awareness skills are more essential and out of 13 Organizational mentoring skills, Planning skills, 

Time management skills, Scheduling skills, Evaluation skills and Action planning skills were most 

preferred skills essential for empowerment of pre-service teachers. 

Keywords: Mentoring skills, Interpersonal skills, Organizational skills, Pre-Service teachers 

INTRODUCTION: 

The Vision of the National Education Policy 2019 is developing an India-centered education 

system that contributes directly in transforming our Nation into an equitable and vibrant 

knowledge society by providing high quality education to all. The policy aims to universalize 

the pre-primary education by 2025 and provide foundational literacy/numeracy for all by 

2025.  

In today‘s era, there are biggest competitions in the world in the field of Education. 

Education system in India is challenging but needs some changes as it is not enough to 

prepare the students for solving the problems of the daily life. Education has to make the 

students more innovative and thoughtful but the education system in India puts more 

emphasis on the theoretical knowledge than the practical.  The Students are under lot of stress 

as they are facing lot of competitions in schools and colleges. They expect proper guidance 

from the schools regarding their personal, educational, emotional and vocational problems.  It 
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will be difficult for the teachers to give guidance to all the students individually due to the 

limited time duration of schools and more number of students in the classes. 

Mentoring is defined as the one-to-one support of novice or less experienced practitioner 

(mentee) by a more experienced practitioner (mentor), designed primarily to assist the 

development of the mentee‘s expertise and felicitate their induction into the culture of 

profession( in this case, teaching). Considering the necessity of enhancing the mentoring 

skills of the pre-service teachers for the benefits of the schools and students, the researcher 

had decided to identify the most essential mentoring skills. 

NEED AND IMPORTANCE: 

There is a need of mentors rather than only teachers/guides. It is a responsibility of the 

Colleges of Education, who gives training to the pre-service teachers, to enhance their 

Mentoring skills along with the Microteaching skills. This may prepare the pre-service 

teachers to be able to solve the academic as well as personal/emotional problems of their 

students. The researcher felt the need of identifying the most essential mentoring skills for 

empowerment of pre-service teachers. 

STATEMENT OF PROBLEM: 

The identification of most essential mentoring skills for empowerment of the pre-service 

teachers. 

OPERATIONAL DEFINITIONS: 

1. Mentoring skills:  

In research, 

Mentoring skills includes the interpersonal skills and Organizational skills. The interpersonal 

skills e.g. coaching/teaching, listening, questioning, reflecting, negotiating and influencing, 

giving constructive feedback etc. and organizational skills e.g. planning, evaluating, 

facilitating, time management etc. are some of the important mentoring skills which are 

needed to be developed in the teacher trainees for making them successful mentors. 

2. Pre-service teachers: 

Theoretical definition 

―A person, who has taught how to do a teaching job,‖ (Hornby, 2000) 

In research, 
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The students pursuing their Bachelor‘s degree in Teacher Education course and are 

undergoing training at English medium B.Ed. College to become secondary school teachers.  

OBJECTIVES OF THE STUDY 

1. To identify the essential mentoring skills for B.Ed. pre-service teachers. 

2. To prepare an Opinionnaire based on sub-skills of Mentoring skills. 

3. To administer the Opinionnaire on teacher-educators. 

4. To analyze the collected data. 

SCOPE, LIMITATIONS AND DELIMITATIONS: 

Scope: 

This study is applicable for teacher educators and pre-service teachers of B.Ed. Colleges. 

Limitations: 

The researcher has no control on psychological factors of the teacher-educators for e.g. 

attention, interest etc. 

Delimitations: 

The sample for study was drawn from the teacher-educators working in B.Ed. colleges. 

RESEARCH METHOD OF THE STUDY: 

In the present research a survey method was used. 

SAMPLING METHOD: Incidental sampling method was used. 

Population: The population for the present study consisted of all B.Ed. teacher-educators 

from Maharashtra. 

Sample: 20 teacher-educators from B.Ed. Colleges, Maharashtra were selected as a sample. 

TOOLS & TECHNIQUES FOR DATA COLLECTION:  

1. Data collection tool: Opinionnaire rating scale prepared by the researcher 

2. Statistical tool: Percentage 
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METHODS AND PROCEDURES: 

 

 

 

 

 

 

 

ANALYSIS OF DATA: 

The technique adopted for data analysis was ―Percentage.‖ 

The following table shows the Mentoring Skills, Sub-skills and Responses in favor of the 

sub-skills in Percentage. 

Table 1: Mentoring Skills, Sub-skills and Responses in favor of the sub-skills in 

Percentage 

S

r. 

N

o. 

Mentoring 

skills 

Respon

ces in 

favour 

of the 

sub-

skill 

(out of 

20) 

Perc

ent-

age 

(%) 

S

r. 

N

o. 

Mentoring skills 

Respon

ces in 

favour 

of the 

sub-

skill 

(out of 

20) 

Perce

nt-

age 

(%) 

A Organizational skills B Interpersonal skills 

1 Planning 17 85 1 Coaching/teaching 20 100 

2 Contracting 16 80 2 Listening 17 85 

3 Recording 08 40 3 
Negotiating and 

influencing 
14 70 

4 
Structuring 

sessions 
15 75 4 

Giving constructive 

feedback 
19 95 

5 Time 17 85 5 Invention- 14 70 

Review of related literature 

 
Preparing an Opinionnaire 

 
Collection of data 

Analysis of data 
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management prescriptive, 

informative 

6 Scheduling 17 85 6 
Confrontational, 

catalytic 
14 70 

7 Evaluating 17 85 7 Supportive 13 65 

8 assessing 13 65 8 Questioning 19 95 

9 Report writing 12 60 9 
Motivating and 

encouraging 
19 95 

1

0 

Maintaining 

Boundaries 
13 65 

1

0 
Self-awareness 19 95 

1

1 

Action 

planning 
17 85 

1

1 
Reflecting 15 75 

1

2 
Prioritizing 16 80 

1

2 
Non judgmental 13 65 

1

3 
Facilitating 15 75 

1

3 
Non-prejudicial 14 90 

The table 1. Indicates that out of total 20 teacher educators: 

1. The highest no. of teacher- educators i.e.17 out of 20 teacher educators ( 85 % ) felt that 

planning skills, time management skills, scheduling, evaluation and  Action planning skills 

are the most essential organizational mentoring skills for empowerment of the pre-service 

teachers as compared to the remaining 8 sub-skills. 

2. The 20 out of 20 teacher educators i.e. 100 % of the teacher-educators felt that 

teaching/coaching is the most essential interpersonal mentoring skills for empowerment of 

the pre-service teachers. 

3.The 19 out of 20 teacher educators ( 95 % ) felt that giving constructive feedback skills, 

questioning skills, motivating and encouraging skills and  self- awareness skills are the most 

essential interpersonal mentoring skills for empowerment of the pre-service teachers as 

compared to the remaining 8 sub-skills. 
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Graphical representation: 

Graph 1.The following bar graph1 shows the Organizational skills and Responses in favour 

of the sub-skills in percentage. The sub-skills derived from the Organizational skills are on 

X-axis and the responses in favour of the sub-skills in Percentage are on Y-axis. 

Graph1. Organizational skills and Responses in favors of the sub-skills in percentage 

 

Observation: from the bar graph 1 it is observed that, 

1. The highest no. of teacher- educators i.e. 85 % of teacher educators felt that Planning 

skills, Time management skills, Scheduling, Evaluation and Action planning skills are the 

most essential organizational mentoring skills for empowerment of the pre-service teachers as 

compared to the remaining 8 sub-skills. 

Conclusions: from the above graph 1 it can be concluded that the Planning skills, Time 

management skills, Scheduling, Evaluation and Action planning skills are most essential 

interpersonal mentoring skills preferred by the teacher educators. 

Graph 2. The following bar graph 2 shows the Interpersonal skills and Responses in favour 

of the sub-skills in percentage. The sub-skills of Interpersonal skills are on X-axis and  

Responses in favour of the sub-skills in Percentage are on Y-axis. 
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Graph2. Interpersonal skills and Responses in favors of the sub-skills in percentage 

 

Observation: from the bar graph 2 it is observed that,  

1. 100 % of the teacher-educators felt that teaching/coaching is the most essential 

interpersonal mentoring skills for empowerment of the pre-service teachers. 

2. 95 % of the teacher-educators felt that giving constructive feedback skills, questioning 

skills, motivating and encouraging skills and self- awareness skills are the most essential 

interpersonal mentoring skills for empowerment of the pre-service teachers as compared to 

the remaining 8 sub-skills. 

Conclusions: From the above graph 2. it can be concluded that the teaching/coaching, giving 

constructive feedback skills, questioning skills, motivating and encouraging skills and self- 

awareness skills are most essential interpersonal mentoring skills preferred by the teacher 

educators. 

FINDINGS: From the above study it is found that the Organizational and Interpersonal 

Mentoring skills are essential for empowering the pre-service teachers according to the 

teacher-educators. 

CONCLUSION: On the basis of data analysis and interpretation, the following conclusions 

were drawn:  

1.  Planning skills, Time management skills, Scheduling skills, Evaluation skills and Action 

planning skills are the most essential Organizational mentoring skills for empowerment of the 

pre-service teachers. 
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 2. Teaching/coaching, giving constructive feedback skills, Questioning skills, Motivating 

and Encouraging skills and self- awareness skills are the most essential Interpersonal 

mentoring skills for empowerment of the pre-service teachers 
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Education policy 2019 has been put forward with concrete and revolutionary recommendation and 

guidelines. The visionaries has studied current education situation, the history of Indian education 

system and its reputation and the global trends in education. Accordingly the vision has been 

prepared for young citizens & in steps it has been planned for execution by 2032 over period of 12 

years. Broadly policy covers the early schooling education, higher education, technology in 

education & transforming education along with appendix which covers making it happen  by 

financing & way forward to be followed to achieve the vision. Regarding higher education policy 

states the current concerns covering 1. Lack of access, autonomy of teacher and institutions, 2. 

Inadequate career management, 3. Lack of research, interference of government and 4. Political 

leadership, regulatory issues etc. Further education policy puts forward the visionary remediation & 

actions to overcome mentioned concerns. Policy recommends to have 1. Liberal education system, 2. 

Autonomy provisions to faculty and institutions, 3. Improvements to curriculum, pedagogy, 

assessment, 4. Better career management for faculties, 5. Research facilities, 6. Independent 

governing bodies for institutions. 7. Better regulatory system etc. Policy for higher education clarifies 

the required and future ready classification of institutions such as 1. Research Universities, 2. 

Teaching universities and 3. Colleges. IT has been deeply discussed about current 

structure/classification of institutes and steps to be followed to achieve the recommended 

classifications for institutions. Policy states the guidelines for open and distance learning programs. 

Also it recommends to take the curriculum at international level. Remarkable thing of policy is steps 

towards Catalysed and energises research and innovation across the country in all academic 

disciplines across all universities.  A deep dive is done in policy for ―Teachers education‖ and then 

―professional education‖. Overall to summarise the national education policy is exhaustive, 

visionary, and ambitious. IT can be marked as milestone towards transformations in education. The 

execution of this policy in upcoming years would be beneficial for India. 

In today‘s world, post basic education, Higher education become inevitable. To have 

competitive knowledge across globe the quality of higher education become very important. 

National Education Policy is a framework to educate students and enhance the potential of 

higher learning. 

National Educational policy making is aspiration and desire of the nation. Its desire is an 

acquisition, promotion and creation of knowledge. Education policy has context and 

intentionality for present growth and the needs of the future. It is the torchbearer of future 
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India. Though, Policy is divided in 23 key points. However, I would like to discuss manly 

higher education and quality concerns with reference to NEP2019. (NEP-2019) 

Key concerns for higher education to achieve above said are – 

       Fragmentation of the higher education system is visible in India having 800 universities 

with 40 thousand colleges. Many colleges small sized & are running single program rather 

requirement is to have multidisciplinary educational institutes. 

20% colleges (20% of 40000 = 8000) are having students less than 100. And only 4% (4% of 

40000 = 100) colleges have students more than 3000.(NEP-2019) 

Worst things is thousands of colleges are not having any teaching faculty where very little or 

no teaching happens in actual. 

    Too many silos; too much early specialisation and streaming of students 

Into disciplines: There are thousands of standalone teacher education institutions, and most 

engineering and medical colleges are also standalone institutions. Even in institutions that 

offer programmes across more than one discipline, there are silos that separate disciplines 

within these institutions, e.g. students in engineering are generally not encouraged or even 

allowed to take courses outside of their single Programmes 

e.g. arts. 

       Lack of access, especially in socio-economically disadvantaged areas:  Access to 

higher education is improved but still it is challenge for young citizens to acquire it. 

        Lack of teacher and institutional autonomy: In education system of affiliated colleges 

which are required to follow a central syllabus, curriculum, pedagogy, and textbook, there is 

no scope for teachers/institutes to have own research/innovation and put that knowledge in to 

teaching. 

       Inadequate mechanisms for career management and progression of faculty and 

institutional leaders is observed. Selection system, tenure, promotion, salary increases and 

other recognition and vertical mobility of faculty and institutional leaders is, at the current 

time, not based on merit but tends to be either seniority based or arbitrary. It has negative 

effect on innovation at all levels. 

       The lack of research at most universities and colleges, and the lack of transparent and 

competitive peer reviewed research funding across disciplines is one of the key concern in 

system. 
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       Governance and leadership of higher education institutions, at the current time, deeply 

influenced and controlled by external bodies and individuals. Often these external influences 

have political and/or commercial interests in the HEIs. 

       A regulatory system allowing fake colleges to thrive while constraining excellent, 

innovative institutions: Many fake colleges in existence that run with impunity, while 

excellent colleges and universities feel constrained academically, administratively, and 

financially. Regulation has been too heavy handed for decades. 

It has been the key contributor to the diffused sense of autonomy and accountability in the 

system. Too much has been attempted to be regulated with too little effect  

As a remedy to all above points, 

 Current education policy would be step to overcome above challenges in order to 

establish high-quality access to higher education for all. Current policy suggests move 

towards a higher educational system consisting of large, multidisciplinary universities 

and colleges. It would ensure optimised resources, integration across disciplines and vibrant, 

large education communities. 

 Moving towards a more liberal education by imaginative and flexible curricular 

structures. It will enable creative combinations of disciplines for students to study, and would 

offer multiple useful entry and exit points, thus demolishing currently prevalent rigid 

boundaries and creating new possibilities for lifelong learning. 

 Moving towards faculty and institutional autonomy to have enabled and motivated to 

innovate in their teaching and pedagogical approaches, student assessment, community 

service initiatives, and research, and share best practices and ideas with each other in 

university wide and larger forums in order to continually improve. 

 Curriculum, pedagogy, assessment, and student support will be revamped The 

examination system in higher education will be recast; evaluation will be guided by 

curricular objectives and overarching educational goals. Faculty will be supported to achieve 

these transformations. Quality higher education in Indian languages will be Offered across 

fields. 

 Reaffirming the integrity of faculty positions and institutional leadership through 

merit based appointments and career management : 
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All faculty positions will be filled, based on rigorous recruitment evaluations, and the 

practice of contract employment will be stopped. Appointment of faculty, their tenures and 

promotions, and compensation increases will be on the basis of merit taking into account 

teaching, research, and service. The assessment of which will be carried out through a 

rigorous process of evaluation by students, institutional leaders, and committees consisting of 

peers.(NEP-2019) 

 A National Research Foundation (NRF) will be established to grant competitive funding 

for outstanding research proposals across all disciplines, as determined by peer review and 

success of proposals. Most importantly, it will aim to seed, grow, and facilitate research at 

academic institutions where research is currently in a nascent stage, through systems of 

mentoring by active research scholars, who may have retired or be near retirement at top 

research institutions. 

       Higher education institutions will be governed by Independent Boards, with complete 

academic and administrative autonomy: Clear merit based procedures for appointments of 

the Board of Governors (BoG), the Chancellor, and the Vice Chancellor/Director/Chief 

Executive of HEI will ensure elimination of external interference, including from the 

government, 

and will aim to engage high capacity individuals who are invested in and have strong 

commitment towards the institution. 

 “Light but tight” regulation: The regulatory system will be transformed to have only one 

regulator for all higher education, including professional education. Accreditation on basic 

parameters (such as financial probity) will form the basis for all regulation - these parameters 

will be minimalistic but rigorously enforced, including shutting down HEIs which do not 

adhere. Public disclosure of all relevant information by HEIs will be enforced and used for 

public scrutiny and informed decision making. 

Institutional Restructuring and Consolidation: 

It is one of the key part of educational policy. Mainly it proposes to have vibrant 

multidisciplinary institutions of high quality that increase capacity of higher education in 

India and ensure equitable access. Nationwide ecosystem of vibrant multidisciplinary 

universities and colleges would be promoted. Professional education will be an integral part 

of higher education. Public higher education will be expanded and improved. New 
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institutional architecture for higher education: To make quality higher education accessible to 

all who desire to pursue it and to foster high quality research. All HEIs, by 2030, there will 

be three types of institutions 

based on a difference in focus - all three types will be of high quality. These three types of 

institutions will differ in their focus as far as goals and work are concerned, but will have 

equal commitment toward ensuring high quality. These three types of institutions are 

characterised as follows. 

Type 1: Research universities Type 2: Teaching universities Type 3: Colleges 

The development of this new institutional architecture across the country will be energised 

by the autonomy of the institutions, substantial increased public financial support, and 

encouragement of private philanthropic efforts. Substantial public investment will be made to 

expand and vitalize public higher education. There will be a fair and transparent system for 

determining (increased) levels of public funding support for public HEIs. This system will 

give equitable opportunity for public institutions to grow and develop. 

Central government funded higher education institutions to develop 

into Type 1 institutions: The existing Central Universities (CUs), Centrally Funded Technical 

Institutions (CFTIs), Institutions of National Importance (INIs) and other institutions 

substantially (around 50% or more) supported by the Central government (e.g., National 

Institutes of Technology), and Research Institutions (RIs) will all be supported to become 

Type 1 institutions 

State level plans for new institutional architecture: All State governments should prepare and 

execute a comprehensive 10-year plan for the development of this institutional architecture in 

their states. This plan should envision a judicious distribution of the types of institutions 

across the State, with a special emphasis on access in disadvantaged regions. 

Support from the National Research Foundation: All HEIs will have the opportunity to 

access and raise funds for support for their development, including for development as Type 

1 and 2 

Equal encouragement and empowerment for private higher education institutions: Private 

HEIs will be encouraged to develop into Type 1 and 2 institutions, and must develop to 

become Type 3 institutions. While the financial support for such development must be 



Scholarly Research Journal for Interdisciplinary Studies,  

Online ISSN 2278-8808, SJIF 2019 = 6.380, www.srjis.com 

PEER REVIEWED & REFERRED JOURNAL, NOV-DEC, 2019, VOL- 7/56 
  

Pratibha College of Education, Chinchwad, Pune Page 126 
 

arranged by the private HEI, the government will treat them on par with public institutions, 

and empower them equally 

Quality transformation of open and distance learning and expansion for access: All types of 

institutions may run ODL programmes, provided they are specifically accredited to do so, in 

order to enhance their offerings, improve access, increase GER, and provide increased 

opportunities for lifelong learning. Disadvantaged geographies  

will be a priority - there will be at least one Type 1 - 3 institution for every district within 5 

years. 

Simplified institutional categories, and streamlining university nomenclature: A university 

has only one definition worldwide, namely, a multidisciplinary institution of higher learning 

that offers undergraduate, graduate, and Ph.D. programmes, and engages in high quality 

teaching and research.(NEP-2019) 

Degree-granting powers: Degree-granting powers are, at present, vested only with 

universities. This will change, as autonomous colleges will also gain the freedom to grant 

their own degrees. All institutions of education and research, public as well as private, will be 

allowed to award degrees in their own names, irrespective of whether the word ‗university‘ 

figures in their name or not. 

Transforming affiliating universities: All affiliating universities shall completely transform 

their institutional structure. All higher education institutions will either be universities or 

degree granting autonomous colleges - there will be no affiliating universities or affiliated 

colleges 

1.   Universities will have no affiliated colleges 

2.   Affiliated colleges, must develop into autonomous degree granting colleges (Type 3) by 

2032, or merge completely with the university that they are affiliated to. 

3.   there will be no affiliating universities or affiliated colleges after 2032 

Missions Nalanda and Takshashila for catalysing the new institutional Architecture:  

The long-term vision for the Indian higher education system, articulated above, will take time 

and considerable effort to achieve. In order to kick- start the efforts and to ensure that a 

significant number of high quality Type 1, 2 and 3 institutions are in place by 2030, Mission 

Nalanda (MN) and Mission Takshashila (MT) will be launched. 
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Mission Nalanda will ensure that there are at least 100 Type 1 and 500 Type 2 HEIs 

functioning vibrantly by 2030. 

Mission Takshashila will strive to establish at least one high quality HEI in or close to every 

district of India, with 2 or 3 such HEIs in districts with larger populations (Article-

NEP:MHRD to transform higher education system).  

Liberal education: 

National Education policy 2019 is move towards a more imaginative and broad-based liberal 

education as a foundation for holistic development of all students, with rigorous 

specialisation in chosen disciplines and fields.  A liberal arts education, as so beautifully 

described and practiced in India‘s past, enables one to truly develop both sides of the brain - 

both the creative side and the analytical side. (NEP-2019) 

A liberal and broad-based undergraduate education will also be accompanied by rigorous 

specialisation in chosen disciplines or fields in order to develop deeper expertise in one or 

more subjects. 

The four-year Bachelor of Liberal Arts / Education will provide the full range of liberal 

education with choice of major and minors. The three-year programme will lead to a 

Bachelor‘s degree. Multiple exit options, with appropriate certification, will be available. 

Enhancing professional education, research to foster it with Optimal Learning Environments 

and Support for Students is foresighted by this education policy. 

Policy ensure a joyful, rigorous, and responsive curriculum, engaging and effective 

pedagogy, and caring support to optimise learning and the overall development of students. 

Curriculum and pedagogy in higher education will move away from routine learning of facts 

and mechanical procedures. They will help young people prepare to contribute both as active 

citizens of a democracy and as successful professionals in any field. Academic, financial and 

emotional support will be available for students to help them attain better outcomes. 

Open and distance learning curriculum and pedagogy for enhancing access and opportunities 

for life-long learning would another key aspect of policy.   Innovation and expansion of ODL 

(Open and distance learning) must be encouraged, while ensuring quality. Energised, 

Engaged and Capable Faculty with deep commitment and Research oriented would be part of 

education society. (NEP-2019) 
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Higher education faculty must be valued and supported with excellent preparation and 

conducive working environments. Faculty recruitment will be on the basis of academic 

expertise and depth, on teaching capacities and dispositions for public service. Faculty will  

empowered to make curricular choices for their courses and to pursue research with 

academic freedom. Education policy recommends to put faculty back into the heart of higher 

education institutions. 

National Research Foundation would Catalyse and energise research and innovation across 

the country in all academic disciplines, with a special focus on seeding and growing research 

at universities and colleges - create a conducive ecosystem for research through competitive 

peer-reviewed funding, mentoring, and facilitation. Research and innovation is central to 

growing and sustaining a large and vibrant society and economy. The National Research 

Foundation will fund competitive peer – reviewed grant proposals of all types, across all 

disciplines. 

Education policy is behind building research capacity at all universities and Colleges. 

National research foundation (NRF) will seed, grow, and facilitate research at academic 

institutions. It would focus to create beneficial linkages between researchers, government and 

industry and recognise outstanding research. NRF would be recognising outstanding research 

through awards and national seminars. 

Teacher Education is key aspect of national education policy and covers it in depth. All 

teacher education will happen in multidisciplinary institutions – teacher education will be an 

integral part of the higher education system. Good teachers are prepared and developed by 

good teacher educators. Faculty of teacher education must be experts in diverse fields, both 

theoretical and practical. (NEP-2019) 

Education Policy states below key points under teacher education - 

•    Restoring integrity to teacher education 

•    Moving teacher education into multidisciplinary colleges and universities 

•    Departments of Education in universities is recommended 

•    Faculty for teacher education is required in colleges. 

•    Faculty in higher education is required in colleges. 

Professional Education‘s objective is to build a holistic approach to the preparation of 

professionals, by ensuring broad-based competencies and 21st century skills, an 
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understanding of the social-human context, and a strong ethical compass, in addition to the  

highest-quality professional capacities.  Professional education will be an integral part of the 

overall higher education system. 

For undergraduate education, preparation of professionals must involve an education in the 

ethic and importance of public purpose, an education in the discipline, and an education for 

practice. Professional education must not happen in the isolation of specialty. 

Education policy demands Capacity planning for professionals with governance, Regulation 

and Accreditation. 

The practice of setting up stand-alone universities for professional education will be 

discontinued. All institutions offering either professional or general education must 

organically evolve into institutions offering both seamlessly by 2030.(NEP-2019) 

Education policy has put effort and covers below sectors in detail with the vision for future. 

•    Agriculture and allied disciplines 

•    Legal Education 

•    Healthcare Education 

•    Technical Education 

Empowered & Effective Governance would aim Independent, self-governed higher education 

institutions with capable and ethical leadership. High quality education and research requires 

intellectual ferment in a nurturing culture. The governance of higher education institutions 

determines this culture. 

Recommendation is each higher education institution will be governed by an Independent 

Board. This will ensure a clear chain of responsibility and accountability. 

Institutional governance will be based on full autonomy (academic, administrative and 

financial) for all higher education institutions with financial certainty and backing. 

Transforming the Regulatory System – 

Education policy recommends that Regulation must be responsive and minimalistic - light 

but tight - to ensure public spiritedness, equity, excellence, financial stability and probity, 

along with good governance. The functions of standard setting, funding, accreditation and 

regulation will be separated and be conducted by independent bodies, eliminating 

concentration of power and conflicts of interest.  
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Design and architecture of the regulatory System would be powering National Higher 

Education Regulatory Authority to be sole regulator for all higher education including 

professional education. 

Accreditation as the basis for regulation ecosystem led by a revamped National 

Accreditation and Assessment Council will be created. 

National Higher Education Qualification Framework would be Standard setting body for 

higher education qualifications in terms of learning outcomes. 

Private and public institutions will be treated on par by the regulatory regime. 

Further policy describes in brief about – 

•    Role of other bodies 

•    Establishing new higher education institutions 

•    Common regulatory regime 

As a conclusive statement the National Education policy is revolutionary & comprehensive. 

It execution would be remarkable step for our country. 
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